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Introduction 
Formed by President Alger in 2016, the Engagement Advisory Group 
(EAG) helps to advance the cause of the university’s vision to be the 
national model for the engaged university: engaged with ideas and 
the world. 
 
This report presents the EAG’s key accomplishments for 2018-2019. It 
is important to note that this report makes no attempt to be an 
exhaustive cataloging of all engagement efforts university-wide. 
Instead, the focus here is on the work that is directly tied to the 
endeavors of one or more of the EAG teams. 
 
Team Reports 
In 18-19, there were six teams that connected the work of the EAG. 
Alphabetically, they were 

• Civic Engagement Team 
• Communication & Promotion Team1 
• Community Engagement Team 
• EAG Administration and Support 
• Engaged Learning Team 
• Measurement and Assessment Team 
• Student Affairs Engagement Team. 

 
Civic Engagement 
 
Abe Goldberg 
Terry Beitzel Gwyn Mellinger 
Lori Britt Dena Pastor 
Cannie Campbell Marshall Pattie 
Mike Davis Kristen Shuyler 
Melody Eaton Emma Thacker 
Mike Gubser Laura Trull 
Kevin Hardwick Jamie Williams 
Bill Hawk  

 
Overview 
At JMU, we distinguish between Community Engagement and Civic Engagement – the latter, for us, 
reflecting our university mission statement: We are community preparing educated and enlightened 
citizens who lead productive and meaningful lives. Our commitment to Civic Engagement means we’re 

                                                           
1 18-19 report to be submitted separately 

Mission:  

The Engagement Advisory Group 
aligns, facilitates and supports so that 
incremental and measurable progress 
is made toward the university’s vision 
to be the national model for the 
engaged university. 

Vision: 

The university exceeds expectations 
in making progress toward the vision 
to become the national model for the 
engaged university. 
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preparing individuals to be active and responsible participants in a representative democracy dedicated 
to the common good as we are inspired by the legacy of James Madison himself. 
 
Key Accomplishments 

• The James Madison Center for Civic Engagement completed its second year, which was 
marked by an expansion of staffing, programming on campus, and national reach. Dr. 
Carah Whaley became the Associate Director in July, 2018, Shelby Taraba served as the 
Madison Center’s first Engagement Fellow, and several talented undergraduate 
students were hired as Democracy Fellows. With a new team in place, the Madison 
Center created new civic learning and democratic engagement initiatives on campus 
and informed the national dialogue on ways higher education serves a public purpose.  

• The Madison Center assumed a leadership role with AASCU’s American Democracy 
Project to support over 250 colleges and universities across the country working on 
academic, nonpartisan voter education and engagement initiatives.  

• The Madison Center’s Advisory Council was established during the 2018-19 academic 
year. Russell P. Reeder agreed to serve as the inaugural chair.  

• Programming during the fall, 2018 semester was primarily focused on preparing 
students to be thoughtful and informed participants in the midterm election. Major 
achievements included an updated Dukes Vote website with an Elections Central link, 
voter registration support through classroom visits, orientation and tabling, creation of 
a nonpartisan Voter Guide in partnership with an Honors Political Science Class, and a 
Traveling Town Hall program in partnership with the Office of Residence Life that 
included candidates for Harrisonburg City Council, the Virginia 6th Congressional District, 
and United States Senate engaging students in the common areas of three residence 
halls. The on-campus precinct was active on Election Day and included an all-day music 
festival in partnership with School of Music Professors Dave Stringham and Jesse 
Rathgeber's classes. A Watch Party featuring leaders of the ALL IN Campus Democracy 
Challenge and JMU’s Furious Flower Poetry Center was held that night.  

• President Jon Alger was named to the Virginia Complete Count Commission. The Madison 
Center is assuming a leadership role in improving participation and representation in the 2020 
Census, with a focus on the role of colleges and universities, which have a responsibility to the 
communities in which they are situated to ensure complete counts. As part the state and 
national 2020 Census Awareness Day on April 1, The Madison Center supported and contributed 
to the Students Learn Students Vote coalition Census Day Millennial Monday Twitter 
conversation which reached over 1.35 million users, and hosted the first of hopefully several 
community conversations in the Harrisonburg area, which included participation from President 
Alger and Cathy Hartz, Director of Partnerships at the Census Bureau.  

• The Madison Center developed a Making Sense of the Midterm program for students to 
learn about election outcomes from Political Science and SMAD faculty members. The 
fall, 2018 semester also included Constitution Day programming and support for David 
Rubenstein’s Madison Vision Series event. In partnership with the School of 
Communications, the Madison Center also provided civic action planning workshops for 
all Freshman Honors students, who developed group civic action plans as a final course 
project.  
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• A Strategic Planning Retreat for the Center was held on May 13 -14, 2019. The 
organizational mission, vision and operating environment were developed. 

• A new Arc of Citizenship experiential learning tour was developed. The program 
included visits to Montpelier and local sites to develop a better understanding of the 
connections between the struggles for freedom, rights and equality, and the 
contributions of social justice movements to American society and democracy.  

• The Madison Center and the Center for Assessment and Research Studies partnered to 
examine JMU’s climate for fostering student political learning and engagement in 
democracy. This is part of a joint initiative between AASCU’s American Democracy 
Project (ADP), the Institute for Democracy & Higher Education (IDHE) at Tufts University, 
and 12 public colleges and universities across the country.  

• JMU earned the 2019-2020 Voter Friendly Campus Designation. Voter Friendly Campuses are 
recognized for empowering students with the information and tools they need to participate in 
the political process and puts the civic mission of higher education into action. 

• The Madison Center participated heavily in the national conversation on ways colleges 
and universities prepare students for active and informed participation in civic life. 
Presentations were made at several national and regional conferences including: the 
Civic Learning and Democratic Engagement Annual Meeting, the Students Learn 
Students Vote Coalition Philanthropic Partners Convening, the Education Writers 
Association Meetings, the AASCU Winter Meeting, South by Southwest EDU, Campus 
Compact, the Active Citizens Conference, and the NASPA Annual Meeting. 

• The Madison Center hosted the Virginia Student Democracy Summit on September 28 in 
partnership with the Campus Vote Project, VA21, and Piedmont Virginia Community College. 
Student leaders from colleges and universities from across Virginia convened to help their 
campuses prepare for the 2018 midterm and beyond, with a primary focus on building civic 
skills, discussing public issues, and voter registration and education.  

• The Madison Center supported the launch of Unleashed: The Campaign for James Madison 
University. Renewing Civil Society is a campaign priority, and Madison Center staff supported 
creation of campaign goals and engagement with JMU supporters and friends.  

 
2019-2020 Civic Engagement Team Goal 
During the 2019-20 year, Center staff will promote the Madison Center’s presence and functions both 
internally and externally, maintain faculty and student-facing programming and leadership 
opportunities, participate in and inform the national and global dialogues on civic learning and 
democratic engagement in higher education, and implement a strategic plan. 
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Community Engagement Team 
 
Carol Fleming, Steve Grande  
Emily Akerson Lisa McGuire  
Jen Almjeld Art Pekun  
Kerry Cresawn  Jamie Phlegar 
Michelle Cude  Lisa Porter  
Kim Hartzler-Weakley Nick Swartz  
Bob Kolodinsky  Karin Tollefson-Hall 
Bob Kolvoord Carah Whaley 
Rick Larson Rodney Wolfenbarger 
Melissa Lubin  

 
Overview  
Community Engagement thrives at JMU through the continuous establishment and nurturing of 
mutually beneficial and reciprocal partnerships across the region, the nation and the globe. JMU defines 
partnerships as a relationship with an external party or parties with which we have common interest 
and concerns and all parties are working toward mutually identified needs and outcomes. These 
partnerships may include relationships with individuals, organizations, coalitions, associations and/or 
larger communities. Our evolving partnerships fall on a continuum from informal to formal, episodic to 
long-term, and service to multiple modes of engagement. Our inspiration comes from those in which we 
collaborate and one of our goals is to lift up and share our stories of engagement university-wide. 
 
Key Accomplishments  
• The Community Engagement Committee executed JMU’s first national conference on engagement, 

Engagement for the Public Good (November 7-9, 2018). Chairs included: Carol Fleming (Conference), 
Nick Swartz (Program), Steve Grande (Speakers), and Melissa Lubin (Ad Hoc). Highlights include: 
o Finalized the objectives of the conference: 

§ To collaborate with peers to share strategies, research, and best practices relating to civic 
learning and partnering with communities on and off campus; 

§ To gain foundational knowledge in the field of engagement, i.e. service-learning, civic 
discourse, assessment, etc.; 

§ To discover strategies for sustaining and enhancing engagement on your campus; 
§ To share ideas on involving undergraduate and graduate students in civic and service 

learning. 
o Finalized the themes of the conference: 

§ Principles of partnerships; 
§ Engagement in context; 
§ Sustaining engagement; 
§ Research and assessment. 

o Contracted several nationally renowned speakers. 
o Coordinated a President’s Institute and a Campus Compact pre-conference. 
o Confirmed 43 presenters for 31 presentations, including: 

§ 21 workshop sessions; 
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§ 7 lightning round sessions; 
§ 3 poster sessions. 

o Gathered assessments for each individual session as well as the conference as a whole, and 
compiled assessment reports: 
§ Attendees included faculty members (49%), university staff (37%), non-profit staff (7%), and 

community members/other (7%); 
§ Overall, participants indicated that they were satisfied or very satisfied with the 

opportunities to network (87%), develop skills/acquire knowledge about engagement (84%), 
connect universities with the community (74%), learn about civic engagement (79%), and 
learn about student involvement with engagement (82%); 

§ Overall, participants indicated that the descriptions of the sessions were accurate (4.5/5), 
the sessions provided information that was useful to them (4.3/5), the presenters were 
effective (4.5/5), and the time allocated for the sessions was appropriate (4.4/5). 

• Submitted our Carnegie Community Engagement application for reclassification (2020). The 
development tasks included: 
o Assigned writing tasks to writers from across campus (December 2018); 
o Gathered data for the application from the new Engagement Database and the STAR Reporting 

Tool (December 2018-January 2019); 
o Gathered information from 19 community partnerships across campus and narrowed the list to 

15 finalists to submit with the application (January 2019-February 2019); 
o Drafted responses to each of the 71 sections of the application (January-February 2019); 
o Compiled and revised sections for coherence (February 2019); 
o Assigned reviewers to proofread sections for coherence and accuracy (March 2019); 
o Completed reviews and made final edits (March-April 2019); 
o Entered responses into the online application and submitted (April 15, 2019). 

• Nick Swartz served as campus liaison for the executive director of the Campus Compact for Virginia 
to help establish and maintain the compact. 

• Rick Larson created and piloted an employee engagement training. 
• Steve Grande created the Community Engagement Coordinating Council (CCC). 
• Steve Grande served as the Editor for the Virginia Engage Journal. 
 
2019-2020 Community Engagement Team Goals 
• Expand the national footprint of the university’s community engagement efforts and develop 

additional programs for fostering mutually beneficial and reciprocal partnerships, ranging from local 
to global, that connect learning to practice, address critical societal problems and improve quality of 
life.  

• Seek adequate funding to support additional Community Engagement Liaisons across the campus. 
• Begin to develop a partnership evaluation tool. 
• Research a community access point at JMU. 
• Work toward developing a Community of Practice (CoP) for campus Community Engagement 

Professionals. 
• Build on improvements to our methods of tracking and documenting community partnerships to 

enhance access and account for current partnerships. In addition, explore, develop, and support 
new opportunities. Continue to develop strategies for identifying and sharing the experiences of 
JMU faculty, administrators and staff to highlight community engagement. 

• Collaborate with the executive director of Campus Compact for Virginia to broaden and enhance 
community engagement initiatives across public and private institutions. 
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• Collaborate with the Community Engagement Coordinating Council (CCC). 

 
EAG Administration and Support 
 
Brian Charette 
Cindy Chiarello Ashley Curtis 
Autumn Cox  

 
Overview 
The Office of Strategic Planning and Engagement (SPE) serves the university and the EAG specifically by 
coordinating and administering some of the work being accomplished by the EAG. 
 
Key Accomplishments 

• Communication, Telling the Story of Engagement at JMU:  
o Began creation and distribution of two newsletters 

on Engagement at JMU. Based on discussions and 
feedback with the EAG, the target audiences of the 
newsletters are Instructional Faculty and Students.  

o Wrote three feature articles spotlighting engaged 
faculty at JMU for inclusion in the newsletter and 
publishing on the Engagement website. 

o Expanded social media following for #EngagedJMU 
both with JMU faculty and students as well as 
gaining external followers who are involved in higher 
education as faculty or administrators. 

o Supported the first Engagement for the Public Good 
conference by hiring and supervising two student 
videographers to document the conference and by 
creating a Twitter account for the conference and maintaining an active presence during 
the conference. 

o Designed and hung “and Engaged campus” banners in key locations around campus. 
• Student Engagement Mini Grants: For 2018-19 JMU again designated $30,000 of grants to be 

awarded to students to support an existing engagement project 
or for new engagement initiatives. Students applied and were 
selected by the SGA in conjunction with the Faculty Senate. This 
year, grants were awarded to eight JMU students: 

Shane Chambers - Salvation Army Living Condition 
Improvement 
Carlie Madsen - Parkinson's Disease Speech Assistance 
Caroline Whitlow - Students Against Sexual Violence Set 
the  

Expectation Program 
Sarah Brock - Women in STEM 
Emma Laney - Sigma Delta Pi Education and Hope 
Philanthropy 
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Austin Evans - 8KQ to Local Middle and High Schools 
Allison Brandmark - HCPS Autism Students Community Garden 
Matthew Ashley - Dominican Republic Educational Daycare 

• Funded engagement across campus: SPE provides funds to support engagement activities 
involving JMU faculty, students, and/or staff. This may include activities on campus, off 
campus or travel funds to support presentations or attendance at conferences.  

• Hosted the JMU Engagement Fellow for Student Connection with Engagement: The 
Fellow began working in August 2019 with two primary purposes – understand 
students’ perceptions of engagement and make recommendations for how the 
university can advance and deepen students’ understanding and awareness of 
engagement opportunities. The Fellow spent the majority of the Fall semester 
talking with students and gathering feedback on their perceptions of engagement at 
JMU. In the Spring, the Fellow began several projects to address the enormous job 
of communicating engagement opportunities to students. Two of these initiatives 
are set for next year’s Fellow to continue, assess, and expand or recommend 
changes: Engagement Hubs and the #EngagedJMU Student Newsletter. 

 
2019-2020 Administration and Support Goals 

• Open the first locations of Engagement Hubs on campus, and continue conversations 
with campus partners to produce content that is effective and useful for students 
looking for engagement opportunities. 

• Redesign and expand the Engagement Web Resource Center to shift audience to 
external academic and administrators in higher education (to support JMU’s vision to be 
the national model). Include highlights of Engaged Learning at JMU (particularly LID 
examples completed by CARS), more opportunities for faculty/staff (such as 
national/international conferences and awards), and navigation by audience interest 
rather than area of engagement (e.g. students, community, faculty). 

• Advance the Engagement Communications Plan - Because so much of becoming the 
national model for the engaged university involves the knowledge and perceptions of 
constituencies both on campus and off, maintaining an effective communication and 
promotion plan will be an important element in building awareness of JMU's 
engagement-related work in the minds of faculty, staff, students and external 
constituencies. 
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Engaged Learning Team 
 
Fletcher Linder, Lee Sternberger, Jim McConnell 
Andrea Adams Chris Mayfield 
Melinda Adams Cara Meixner 
John Burgess Brad Newcomer 
Doug Hearrington Matt Rutherford 
Laura Hickerson Anthony Tongen 
Val Larsen  

 
Overview 
At JMU, Engaged Learning focuses on learning that is purposeful and reflective. It happens when, 
particularly in the context of the faculty-student relationship, the pursuit, creation and application of 
knowledge contributes to solutions for real world problems. 
 
Key Accomplishments 
Establish a Tableau Dashboard to Enumerate and Monitor HIP Courses 
A team composed of members of the Engaged Learning Team, the Registrar’s Office, and the Office of 
Institutional Research, updated course codes on all ~4,700 courses and developed a Tableau data 
dashboard to enumerate and track enrollment over time in courses that are normally considered High 
Impact Practices. The first semester using the updated courses codes is Fall 2018. Fall 2018 should thus 
be considered the baseline moving forward. Data from the new Tableau dashboard are contained in the 
report below. 
 
Create JMU’s First High Engagement Practices List 
JMU provides an extraordinary number and range of learning opportunities in all eleven areas referred 
to as High Impact Practices (HIPs). In Fall 2018 alone, the first semester for which we have reliable data, 
8,881 distinct students (40%) took at least one course that falls under the HIP label. Specific examples of 
JMU HIPs are 

- Undergraduate Research: Prevalent across the university. In Fall 2018 alone, 5959 distinct 
undergraduates took a research-rich or research-focused course (i.e., lab, independent study, 
thesis). 

- Learning Communities: Eight residential learning communities for students pursuing arts, 
business, honors, global citizenship, psychology, teacher education, sports and recreation 
management, and biology. 

- Diversity/Global Learning: JMU offers over 80 study-abroad programs annually, and 
approximately 30% of students participate in at least one study-abroad program before 
graduating. 

- ePortfolios: Prevalent in many majors (e.g., Art, Media Arts and Design, Theatre, Education 
Leadership and Technology, Independent Scholars) and in Honors. 

- Service Learning, Community-Based Learning: As reported in our 2019 Carnegie Community 
Engagement re-classification application, in AY 2017-18 JMU faculty taught 2,816 students in 
community engagement-focused courses. 

- Capstone Courses and Projects: Prevalent across the university. 
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- First-year Experiences: 1787 Orientation; It’s Complicated Ethical Reasoning in Action. 
- Common Intellectual Experiences: General Education – The Human Community. 
- Writing-intensive Courses: In General Education and in courses within most majors. 
- Collaborative Assignments and Projects: Throughout General Education and in most coursework 

within majors. 
 
While we have strong anecdotal evidence that the educational practices above enhance student 
learning, the practices listed below have additional strong quantitative data to support labeling them as 
High Engagement Practices (HEPs). JMU sets itself apart by being able to demonstrate positive student 
learning on such a large scale in these areas. 
 
 

HEP HIP Category Student Learning Student 
Population 

General 
Education: The 
Human 
Community 

Common Intellectual 
Experience 

Positive learning outcomes for all 5 clusters: 
reasoning, writing, communication; reflection, 
imagination, creativity; analytical and 
problem-solving skills using science and 
math; skills for global citizenship; skills for 
responsibility to self and community. 

All 
undergraduates 
targeted 

Orientation 
Programs First-year Experience Positive learning outcomes for: enhanced 

social belonging for incoming students. 

All 
undergraduates 
targeted 

Ethical Reasoning 
in Action: It’s 
Complicated and 
The One Book 

First-year Experience 

Positive learning outcomes for: knowledge 
and application of the 8 Key Questions to 
personal, professional, and civic domains; 
increased appreciation for the value of ethical 
reasoning. 

All 
undergraduates 
targeted 

Study Abroad Diversity/Global 
Learning 

Positive learning outcomes for: intercultural 
competence, openness to cultural difference, 
global citizenship. 

~30% of 
undergraduates 
currently studying 
abroad; JMU goal 
= 33% 

 
Parameters/criteria to be used to determine what qualifies as a High Engagement Practice (HEP) have 
been established and will be reviewed annually by the Engaged Learning Team/Consortium. HEPs will 

• align with JMU’s definitions of engagement; 
• have sound evidence of student learning, which will capitalize on JMU’s competitive 

advantage in assessment; 
• ideally impact large numbers of students; 
• focus on an important topic (e.g., General Education or other core curriculum, 

enhancing retention and success through programs that enhance social integration), 
and/or critical student populations (e.g., students on suspension/probation); 

• have tracking that is done regularly by a responsible office. 
 

The Engaged Learning Consortium will update the HEP list annually and will use/update the established 
parameters noted above to do so.  
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Develop a Learning Improvement-by-Design Proposal 
A team composed of members from the Engaged Learning Team, the Center for Assessment and 
Research Studies, and the Center for Faculty Innovation, developed a Learning Improvement by Design 
proposal to expand Engaged Learning innovation across campus. The purpose of the proposal was to 
enlarge the scale of current systems to support Engaged-Learning program innovation linked to strong 
program-improvement assessment. The proposal was submitted, as part of the Engaged Learning 
Consortium proposal, to the provost on 3/27/19 and approved by her on 4/15/19. 
 
Take Next Steps to Support Undergraduate Research 
The Engaged Learning Team and the Office of Research and Scholarship Task Force has  

- estimated a current baseline for undergraduate research. As noted above, in Fall 2018 alone, 
5959 distinct undergraduates took a research-rich or research-focused course (i.e., lab, 
independent study, thesis).; 

- reviewed Dr. Chamely-Wiik’s 2018 external review of JMU undergraduate research; 
- reviewed the 2014 JMU Student Research Center Task Force report; 
- begun to detail how student research fits into the mission of the Office of Research and 

Scholarship. 
 
Enhance Marketing for Engaged Learning 
A team composed of members of the Engaged Learning Team, the Center for Assessment and Research 
Studies, and JMU Marketing, developed web-platforms and information-flow processes to better 
communicate Engaged Learning activities to internal and external audiences. Marketing videos to 
accepted undergraduates are now highlighting academic programs that demonstrate Engaged Learning 
through purposeful curriculum design. The web platform template to promote an Engaged Learning 
“Hall of Fame”/exemplars is ready for the next stage of development/implementation on JMU’s 
Engagement website. 
 
Complete an External Scan to Identify Top-Tier Engaged-Learning Universities 
The Engaged Learning Team conducted an external scan of all universities in the U.S. and Canada to 
establish a “Top Tier” of Engaged Learning universities. Based on the team’s findings, JMU’s peer 
institutions in the top tier include 

- Miami University of Ohio 
- Baylor, College of Arts and Sciences 
- Elon  
- William & Mary 

Based on data from the scan, it is very difficult to assess JMU’s relationship to these four institutions, in 
part because each school defines Engaged Learning differently. Perhaps it can be said that we are most 
similar to Elon because we offer similar learning experiences as those listed as Engaged Learning at that 
institution, but Elon’s smaller scale appears to advantage it in terms of Engaged Learning coordination 
across campus. 
 
2019-2020 Engaged Learning Team Goals 
 
In 2019, the Engaged Learning Team will transition to become the Engaged Learning Consortium under 
the leadership of Keston Fulcher, Dayna Henry and Anthony Tongen. A pair of faculty will join the 
leadership team during the Spring of 2020. 
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Measurement and Assessment Team 
 
Keston Fulcher 
Herb Amato Chris Orem 
Robin Anderson Dena Pastor 

 
Overview 
In 2017-2018 the MAET along with other engagement representatives identified two strategic paths for 
differentiating JMU’s engagement efforts from other higher education institutions: 

A. Civic Engagement:  
a. Define the knowledge, skills, and attitudes consonant with civic engagement.  
b. Develop engagement opportunities (via curriculum and pedagogy) to achieve these 

learning outcomes. 
c. Assess the impact of these civic engagement initiatives. 

B. Engagement Research and Development within Learning Systems: Systematically explore and 
create successful learning systems whereby engagement practices lead to learning 
improvement.  

 
Key Accomplishments 
MAET Goals for 2018-2019  

1. The committee will work with Communications and Marketing and the EL Assessment 
Committee to go live with the web platform to highlight EL exemplars. 
Status: Some progress but incomplete. We met with representatives from the marketing team 
two times but it took us a while to figure out a strategy. Randy Budnikas, Cindy Chiarello, and I 
now have a plan of action, which includes producing a video introducing the concept of a JMU 
high engagement practice. Furthermore, we now have four “national exemplars” from JMU 
archives showing how engaged learning led to better student learning outcomes. Complete 
details and reports are available upon request The new goal is to have the website live by the 
end of 2019. 
 

2. The committee will work with CFI, the EL Assessment Committee, the Student Affairs 
Assessment Committee, and the Student Affairs Assessment Services team to determine what 
resources and processes will be needed to scale up the Learning Improvement by Design (LID) 
process to include multiple programs per year. Note that this effort is for BOTH academic 
programs and student affairs programs. 
Status: Complete. This was the most resource intensive work of the MAET last year. In 
partnership with the groups mentioned above, the MAET provided Heather Coltman with a 
proposal for LID. This proposal is available upon request. 
 

3. Contribute to JMU’s engagement conference in fall 2018 by facilitating sessions on engagement 
and assessment. 
Status: Complete. The following presentations were delivered at JMU’s engagement 
conference. 

Fulcher K. H., (2019, October). Assessing Student Engagement. Invited workshop for 
James Madison University’s Engagement for the Public Good conference, 
Harrisonburg, VA (~40 attendees) 
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Hartka, T., Miles, M.M., Jackson, K., & Pastor, D.A, (2018, November). It does exist! 

Hunting for meaning in the NSSE. Poster presented at the Engagement for the 
Public Good conference, Harrisonburg, VA. (~20 attendees) 

4. Begin more intentionally integrating JMU’s assessment scholarship with engagement 
scholarship.  
Status: Complete. In addition to the two presentations given at JMU’s engagement conference, 
we also made the following engagement/assessment related presentations. 

Fulcher, K. H. (2018, October). Learning Improvement and Innovation Track Keynote at 
the 2018 Assessment Institute, Indianapolis, IN. (~250 attendees) 
 

Pastor, D. A., & Goldberg, A. (2019, June). Defining and assessing college students’ 
political participation. Workshop at the annual Civic Learning and Democratic 
Engagement meeting, Fort Lauderdale, FL. (~tba, will know by 6/7/2019) 

 
Pastor, D. A. (2018, November). Civic engagement assessment: Considerations is 

measuring college students’ political participation. Paper presented at the 
annual meeting of the Virginia Assessment Group, Charlottesville, VA. (~50 
attendees) 

Miles, M.M., Hartka, T., Jackson, K., & Pastor, D.A. (2018, November). It does exist! 
Hunting for meaning in the NSSE. Poster presented at the Virginia Assessment 
Group conference, Charlottesville, VA. (~30 attendees) 

 
Civic Engagement, Special Updates. 
The 2018-2019 academic year marks another year of active partnership between the James Madison 
Center for Civic Engagement (JMCCE) and the Center for Assessment in Research Studies (CARS). As a 
reminder, in the 2017-2018 academic year student learning outcomes in civic engagement were created 
and reports summarizing results from existing assessments compiled (e.g., National Survey of Student 
Engagement or NSSE). During that year we also piloted several assessments in civic engagement, 
including the Political Engagement Project Survey, the News Quiz, and the Civics Quiz (all reports are 
available upon request).  
 
In 2018-2019 CARS completed a report of findings based on the NSSE Civic Engagement module, with a 
selection of those results presented at JMU’s Engagement conference and the Virginia Assessment 
Group conference. Although the NSSE assessments and quizzes are informative, the Political 
Engagement Project Survey is proving to be one of the most comprehensive and useful assessments. 
CARS is currently completing a report of findings from the first longitudinal collection of data on this 
survey while both CARS and the Madison Center continue to update and revise the survey to assess JMU 
programming. Revisions to the Political Engagement Project Survey have been presented at the Virginia 
Assessment Group and was the focus of a workshop by Dr. Abe Goldberg and Dr. Dena Pastor at the 
Civic Learning and Democratic Engagement national meeting.  
 
The campus climate study, a continued civic engagement assessment project from last year, is nearing 
completion. JMU is one of 12 campuses partnering with AASCU's American Democracy Project (ADP) 
and the Institute for Democracy and Higher Education (IDHE) at Tufts University on a multi-year 
initiative focused on improving political learning and engagement on college campuses. As part of this 
initiative 11 focus groups were conducted at JMU between April 2018 and September 2018 with 
administrators, faculty, staff, and students to understand whether the climate at JMU is conducive to 
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student political learning and participation in democracy. A team of JMU faculty and staff led by Dr. 
Goldberg and Dr. Pastor worked to transcribe, code, and analyze information from the focus groups 
during the fall and spring semesters. We also acted to address some of the preliminary results in the 
report by holding two dialogue sessions in the spring. We collaborated with Lori Britt’s graduate-level 
Deliberative Dialogue class (SCOM/PUAD 627) and the Institute for Constructive Advocacy and Dialogue 
(ICAD) to host two dialogues, one for students and one for faculty/staff. In the faculty/staff dialogue 
session, titled “Hacking JMU’s Culture of Democratic Engagement”, we shared challenges expressed by 
faculty during the climate study about democratic engagement in the classroom. In the student dialogue 
session, titled “It’s No Joke: Democratic Talk”, we shared results highlighting many of the potential 
barriers to political engagement at JMU. The SCOM/PUAD 627 students led a dialogue with participants 
in both sessions, where the results were processed in small groups and the participants considered how 
the challenges could be addressed. A report of the climate study’s findings is very near completion and 
will be shared later this month with President Alger and Provost Coltman. 
 
Over the past two years we’ve learned a tremendous amount about civic engagement, our students, and 
our culture through our assessment efforts and the climate study. We can say with confidence that the 
“civic engagement pulse” of the student body has been taken, which is not something many universities 
can claim. As we look to the future, we hope to transition from measuring the “civic engagement pulse” 
of the student body towards assessing the effectiveness of specific civic engagement programs.  
 
Final Note. 
Special thanks to the 2018-2019 leaders of Engaged Learning. Fletcher, Lee, and Jim were exceptionally 
thoughtful at helping think through how our groups should operate, jointly, moving forward as the 
Engaged Learning Consortium. Additionally, Cara Meixner deserves special recognition for her work on 
the Learning Improvement by Design proposal. Finally, thanks to Brian Charrette and Cindy Chiarello 
from the Office of Strategic Planning and Engagement for keeping us on task, and for being open to new 
committee structures.  
 
2019-2020 MAET Goal 
 
In 2018-2019 our biggest accomplishment was thinking through how assessment might benefit these 
two areas. Our major conclusion was that, moving forward, the engagement effort would be more 
successful with assessment expertise being folded into other committees, as opposed to being its own 
committee. Specifically, the assessment resources in the MAET will become part of the Civic 
Engagement Team and the Engaged Learning Consortium. (As a side note, the type of assessment 
expertise needed for the evaluation of community engagement is not in the wheelhouse of CARS.) 
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Student Affairs Engagement Team 
 
Jim McConnel 

Dave Barnes Kevin Meaney 
Valarie Ghant Misty Newman 

Kristin Gibson RJ Ohgren 
Tracy Hakala Valerie Schoolcraft 
Mindy Koon Sarah Sunde 
Ilene Magee  

 
Overview 
The Division of Student Affairs plays a critically important role in the pursuit of our engagement vision. 
The Student Affairs Engagement Team represents the engagement-related work of the division and has 
direct and consistent input into the university’s broader engagement work. This report provides an 
overview of each department’s key engagement-related accomplishments in 2018-19. 
 
Key Accomplishments 
Selected accomplishments for each Student Affairs unit are included, listed alphabetically. 
 
Career and Academic Planning (CAP) 

• Continued third year of Unpaid Internship Scholarship 
awards: 

o Awarded 30 scholarships to students for the 
total amount of $50,000. 

o Successfully taught the internship course, 
UNST 480, for 12 students who needed to get 
credit for their internship but were unable to 
receive credit through their academic 
department.  

• Provided a robust professional training ground for 28 
graduate assistants, student assistants, peer educators, 
and volunteers. In addition to intentional training for all students, on-going professional 
development is included as a part of their experience. 

o All College Student Personnel Administration graduate students interested in pursuing 
career services and academic advising work served as advisors and conducted much of 
the same work as CAP full-time staff under supervision and mentorship with 
professional staff.  

o Assessment and Employer Services GAs contributed greatly to our assessment activities 
and on campus recruiting efforts.  

o Peer educators engaged with students via individual appointments, drop-in resume 
reviews, presentations, and various events and also networked with employers.  



16 | P a g e  
 

o Incorporated our Student Advisory Board volunteers into various activities, gaining their 
student perspective and providing educational 
opportunities.  

• Hosted student and employer engagement events:  
o Madison Network Event: World of 

Entrepreneurship (alumni panel and networking 
event offered in collaboration with Office of Alumni 
Relations). 

o Resume reviews with FAST Enterprises recruiters. 
o Five career fairs (Two campus-wide and five for 

specific student populations for networking among 
students and employers). 

o Two InterviewPREP events (employers give feedback to students via practice 
interviews): 

§ 8 organizations and 37 students in the fall 
§ 10 organizations and 50+ students in the spring 

• Facilitated hundreds of on-campus interviews between students and employers for full-time 
jobs and internships.  

• Taught hands-on LinkedIn workshops allowing students to bring in laptops and work on creating 
professional LinkedIn profiles. 

• CAP staff member Courtney Pelfrey co-facilitated an Innovation Grant (“Yes, Please”) with 
University Unions, providing opportunities to connect with women leaders (faculty and staff) 
from across campus. 

Center for Multicultural Student Services (CMSS) 
• DEEP Impact influenced meaningful change throughout the JMU community through the 

development of programs and services that heightened awareness, increased knowledge and 
celebrated the value of diversity in many forms. Diversity Educators were able to fulfill a variety 
of outreach requests in classroom settings as well as student organizations’ events and 
activities. 

• Inter-Cultural Greek Council (I.C.G.C.) program “Beyond this Place” expanded its reach beyond 
students who are members of Greek-lettered student organizations this year and was well 
attended. The program is designed to create a space for alumni members of I.C.G.C. 
organizations and current undergraduates to meet and engage with one another including 
network, brainstorming and panel discussions to gain a greater understanding of Greek-Lettered 
organizational structures, benefits and opportunities of membership beyond JMU and into the 
global marketplace. 

• The JMU Male Academy for Academic Achievement and Female Institute for Learning and 
Development pre-collegiate programs were filled to capacity during the summer of 2018. The 
participants are rising 9th through 12th grade students who have the opportunity to live and 
learn and engage on a college campus, as well as enrich their development academically and 
socially. (JMU student volunteers and alums teach/facilitate/mentor high school students.) 
Several senior Male Academy participants have reported that they will be attending colleges of 
their choosing in the upcoming fall semester with a few receiving full scholarships.  

Community Service-Learning (CS-L) 
• CS-L continues to offer short-term immersive, semester, and year-long service-learning 

opportunities in the local community and throughout the US and international neighbors such 
as the Caribbean and South America (through the Alternative Break Program). 
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o CS-L offered the following 42 Alternative Breaks for 428 student participants serving 
9,586 hours: Two Alternative Breaks for New Dukes, one Alternative Winter Break, 19 
Alternative Spring Breaks, one Alternative May Break, and 19 Alternative Weekend 
Breaks. 

o CS-L supported 32 faculty members in the fall semester and 28 faculty members in the 
spring semester to offer Service-Learning experiences for 1917 unique students. 

o CS-L continued to facilitate the Community Engaged Federal Work Study program with 
58 students serving 44 schools and community partners for 6,430 hours.  

o CS-L recruited and selected eight students to participate as Madison Community 
Scholars serving 7 community agencies for 1,559 hours. 

• Jamie Williams redesigned and taught two three credit hour Service-Learning courses: Honors 
351 in the fall semester and Honors 352 in the spring semester. 

• CS-L played an instrumental role in contributing to JMU’s application for Carnegie Community 
Engagement re-classification providing data and writing substantial portions.  

• Patty Clayton, service-learning scholar and consultant, facilitated meaningful discussions to help 
the office identify learning objectives to more clearly shape the programming and reflection 
efforts provided by our team. 

• Steve Grande and Jamie Williams convened the Community Engagement Coordinating Council 
to ensure the maintenance and development of high quality local and regional partnerships with 
non-profit, government and educational partners. The council has over 30 members with 
representatives from a variety of departments in Student Affairs and Academic Affairs. The 
Council created guiding principles for community engagement and oversaw the work of a CS-L 
practicum graduate student, Art Pekun, who created a dynamic map displaying the complexity 
of relationships between JMU entities and community organizations, schools, and agencies. 

• Misty Newman continued to partner with Career & Academic Planning to offer the UNST 101 
course with an engagement focus. 

• CS-L and the Madison Center for Civic Engagement applied and JMU was accepted as a NASPA 
LEAD Civic Learning and Democratic Engagement Initiative institution. Jamie Williams serves as 
the JMU representative and participates in a network of NASPA member colleges and 
universities committed to encouraging and highlighting the work of student affairs in making 
civic learning and democratic engagement a part of every student’s college education.  

• Misty Newman, along with Vesna Hart in the Center for Global Engagement, Mary Morsch in 
Career & Academic Planning, and Nick Swartz in Outreach & Engagement, played a key role in 
contributing to the successful JMU “Peace Corps Prep” launch and programming for 26 
participants. 

• CS-L oversaw Livvy Call, a 2018-19 Engagement Fellow focused on addressing food insecurity in 
the community and on campus. The position was created by Jamie Williams and funded by a 
Student Affairs Innovation Grant.  

• Jamie Williams and Livvy Call convened the Basic Needs Coalition which had membership from 
over 20 campus departments and community organizations. The Coalition supported an IRB 
approved, mixed methods research effort to better understand the level of JMU student food 
and basic needs insecurity. The Coalition has also been developing student resources including a 
student guide, access to reduced cost food, and communication networks. 

• Jamie Williams, Livvy Call and Jeremy Hawkins (Off-Campus Life) successfully submitted a 
Madison Trust proposal for an on-campus food pantry and basic needs security programming. 
The proposal has raised nearly $10,000.00. 
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• Josh Shulruff led the planning for the inaugural 
Homecoming service project co-sponsored by 
Alumni Affairs and the MBA program. Collaborating 
with the United Way of Harrisonburg/Rockingham 
over 50 participants not only assembled hygiene 
kits to be distributed to guests of the local Open 
Doors homeless shelter, but reflected on the 
challenges of living on low wages and limited assets 
in Harrisonburg. The project was profiled in The 
Breeze. 

• Jamie Williams collaborated with the Northeast 
Neighborhood Association and the Madison Center 
for Civic Engagement and received support from Women of Color and the Honors College as 
well as a local online newspaper, The Citizen, to offer the Arc of Citizenship tour. Students, 
faculty/staff, and community members traveled throughout Harrisonburg and to Montpelier to 
learn more about the substantial contributions of people enslaved and people of color in 
establishing democracy and civil rights in the United States. 

• JMU visiting scholar, Kevin Powell, facilitated a powerful discussion with Alternative Spring 
Break leaders. Through cultural sharing, storytelling, and thoughtful activities, Kevin helped 
students reflect on their identity and its relationship to power and privilege in regard to their 
race, gender, sexual orientation, class, and ability status. 

Counseling Center (CC) 
• Hosted and partnered with local colleges/university (i.e., Blue Ridge Community College, 

Bridgewater College, and Eastern Mennonite University) to offer Walk for Hope, an event that 
encourages students to come out and raise awareness about depression and suicide. 

• Provided high impact training opportunities for undergraduate, graduate, and post-graduate 
students, including: 

o Peer Mentor Program(co-curricular project) 
o Undergraduate internships (Psyc 402) 
o Field placement experience (Psyc 495, capstone project) 
o CC College Student Personnel Administration (CSPA) practicum position 
o Graduate assistantships (i.e., suicide risk reduction, treatment programs, front desk) 
o Master’s level counseling externship 
o Doctoral practicum (Ph.D. & Psy.D) 
o Doctoral internship in health service psychology, accredited by the American 

Psychological Association 
o Post-masters and post-doctoral residency opportunities  

• Collaborated with UREC to offer a therapeutic adventure program. The wilderness therapy 
program consists of a five day backpacking trip in the George Washington National Forest over 
the students’ spring break. Over the course of this trip, students backpack through the 
wilderness with two certified guide(s) as well as two-three clinicians in order to facilitate 
outdoor education info sessions and therapy process groups. A few activities include proper tent 
and camp building techniques, Leave No Trace Education, and proper water filtration 
techniques, as well as process groups, inter- and intrapersonal skill building, natural 
interventions, and self-reflection.  

• Collaborated with the Health Center to offer a Sexual Trauma Empowerment Program (STEP) 
therapeutic adventure program. The STEP Wilderness Therapy Retreat consists of a three day, 
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two night camping/backpacking and climbing trip in the George Washington National Forest in 
October. Over the course of this trip, students hike, camp, and rock climb in the wilderness with 
two certified guide(s) as well as two-three clinicians in order to facilitate outdoor education info 
sessions and psychoeducational groups. A few activities include proper shelter and camp 
building techniques, proper fire building techniques, learning climbing protocols, as well as 
process groups, inter- and intrapersonal skill building, natural interventions, and self-reflection.  

• Collaborated with the Health Center to offer Trauma-Sensitive Yoga. Students participated in 
one-hour yoga classes led by a certified instructor over a four week period. A Counseling Center 
clinician was present for consultation in each class. 

Office of Disability Services (ODS) 
• With a wide variety of campus partners, the Office of Disability Services hosted the 10th Annual 

Disability Awareness Week in March 2019 with 14 events designed to provide learning 
opportunities for students.  

o Student staff who participated in the planning, 
collaborations, and facilitation of events 
enhanced their skills in communication and 
knowledge of disability topics.  

o Additionally, 89 students participated in a 
Photovoice interactive assignment in the 
context of 7 different courses with faculty in a 
variety of disciplines. Connected to the theme 
of the keynote presentation, these students 
considered disability as it might be associated 
with place, time, activity and encounter.  

• ODS employed 21 students in a variety of roles and 
used a developmental model to engage with students about their professional development and 
connecting their work to their studies. Students reflecting on their experiences reported 
increased skills in communication, problem solving and professional presentation.  

• With the Center for Inclusive Music Engagement, ODS was a partner for a Disability Studies and 
Music Education Symposium. Students who participated learned through engagement with 
scholars about disability history and how to develop inclusive music education spaces and 
experiences. 

• ODS hosted internship positions for two students, one majoring in Social Work major and a 
practicum experience for a student in the College Student Personnel Administration program. 
Through their experience in ODS, interns have the opportunity to apply the knowledge and skills 
acquired in their academic home and expand their knowledge of disability and accessibility. 

• Learning Strategies Instruction (LSI) provided individualized, student-centered, academic 
coaching designed to increase student success.  

o Collaborative partnerships helped peer educators connect with students in engineering, 
International Study Group, Athletics, and Centennial Scholars.  

o In 2018-19, LSI held 7 overview presentations for 77 parents/students during orientation 
events, presented 25 workshops reaching over 1,056 students, and explored new 
initiatives with College of Business and Student-Athlete Services staff. 

Office of Residence Life (ORL) 
• Residential Learning Communities - Students who participated in a Residential Learning 

Community had the unique opportunity to live and take classes with a small group of students 
who shared a similar academic interest. They also had the opportunity to work closely with a 
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dedicated faculty member coordinating the activities and classwork of the community. Over 10% 
of the 2018 first year class participated in a learning 
community. 

• ORL employed almost 200 students to serve in Resident 
Adviser (RA) positions in the residence halls on campus. 
RAs serve as leaders and mentors in the hall, develop 
programming and take courses together with other RAs 
taught by ORL staff. 

• ORL employed 14 undergraduate Hall Directors (HDs) to 
manage a building and supervise a staff of RAs (UG hall 
directors are not typical at other universities). HDs 
supervise other student staff members, meet with 
students who violate policy and facilitate training. 

• ORL employed six graduate assistant (GA) Hall Directors to manage buildings and supervise a staff 
of RAs. ORL professional staff provided a comprehensive professional training program for these 
graduate assistants. In addition to this intentional training program, GAs engaged in on-going 
professional development presentations, workshops and conferences.  

• The Academic Mentoring Program is designed for first year students on academic probation. The 
AVP of Academic Student Services paired these students with ORL trained upper-class student 
academic mentors. In addition to teaching study skills/time management, the mentors worked to 
identify the academic needs of each mentee and helped develop a success plan accordingly. This 
year 76 students enrolled as mentees and 20 students served as mentors. 

Office of Student Accountability and Restorative Practices (OSARP) 
• In AY 2018-219, thirty-three students served as active members of the Accountability Board, 

serving on panels who act as the original decision making body for cases in which a student is 
alleged to have violated minor, major or flexible policies as classified by the Office of Student 
Accountability and Restorative Practices. These panels evaluate evidence, apply policy, and 
weigh the perspective of the Responding Party and witnesses to determine if the Responding 
Party is responsible or not responsible for violating policy and, if necessary, assign the 
appropriate sanctions. Of the over 430 hours that faculty, staff, and student volunteers spent 
serving on these panels, 205 of those volunteer hours came from student participation. This 
supports engaged learning and community engagement by having students be the facilitators of 
the educational experience of other undergraduate students, by applying concepts learned in 
training to their role, exercising critical thinking skills and by serving as the voice of the 
community in decisions of responsibility and/or sanctioning for alleged violations of the JMU 
Student Handbook. The practice of having student members on the Accountability Board will 
continue into AY 2019-2020. 

• In AY 2018-2019, OSARP hired two Student Case Administrators in collaboration with the 
executive council of the Student Government Association and the Office of Student 
Accountability and Restorative Practices. Student Case Administrators conduct one-on-one 
Administrative Case Reviews with students alleged to have violated university policy; these 
student staff make decisions of whether or not the Responding Party is responsible for violating 
policy and, if applicable, assign sanctions. The Student Case Administrators in AY 2018-2019 
were also enrolled in the Justice Studies program; the SCA role provided these students the 
opportunity to evaluate justice, harms and sanctioning from a different lens and connect their 
studies to practice. Between the two of them, Student Case Administrators heard 120 cases 
involving 210 students in AY 2018-2019; two Student Case Administrators have been hired for 
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AY 2019-2020, both enrolled in the Justice Studies program. This position provides opportunity 
for community engagement by fostering an experience that causes the SCA to continually 
balance the needs of the student and the community and provides engaged learning for 
students within applicable majors and pre-professional programs to apply justice, ethics, policy, 
critical thinking and decision making within a real world context. 

• OSARP employed three students as Substance Education Program Assistants, student staff who 
facilitate sanctioned programs related to substances for students found responsible in the 
Accountability Process. This position supports engaged learning as the SEPA’s facilitate the 
educational experience of other students, apply concepts they learn in training to their work, 
and exercise critical thinking skills. Substance Education Program Assistants facilitated forty-one 
sessions of sanctioned programs, involving 356 student participants; three new Substance 
Education Program Assistants have been hired for AY 2019-2020. 

• OSARP employed two students as Civic Learning Program Assistants (CLPAs), student staff who 
coordinate experiences that foster the participants’ development of goals, mission statements, 
clarification of values and increased involvement on 
campus. This position supports engaged learning when 
the CLPAs facilitate the educational experience of other 
students, apply concepts they learn in training to their 
work, and exercise critical thinking skills. Two new Civic 
Learning Program Assistants have been hired for AY 
2019-2020. 

• OSARP employed three graduate students in Graduate 
Assistantships as the GA for Substance Education, the 
GA for Civic Learning and the GA for Accountability 
Boards. In these roles, the GAs serve as staff members 
in the Office of Student Accountability and Restorative 
Practices by conducting one-on-one Administrative Case Reviews with students alleged to have 
violated university policy, facilitating sanctioned programs and completing related projects as 
assigned. These experiences support engaged learning by being facilitators of the educational 
experience of undergraduate students, applying concepts they learn in training to their work, 
exercising critical thinking skills and supervising undergraduate student staff. Further, when the 
GAs are enrolled in the College Student Personnel Administration Program, the ability for this 
position to promote engaged learning is magnified due to the ability to apply what is learned in 
the classroom about student development directly in the work; one of the three of the GAs in 
AY 2018-2019 was enrolled in the CSPA program. Three new Graduate Assistants have been 
hired for AY 2019-2020, all three are enrolled in the College Student Personnel Administration 
program. 

• The Office of Student Accountability and Restorative Practices employed a student as a 
Restorative Practices Program Assistant (RPPA) student position during AY 2018-2019. This 
federal work-study position helped organize and facilitate restorative processes used by OSARP 
to address harms in the community, serving in a role that furthered the educational experience 
of other students. This position required the student employee to coordinate and communicate 
with current students, Responding Parties, harmed parties, JMU faculty and staff, and/or 
members of the Harrisonburg community, up to and including facilitating restorative processes 
wherein Responding Parties took active responsibility for their decisions, were confronted with 
the harmed parties and harms created, and worked collaboratively to determine what role they 
will have in repairing the harm in the community. This supported not only engaged learning and 
community engagement not only for the student employed as the RPPA, but facilitated engaged 
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learning and community engagement for the students participating in these restorative 
processes. 

• Restorative Practices were used in 20 cases involving 41 participants, 28 of whom were 
students. Using Restorative Practices provides the space for students to take active 
responsibility for their decisions, be confronted with the harmed parties and harms created, and 
work collaboratively to determine what role they will have in repairing the harm in the 
community. This supports community engagement by involving the student and the harmed 
party, often a member of the larger Harrisonburg community, in working towards the repairing 
of identified needs and outcomes through the lens of accountability. If a student is required to 
participate in a Restorative Process as a result of a violation or conflict, their involvement 
supports engaged learning and community engagement by having them hear from the 
community the ways in which their behavior harmed the community, having them participate in 
a direct conversation with the harmed parties, and being a part of the development for the ways 
in which to repair the harm. If a student is participates in a Restorative Process as a volunteer or 
harmed party, their involvement supports engaged learning and community engagement by 
having them communicate the ways in which the community was harmed by the behavior being 
addressed, by having them communicate the ways in which they were personally harmed by the 
behavior being addressed, having them participate in a direct conversation with the person who 
caused the harm and being a part of the development for the ways in which to repair the harm.  

• Fifty-two students were sanctioned to the Civic Learning Mentor Experience in AY 2018-2019, a 
program designed for students who violated university policy and lacked a personal 
understanding of their mission, values, and goals. Through participation in one-on-one meetings 
with a faculty, staff or graduate student Mentor, students develop a relationship of mutual 
respect and trust through a total of eight, ten, twelve or fifteen mentor meetings conducted 
once a week and submission of a final reflection paper. The Mentor Experience supports 
engaged learning by providing the student with a 1:1 mentor who helps the student evaluate 
their college experience, personal life, decision-making, personal mission, and both long and 
short-term goals, helping the student connect all of these areas in order to be successful at JMU. 
This sanction will remain available for AY 2019-2020.  

Orientation 
• Orientation partnered with Madison Collaborative to 

expose, educate, and engage all new first year 
students in an ethical reasoning scenario. First Year 
students received materials to prepare them for the 
It's Complicated session during 1787 August 
Orientation. 

• Block Party in the 'Burg was held as a partnership 
between JMU Orientation and Harrisonburg 
Downtown Renaissance. 2019 was the eighth year of 
the event. Block Party exposed, educated and engaged 
students in their local community to help them recognize they are a JMU student and a 
Harrisonburg citizen. 

• During staff training, we engaged students with the community through intentionally scheduling 
time and programming in Downtown Harrisonburg. Through these opportunities students 
interacted with local businesses and community members, not only to learn about what the 
community has to offer, but also to inform community members about the orientation 
program(s). 
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• The three facets of engagement were highlighted in The One Book, including information about 
Dukes Vote. On the back of the Summer Springboard folders, the components of engagement 
were defined. 

• The role of the Orientation Peer Adviser (OPA), Orientation Office Assistant (OOA), First Year 
Orientation Guide (FROG), and Transfer Orientation Peer Adviser (TOPA) consisted of and 
supported engaged learning. Students in these positions apply their training knowledge to 
interact with new students to serve as peer mentors and leaders. 

• OPAs and TOPAs participated in an HRD 100 class that is experiential learning and teaches them 
about leadership and diversity. 

o During the HRD100 course and the Orientation Workshop, students were asked to 
reflect and complete projects on their own identity and values and how these two 
factors may influence the way they interact with new students and families throughout 
the summer. The HRD100 class was centered on the Social Change Model of Leadership. 

o Students explored identities other than their own to begin to understand how to make a 
lasting impact and change on the campus culture and environment so that JMU is 
welcoming and accepting for all students. They explored these identities through writing 
prompts, class discussions, and a presentation. 

University Health Center (UHC) 
• Successfully launched the 21st Birthday Program, an initiative to help students transition into the 

legal drinking age. Nine Reality Educators Advocating Campus Health (REACH) peers and UHC 
graduate assistants became 21st Birthday Team Members and assisted with the program by 
volunteering 1-2 hours per week to facilitate brief 21st Birthday Program sessions. 

• The UHC Clinic Volunteer program expanded by 20% to provide volunteer opportunities for 60 
students. Clinic volunteers gain experience on a healthcare team in various roles for 4 hours per 
week over and minimum of two semesters.  

• Sexual Orientation, Gender Identity and Expression (SOGIE) peer educators tripled in size for this 
year and provided 41 SOGIE-related and discipline-specific programs to over 1,100 students. 

• Reality Educators Advocating Campus Health (REACH) received a 2019 Dolley Award for 
Outstanding Student Organization. 

University Recreation Center (UREC) 
UREC Engaged Learning 

• UREC Student Staff Training and Development – UREC employed over 600 students who 
undergo a comprehensive menu of learning-outcomes-based training throughout the year, and 
many participate in academic preparatory courses for their positions (adventure trip leaders, 
group exercise instructors, personal trainers). Voluntary development sessions attendance 
reached a record number of 100 unique student employees and 84% of the students attended 
two or more sessions.  

• Campus Recreation Field Practical Experiences – UREC provided 12 practicum and internship 
experiences along with 10 graduate-level assistantship placements Campus Recreation 
Leadership graduate track students in the Hart School. 

• HTH 100 Partnership - UREC provided over 300 educational wellness passport programs (most of 
which are designed and facilitated by UREC student employees), making UREC the number one 
provider of programs for the HTH 100 Personal Wellness course. UREC provided participant 
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access data to HTH 100 instructors for the participation requirements for the course, over 
90,000 student UREC/University Park participation 
hours. 

• UREC Demonstration Cooking Classes - Over 130 
cooking classes were planned and facilitated by 
UREC student employees, including special 
programs offered for various campus groups. Over 
900 students, faculty, and staff participated in a 
demonstration cooking class over the course of the 
year. 

• Inclusive Music Engagement – UREC established a 
partnership with the JMU School of Music’s Center 
for Inclusive Music Engagement and hosted a 
participatory-based music making program with ukuleles and a showcase for the music 
students’ technology projects which included supporting a student who transformed UREC’s 
climbing wall into a musical instrument.  

• SRM/UREC Residential Learning Community - UREC has partnered with the Office of Residence 
Life and the Sports and Recreation Management program to plan for a Residential Learning 
Community in the new residence hall adjacent to UREC. The first cohort has been selected and 
will move in August 2019. 

• Athletic Training Preceptor Site - Through an academic partnership with the JMU Athletic 
Training program, Sentara RMH will continue to be an Athletic Training Preceptor training site at 
UREC, which will provide semester-long internships for two Athletic Training students each 
semester.  

• KIN 100 Paralympic Skill Lab – UREC partnered with Dr. Cathy McKay to host the fourth 100 
Paralympic Skills Lab for over 100 students in the Spring semester. This event featured students 
participating in Paralympic sport activities and Paralympic athletes and wheelchair basketball 
players who led dialogues about inclusion. 

UREC Civic Engagement 
• Promoting Civic Engagement - UREC worked with the JMU Center for Civic Engagement to 

coordinate information tables and advertising within UREC on UREC’s social media platforms 
during election season to promote student voting in elections. 

• OSARP Civil Learning Mentor Experience Program - UREC continued to provide civic education 
for the OSARP Civil Learning Mentor Experience Program with several professional staff 
members serving as mentors through the year. 

UREC Community Engagement 
• Student Officials in the Community – Approximately 20 UREC student officials officiated over 50 

flag football and basketball games in the local community through a partnership with 
Harrisonburg City Parks and Recreation. Conducted 3 film review sessions in UREC for members 
of the Shenandoah Basketball Officials Association 

• Warm A Winter Wish Service Event – UREC collaborated with Harrisonburg agencies First Step, 
Mercy House & Brian Injury Connections of Shenandoah Valley, to provide over 1300 gifts 
holiday gifts to less fortunate community families through donations from JMU students, faculty 
and staff. 

• Counseling Therapeutic Adventure Trips – Through a partnership with Counseling Center, UREC 
and the Counseling Center offered two therapeutic trips, one in the Fall for survivors of sexual 
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assault and one in the Spring for students referred by the Counseling Center. Approximately 10 
students went on each trip. 

• Community Teambuilding Programs - UREC offered custom TEAM Challenge Course programs 
for community groups including but not limited to, Harrisonburg High School, Montevideo 
Middle School, Great Oak Academy, Stuart Hall, Shenandoah University, Bridgewater College, 
Spotswood High School, Valley Home Educators, Camp 
Horizons, Skyline Middle School, Highland Springs and 
Tucker High Schools Advance College Academy 
Programs. 

• Service Hours and Trips – UREC’s 50 Sport Club team 
members participated in over 4800 community service 
hours cumulatively throughout the year. 115 students 
from different teams participated in two 4-hour 
service events. UREC also led two unique service trips 
this year, one an adventure-based program in which 
10 students participated in at the Island Heritage Trust 
in Deer Isle, Maine. UREC also led the 16th annual UREC Bahamas Service Trip, in which 16 
students and 2 staff traveled to Nassau, Bahama to work with the Uriah McPhee Primary School 
and provide the children an experiential learning opportunity through camp style recreational 
activities. Over 800 children were put through an hour program focused on fun, communication, 
trust and working with others.  

• Local Youth Educational Partnerships - UREC served as a partner site for ‘Jobs in Vocational 
Education’ (JIVE), a cooperative program with Rockingham County Public Schools, where special 
needs high school students work alongside UREC student employees. UREC also partnered with 
John C Meyers Elementary, Lacey Spring Elementary, and Camp Jigsaw (a camp for children with 
autism) to provide instruction by UREC Group Exercise student employees at wellness events.  

• Mentorship through Exercise - The Mentorship through Exercise program added a mentor 
training and kickoff event to help build participants’ confidence, and 98 students, faculty, and 
staff participated. 

• Overcoming Barriers – UREC has worked with Overcoming Barriers to bring community 
members with disabilities into UREC to use the Aquatics Center for health and exercise 
activities. 

University Unions 
• The Office of Off-Campus Life worked closely with Community Service-Learning to establish the 

Basic Needs Coalition: a campus-wide coalition with a focus on student basic needs, involving 
students, faculty, staff, and local community partners.  

• The office of Fraternity and Sorority Life coordinated a weeklong Alternative Spring Break trip 
for 18 students and 2 learning partners; participants spent the week providing service in 
Nashville, TN. 

• Additional FSL engagement efforts include: 
o Hired and trained 62 Rho Gammas (Rush Guides) for recruitment 2018, and 64 were 

hired and trained for recruitment 2019. 
o Hired and trained 5 Assistant Greek Coordinators for the 2018-2019 school year. 



26 | P a g e  
 

o Hired and trained 12 Panhellenic Executive 
Council officers for the 2018-2019 school 
year, with the mission to provide governance 
and programming to the Panhellenic 
community. 

o Hired and trained 8 Interfraternity Council 
Executive Board Members for the 2018-2019 
school year, with the mission to provide 
governance and development to the 
Interfraternity community. 

o Selected and trained 10 Student Hearing 
Officers during the Fall 2018 semester and 5 
new Student Hearing Officers were selected during the Spring 2019 semester and will be 
trained in Fall 2019. 

o Trained 15 House Managers during the Fall 2018 semester. An additional 15 House 
Managers were hired during the Spring 2019 semester for the 2019-2020 academic 
year. 

• FSL provided on-going educational and developmental programs for FSL students 
o 18 students attended a meet and greet with Evelyn Piazza and an additional 600 

students attended her talk later that evening. 
o 300 students attended a talk with Josh Rivedal about Suicide Prevention. 
o 400 students attended two different talks with Jennifer Cassetta about self-defense. 
o 600 students attended two different talks with Bonny Shade about Sexual Assault and 

JMU’s definition of consent. 
o 50 students attended a recruitment workshop by Phired Up hosted by the 

Interfraternity Council. 
o 30 students and 3 police officers attended Coffee with Cops hosted by the 

Interfraternity Council. 
Dux Center: 

• LEAD Team students delivered 119 leadership-focused workshops, seminars, and training 
programs to 1,847 students in 18 different academic classrooms and across 12 different 
functional Student Affairs areas and/or departments. 

• Strengths Conference was held with 105 students attending and learning about their own 
personal talents and strengths, how to develop and use them to achieve excellence in 
academics, career exploration, interpersonal relationships, and personal challenges 

• Continued support and collaborative work with the College of Engineering MADE Leadership 
Mentors program, providing 26 upper class students with leader development training through 
the DISC Personality Profile and the Student Leadership Challenge using assessments, 
workshops, and 1:1 coaching. 

• Converted the extra-curricular B.U.I.L.D. program into a one-semester 2-credit hour academic 
course and offered that to 10 enrolled students in Honors 200, helping them better know their 
own values and behaviors through their own DiSC Personality Profile as well as inclusiveness, 
micro-triggers, and appropriate language. 

• Partnered with 10 other faculty in different colleges to deliver leadership-related content to 
augment and enhance their course curriculum. More than 400 students learned about mission 
statements, or Strengths, or the DISC Personality Profile, or Difficult Conversations, or similar 
leadership-focused content. 
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• Continued the partnership with the College of 
Business, providing the DISC Personality Profile 
assessment to every student enrolled in COB202 in 
both fall and spring semesters. More than 1,100 
students completed the assessment and then 
received educational content, delivered by Dux 
Leadership Center trained COB faculty, to 
understand concepts and principles of human 
behaviors, communication skills related to DISC 
principles and concepts, and team work. 

• Continued the partnership with Athletics to assist in 
the development of a personal development program 
for athletes, which included the Dux Leadership Center delivering a workshop focused on 
personal talents and strengths 

• Continued for the third year a partnership with the Center for Global Engagement to provide 
leadership development workshops and experiences to 18 international students who were on 
campus for one month in July through a study abroad program. We provided students with 
experiences to learn and apply interpersonal communication skills, understand personality and 
behaviors impacting relationships and communication, personal life management skills, trust 
building skills, effective leadership behaviors, recognizing and utilizing personal talents and 
strengths, inclusiveness, and effective goal setting. 

• Engaged 10 students in an ethical leadership workshop series that culminated in an alternative 
spring break type road trip. Participants were challenged to be the leaders, setting up service 
projects in different cities and locations along the route between Harrisonburg, VA and 
Savannah, GA. They provided service to six different agencies and non-profits over the course of 
the 8-day journey.  

Mad4U: 
• Conducted Koru, a 4-week program where participants learned and applied mindfulness 

skills. 
• Conducted Mindful Experience Retreats each month, increasing participation and creating 

positive connections with Harrisonburg citizens. 
• Brought faculty, staff, students and local residents together through the daily Madison 

Meditates program through expanded offerings. 
Student Clubs and Organizations: 

• Outriggers: 28 peer educators engaged with other student leaders and organizations on 
campus to facilitate programs on leadership, communication, teamwork, and goal setting. 
This year Outriggers serviced 57 student organizations! 

• Student Organization Night: In the fall, 6,000 students attended an event to meet members 
from over 350 clubs and almost 30 campus departments and community partners to find 
engagement opportunities on campus. 

• Creating Excellent Organizations (CEO) Program: a six-week workshop in how to effectively 
engage students on campus and represent the JMU community as they become a 
recognized organization. We recognized a total of 35 new student organizations in the 
academic year. 

• Madison Leads Conference: Over 70 student attendees participated in a one-day conference 
with sessions offered by faculty and staff from student affairs and academic department 
areas that focused on strengthening student leadership. 
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The University Program Board (UPB):  
• Fourteen UPB Executive Board members and Chairs learned to be responsible for 

development of other students, considered the impact of their involvement on the 
community, and intentionally developed events to better the JMU community. 

• UPB hosted a wide-range of events throughout the year including comedians, indoor ice 
skating, musical acts, spa night, trivia, Late Night Breakfast, a cultural festival, movies, paint 
nights, and more. 

 
2019-2020 Student Affairs Engagement Team Goal 
 
For 2019-2020, the Student Affairs Engagement team will be “dissolved” and, instead, representatives of 
Student Affairs will be members of the Civic Engagement Team, the Community Engagement Team and 
the Engaged Learning Consortium. This will ensure Student Affairs has a voice and is recognized 
throughout the work of the EAG. 

 


