Student Affairs Learning Improvement Application

Please complete thapplication belowto apply for the learning improvement initiative
with Student Affairs Support Serviceg SASywithin the Center for Assessment and
Research Studie$CARS. This initiative is a partnership between SAS andthe Division of
Student Affairs to focus on the improement of student learning anddevelopment.

At Madison, we value improvement of learning and development, which can be
accomplished by welithought-out programming and assessment. In turn, a complete and
coherent application is a first step to making such initiativesuccessful Applications are
due May 15t

There are two options for when programs may begin the project: Summer or Fdih the
application, you will be asked to indicate whether you plan to begin the project in the
Summer or Fall.Pleaseselect a starting date that best aligns with your officechedule.

Selected programs will be notified by May 31st.

Please select one starting date: X __ Summer
Fall Semester

Although several application questions will ask you to describe previouassessment
results and previous improvement efforts, programs will not be selected based on the
number of years they haveeonductedassessment or demonstrated improvemenRather,
programs will be selected based on readiness and commitment to a long-term
improvement process. Up to 2 programs will be selected per year based on their
readiness and commitment.

Should any questions arise whileompleting this application, you may contact SASS
(SASS@jmu.edu

Once completed, submit your application to theo-chairs (Sarah Sunde, sundesa@jmu.egu
Kathleen Campbellcampbekl@jmu.edy of the Student Affairs Assessment Advisory
Councilfor review.



https://www.jmu.edu/assessment/FacultyStaff/StudentAffairs/About.shtml
https://www.jmu.edu/assessment/index.shtml
https://www.jmu.edu/studentaffairs/staff-resources/saac/index.shtml
https://www.jmu.edu/studentaffairs/staff-resources/saac/index.shtml

l. Program Overview

In this section, please provide general information about your program. Responses are
meant to beshort, as you will have oppdunities to provide more detail in sections below.

a. Nameofapp!l i offeent ' s
Office of Student Success Services

b. Name of program of interest
Strategies forAcademic SuccessSAS Program

c. Purpose of the program (1 paragraph max):
The purpose ofthe Strategies for Academic Success (SAS) Progranto help students
who have faced academic difficulty emplogtrategiesand skills needed to be successful
in college The(non-cognitive) skills learned in this programare essentialfor academic
success at JMU, but also suppdtte missionof JMU by supportng the development of
studentsinto educated and enlightened citizens who will lead productive and meaningft
lives.

d. Number of studentswho completethe program:
80 —100 students per yearwho are on academic probation and mandated to attend

e. Number of staff members who facilitate the program:
1 Graduate 8udent Coordinator & 8 Peer Indructors (graduate/undergrad uate
students)

f. Point person/primary overseer of the program:
Aaren Bare Strategies for Academic Success (SARpgram Coordinator

IL. Current Assessment of Student Learning Outcomes

The goal of this section is t@nsureyour office is well acquainted with the assessment
process. We findhat officesthat have carefully thought about programming and
assesment are inabetter position to make improvements. In the space below, please
provide abrief summary of the program of interest.In your summary, please includel)
your student learning and development outcomes; Pa general /broad description of the
programming in which students are providedthe opportunity to learn or develop; and 3)
the procedures usedto assess whether the desiredutcomesare actuallybeing met
Careful consideration of these questionss crucial to the succes®f alearning improvement
project. Pleaseaddressl, 2, and 3 withinl to 2 pages maximum:
1) STUDENT LEARNING & DEVELOPMENT OUTCOMES
SASProgram Broad Goals
The broad goals of this program are to:
1. help students who have faced academic difficulty employ the academic strategies and
personal skills that areneeded to be successful at IMU
2. increases t u d eumulaive GPA taa minimum of 2.0 by the end of the academic sclol
year.
3. graduate participants from JMU.




Student Learning Outcomes

As a result of completinghe SASrogram, students will:

Academic SKkills

1. be able toapply at least 1 organizational strategy that promotes the ability to organize
academic assignments and manage time effectively.

achievea satisfactory score* onthe Organization subscaleof SuccessNavigator

be able tolist 3 general class expectations that promote academic success.

be able tolist 2 resources that clarify specificexpectations for eachcourse.

achievea satisfactory score*on the Meeting Class Expectationsubscaleof SuccessNavigator
SAS progranrecognizes a safactory scoreasd mo d e r a t erhigheran ET®5gccessNavigataassessment.
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Commitment

6. be able toidentify their personal motivations for pursuing a college education.

7. be able todevelop 3 academic SMART goals to help thennsceed.

8. achievea satisfactory score*on the Commitment to College Goalsubscaleof
SuccessNavigator

9. be able toidentify 2 sources of institutional pride they hold for IMU.

10. achievea satisfactory score* onthe Institutional Commitment subscaleof SuccessNavigator
*SAS progranrecognizes a satifactory scoreasd mo d e r a t erhigherart BT$5gccessNavigatoassessment.

Self-Management

11. be able toidentify 2 stress management techniques to help minimize the effects of stress.
12. achievea satisfactory score* onthe Sensitivity to Stresssubscaleof SuccessNavigator

13. achievea satisfactory score* onthe Academic SeHEfficacysubscaleof SuccessNavigator
14. be able toidentify 3 symptoms of testanxiety and list 3 strategies to minimize itseffects.

15. achievea satisfactory score* on the Test Anxietgubscaleof SuccessNavigator
*SAS progranrecognizes a satifactory scoreasd mo d e r a t erhigherart BT$5gccessNavigatoassessment.

Social Support

16. be able toarticulate 3 strategiesthat support effective group collaboration.

17. achieve a satisfactory score* othe Connectednessubscaleof SuccessNavigator

18. be able tolist 2 new campusresources they were unaware of prior tahe SAS program
19. be able todemonstrate the ability to find new institutional support resources
20.achievea satisfactory score* onthe Institutional Support subscaleof SuccessNavigator
21.be able todescribe 2 personabarriers to academic succesand how those barrierscan be

addressed byidentifying and usinginstitutional support resources.
*SAS progranrecognizes a satfactory scoreasd mo d e r a t erhigherart ET$5gccessNavigatassessment.

2) A GENERAL/BROAD DESCRIPTION OF THE PROGRAMMING

The 8-week SASrogram created byJMU s O f Sudeat&SuccessServicesprovides support

for students who have been academically suspended glacedon academic probation Currently
taught in the fall, SAS facilitators teachcademic and personal skills/strategies that are needed t
be a successfulstudent at JIMU Topicsinclude time management, campus resources, tesaking
strategies, positive professor relationships, public speakingyoal setting, academicmotivation,
collaborative group skills, study strategies, and strengths identification (i.e., StrengthsHiter
assessment).

There are4 SAlass sectionger fall, usuallyserving 15-25 studentsper section. Eachof the 4
sections mees for 1 hour and 15 minutesper week and is taught by twoundergraduate and/or



graduate students (i.e., Peer Instructorg who co-facilitate the class.The Peer Instructorsreview
a semtdetailed lesson planeach week, that waslesigned by the SAS program coordinator from
the previous yearthat covers one of the topics aboverhus, the person who created the lesson
plansis not implementing the program.After reviewing lesson plars, Peer Instructorsask any
questions to thecurrent SAS program coordinatofwho did not create the program) Peer
Instructors canthen modify activities slightly (with approval of current program coordinator) if
they feel it will better accommodate student needs.

In the past, the lesson plashave not beenexplicitly tied to student learning or development
outcomes. That is, it was uncleawhat learning, attitudes, or behavior these activities wee
supposed to impact (i.e., outcomewere not stated) andwhy these activities should result in
these outcomes (i.e., program logic or theoryas notstated). The student learning outcomes
stated aboveare newly developed forthis application. Moreover, asdiscussed belowassessment
of the programwas deficient due to lack of explicitly stated outcomes and intentional
programming.

Students in theprogram receive a Satisfactory Compliance (attends/participates in every class
and completes all assignments) or Unsatisfactory Compliance (any unexcused absences or dot
not complete assignments/paticipate in the course) scorelf students receive an Unsatisfaory
score, their colege is made aware and impacts whether they cancontinue enrollment at JIMU.
No feedbacks provided to students or faculty regarding skill development over thav8ek period
Sudents may have the same strategies upon entering anciéing the program.

Our goalvia this initiative is toimprove the SAS progranin the following ways:

1) Establish clearstudent learning outcomes(drafts of outcomes are listed above as a start)

2) Develop aprogram that is grounded in theory(draft is below, but needs attention).

3) Map ourtheory-basedprogram to our learning outcomes(draft is below, but needs
attention).

4) Selector create measures ofstudent learning.

5) Increasethe fidelity of implementation acrossfacilitators.

6) Assess theextent to which theprogramming is effective (i.e., outcomes are achieved)

7) Use data to improve program effectiveness

The SAS progranmwill remain an 8week course taught each fall to students on academic
probation and suspension butwill changein the following ways: 1) extend to 1 hour and 30
minutes per weekto better implement the program and 2) accept up to 20 studentavho
voluntarily enroll in the program to build their skills.

The SAS progranming is based onresources and research provided b¥TSand their
SuccessNavigatgprogram. ETSSuccessNavigatas based orresearchregarding how to increase
student retention and acalemic successThe researchidentified 4 generalstrategies, attitudes,
and skillslinked to student success and retentionthen articulated more specific
strategies/attitudes/skills that clarify the needs of each of the 4 general categories (Figure 1).
1. Academic SkillsOrganization and Meeting Class Expectations

2. Commitment. Commitment to College Goals and Institutional Commitment

3. SelfManagement Sensitivity to Stress, Academic SeEfficacy, and Text Anxiety

4. Social Support Connectedness, Institutional Support, and Barriers to Success.



The SAS prgram will be intentionally built and linked to usefour strategies, attitudes, and skills.
Recall, we drafted 21specific outcomegabove) associated withthe agreed upon desires of what
students should know, think, and das a result of the SAS programiVe mappedeach of the21
outcomesto the 4 general outcomesassociated withSuccessNavigataisee Table 1). We realize
that additional outcomes may be developed during the learning improvement initiative.

We alsoprovide an initial mapping of each of theseoutcomesto our program via program logic
visuals (seeFigures 2 and 3. Figure 2 provides the mapping/logic for the full program. Figure 3
focuses on the outcomes for this learning improvement initiative.

3) PROCEDURES USED TO ASSESS WHETHER DESIRED OUTCOMES ARE BEING MET

Current Assessment

Historically, the program hasnot had a strong assessmenprocess The following text outlines

assessment processes used in the past.

1 We didnot administer preteststo students toobtain a baseline of skillgo inform
programming.

1 Wedid usemidterm and postprogram assessmerd to measurewhat students had learned in
the programming. However, these takehome and open-book/open-note assessmentsimply
required students to recite information or reflect on their experience in the program
Moreover, assessmergwere not alwayslinked to programming.

o For example, wemight provide a visual depictionof a brainstorming strategy and ask
“What type of bgwnpidesésor mhhng Hlisedg boeassessr
whether it was a strategystudents intendedto use,if they understood the value ofthe
strategy, a if they were actually able touse the strategy

0 As another example, widents mustscore an 80% or above to pasisoth the midterm
and postprogram assessmens. If they do notpass with an 80% they are given a
writing prompt as an extraassignment togain the extra points neededHowever, there
are no rubricsto grade theshort answer/essay questions on themidterm/ post-
program assessmens or the written assignment. The person grading the assessment
determines whether answers areacceptable or not.

We alsoengaged inprogram satisfaction assessmentStudents reported their satisfactionwith
the program and Peer Instructors. In this satisfaction assessmentstudentsused a Likert-type
responsescale to rate lessongrom “Mog Helpful”  teastHelpful” Theyalso answered
questionsdesigned to provideself-reported evidence of learningsuch as:

1 What did you learn fromthe SAS program

1 Have your study habits changed?

1 What new skills have you gained througlthe SAS prograrf?

1 Do you believe your academic performance this semester has improved?

Sudents alsosuggested program changes angted their Peer Instructors on Planning,
Adaptability, Preparedness, Engagement, Presentation Skills, and Positive Attitude.

We usal thesesatisfaction datato create areport, however, students did not appear to take the
satisfaction assessment seriously, results were widely varied, and we did not feel the data was
useful to make program improvements.



Future Assessment

Asthe program continues todevelop learning outcomes andheory-basedprogramming, we
needconsultation regardingidentifying and/or creating reliable and valid measures of our
learning outcomes Givenmany of thestudent learning outcomes align with ETS
SuccesNavigatord @sources,we want to usethe ETSSuccessNavigatoassessmenas a pretest
when students begin theprogram (prior to their first class) and asa posttest to evaluate if
students change as a function of the program

The pre-assessmentwhichincludes scores on thelO generaloutcomes abovewill:

1 Provide a personal report to the studentwith their scores to identify areas ofacademic
strength and weaknessan advisor report to the Gaduate Assistant (GA) and asynthesized
report with the averages ofscoresfrom all students participating in the SAS program

1 Minimize our students need to selfassess the source of their academic difficulties and allow
us to see where they specifically need suppart

1 Gve the GA and instructors the ability to see what areas tfie program need tobe
emphasizel in the course

Students will also complete theSuccesNavigator assessment after completinghe SAS program
to assess if they improvedvith respect to the 10 general outcomes. However, we do not know if
it would be most helpful to have the students complete this assessmeditectly after the program
endsor at the end of the fall semesteiWeneed consultation from SAS® help us makethis
decision.

Moreover, although the Succeddavigator assessmenprovides high-quality data regardingmany
of the student learningoutcomes, several of th&1 specificoutcomes(i.e.,1, 3, 4, 6, 7, 9, 11, 14,
16, 18, 19, 2) are not assessed usin§uccessNavigatoiWe would like to work with SASS to
create measures associated with these outcomes (see Tallor mapping of the outcomes with
SuccessNavigatomwhich showcases which outcomeare not currently associated with
measures).

We would like to incorporate a midterm assessmenturing the fourth week of programming to
assess the learningputcomeswe have covered in ouiprogram thus far. Due to the nature of our
class, these assessments will have to bempleted outside ofclass However, we would like to
create an assessment that studentsre not able tosimply list the answers from their textbooks
We are not sure how to accomplish this and would like SA$8nsultation.

At the end ofthe program, students will complete another assessment similar to the midterm
assessment, to assess their learningith respect to outcomescovered after the midtermand to
re-assesdnformation covered during first half of the semester This final assessment willbe
cumulative. It will be the sameformat as the midterm.We needconsultation regarding its
creation.

II1. Focus of Partnership with SASS

You may want to improve learning/developmentrelated to all outcomes However, for this
partnership, you will need toselect 1 or 2 learning/ developmentoutcomeson which to
focus.These autcomesshould be sufficiently important to warrant the ample resources
that will be devoted toimproving all related programming and assessment activities.



The most crucial information you will provide in this section concerns th@rogram theory

that guides your program. In other words, how was your programmingntentionally

designedo achieveh e st udent | earning and devel opment
focus on for this partnership? Programs that have not given this considerable thought will

find it difficult to engage in a learning improvement initiative.

a. Sudent learning/ development autcome selected for improvement (1 or 2):
As explained above, the assessment thie SASProgram is just beginning with thisinitiative.
Moreover, we have2l newly drafted outcomes sulsumed under 4 general outcomg(see Table
1). Although we would like totackle the assessment of all of these outcomes, we rizal we need
to be focusedAs such, we have chosen focus onthe following student learning outcome(SLO)

As a result of completing the SAS program, students will achieve a satisfactory score* on
the Academic Self-Efficacy subscale of SuccessNavigator. (SLO 13

We lay out the importance of this outcome to our office and JMalong with program
theory/logic below.

With that said, we plan orreviewing the data forall 10 of the outcomesmeasured by
SuccessNavigatgras wereceive the full suite of outcome measures with the purchase of the
assessment But again, wewill focus ona single outcomefor this learning improvement initiative.

b. Description of why these outcomes were selected for thdearning improvement
initiative. Why are these awtcomesimportant to your department? (1-2 paragraphs:

The studentswe serve in theSASProgram have beenmandated toparticipate in the program
due to their academicstrugglesat JMU.The program is often the last chancestudents have to
learn skills that will help them succeed as a JMU student before they are dismissed from colleg
for not consistently meeting academic standardsThese students often feel a sense of
hopelessness in their ability to succeg, often communicatingto program leadersthat they do
not see how they will be able to achieve the GPA they need to continue as a studéhts,we
want to create an environment that instills confidence in studentsability to succeed
academically(i.e., increase academic seéfficacy).

In addition, the self-efficacylearning outcome is themost heavily addressecdutcome in our
program, being (theoretically) mapped to 6 of 8 lessons.Thus, wefelt the need tobetter
understandhow to increasestd e nt s’  a c-effdazybécausesottthgirevalenceof the
programming mapped to this outcomeAlso,although we havetools to teach techniques such as
time managementand test anxiety, we @ not have any theoretical basis for how we should go
about increasing academic seléfficacy in our struggling students (i.e., weeedto spend
protected time understanding selfefficacy).

c. Description of why these outcomesare important to JMU(1 paragraph):
In order for students who have struggled academicallto graduate from JMU we musthelp
them develop confidencein their ability to succeed academically. As they become more
confident in their ability to succeed, they will become more emboldened touild new skills and
engage inmore challengingwork, ultimately creating more engaged and enlightened citizens.



d. Description of specificprogramming (curriculum, intervention, etc.) used to provide
students with an opportunity to meetselected outcome(s) only. An objective-to-
curriculum map should be included as part of description (mawttach asappendix):

Prior to this year, theprogram hasnot been basedn theory, but rather on what the program
coordinator believeswill help students succeedFigures 2and 3 illustrate the mapping of the
newly createdoutcomesto the current programming.

e. Describehowthis programming is expected to result in the desired student
learning/development outcome(s). In other words, please explain the logic behind
why certain program features were chosen to achieve the selected outcomes. This is
often referred to as program heory or logic. If you are unfamiliar with these terms,
please watchthis short introductory video before constructing your response (2
pages max). If you need support using program logic tdevelop

curriculum/ programmi ng,orfatukydnsorationi si t J MU’

As we began to build arevidencebasedprogramt o i nf |l uence st veflicaeoyt
westartedwi t h Al b e rtheorBd gelfletficaey.’ (See Figure 3Banduradefined self
efficacy as “the belief in one’s ability

the way these events a experienced (Bandura, 1994)He believed sé-efficacy could be
influenced, developed, and as it increasesan dramdically affectall facets of the human
experience (Bandura, 1994). He articulated and tested4 ways to build seltefficacy in general
(this is not specificto students).

1 Performance Outcomes (past experiences)

1 Vicarious Experiences (modeling by others yosee as similar to you)

1 Verbal Persuasion (coaching and feedback)

1 Physiological Feedback (emotional status)

Additionally, we consulted B o p hMotivating Students to LearriBrophy, 2004, pg. 133)
where he cites Schunk (1985Wwho lists specific practicesto increase selfefficacyin students.
Thesespecific practices include:

1. Cognitive modelinghat includes verbalization of task strategies, the intention to persisi
despite problems, and confidene in achieving eventual success.

2. Explicit training in strategies for accomplishing task.

3. Performance feedbacthat points out correct operations, remedies errors, and
reassures students that they are developingontent mastery.

4. Attributional feedbackthat emphasizes the successes being achieved and ditries
these to the combination of sufficiehability and reasonable effort.

5. Encouraging studentso set goals prior to working on tasks (goals that are challenging
but attainable, phrased in theerms of specificperformance standards and oriented
toward immediate shortterm outcomes).

6. Focusing feedback n h ow st u d perfdrnsahce surpassestimeir prior
performancerather than on how they compare with other students.

7. Supplying rewardscontingent on actualaccomplishment andnot just task participation .

To apply thisempirically-supported theory to our program, we developed a variety of
strategiesthroughout multiple lessons. Theactivities that we developed are mapped to the

S


https://jmu.njvid.net/show.php?pid=njcore:135859

practices listed above and are numbered for the speciffractice they are targeting(in

parenthesey.

1 Team SpaghettiTower activity. (1)

1 StrengthsBased study strategies twerbalize ability to succeed(1,2)

1 Teaching students the SMART goals development technique to apply broadly to academ
and individual tasks/ assignments An example of this in ouprogramming is teaching
them how to set goals with their team as they work on a group presentation project. (1,2,

1 Multiple strategies that increase organization and ability to meet class expectans such as
time management, study strategies, utility of office hoursand syllabi. (2)

i Offering vicarious experiences by aving SASgraduatesreturn to share how they utilized
skills learned inthe SASprogram to become academically successful and allong SAS
graduates to bePeer Instructors. This models that success is largely based on effort
exerted towards tasls. (4)

f “Success Shares” will be a new thing i m
have an opportunity to celebrate anyacademicrelated success they have achieved the
previous week. Peer Instructorsprogram coordinator, and classmates will have the
opportunity to learn from succesesby asking questions such
that?” or “How do yba &ebieyeoeut Wwi bl sphoat

1 Despite students only receiving Satisfactory or Unsatisfactory compliance for the progran

which we are unable to change, we are going to adjust our scoring charts to make
assignments worth points based omjuality of content versus participation/competition.
We will provide feedback based on what students did well, their improvement from past
assignments/experiences, and whatanbe improved on with each assignmenfby dividing
this up between Peer Instrucbrs and GA. Peer Instructors will have an opportunity to ask
the GA any questions they maydve during their weekly meetings. (3,46,7)

f. Summarize results of previous assessment related 8elected outcomes 1 pagemax):

The SAS program does not haywrevious assessment results, because of the lack of student
|l earning objectives in the past. We have
self-efficacy and therefore do not have any results to share.

IV. Action Plan

In this section,consider why the student learning/development outcomes you selectedre
not being metand proposepossible strategies for addressing thesebstacles

a. For each selected ntcome, provide an explanationabout why current programming

is not supporting student learning/development to degree you desire (1 page max):
Given the lack of outcomes assessment in the past, we do not know if previous programmin
was effective. Our goal with this initiative is to erpirically assess the effectiveness of a
theory-based program we built using highquality outcome measures (some of which we will
purchase and some of which we need to create).

b. Prior to this new partnership with SASS, have you tried tonprove student
learning/development related to these auitcomes? If so, please describe the
improvement initiatives. Have those initiatives been successful? (1 page max):



No, we have not tried to improve student learning and development, as we did not have any
measures ofstudent learning and development.

c. Based on your answers to the questions above, what changes to a) your
programming and b) your assessment processes do you believe are necessary to
demonstrate improvements in student learning/development?
As detailedabove, we adapted the previous programming to align with the newly drafted
outcomes @1 specific, 4 general)Thus, therewill be many theory-basedchanges to the
programming. Moreover, we have extended the length of the program (1.5 hours per
meeting). Our goal with this initiative is to gather data to assess if this new programming
results in meeting the new stated outcomes. We expect that at least some outcoma$not
be me. Thus, we will use the data from this initiative to identify unmet outcomes, change the
program, and assess if the changes result in improved learning.

d. Provide a detailed timelinethat articulates your plan to improve student
learning/development to degreeyou desire. This timeline should includel)
whether you plan to beginthis work in Summer or Fall, 2 plans to initially assess
program, 3) plans to make programmatic changes,& 4) plans tore-assesgrogram:

Summer 2018:
1 Begin collaboration with SAS$8onsultation team
1 Purchase ETSuccessNavigatoassessment
1 Schedule a training with ETS to teach th@ffice of Student Success Servichew to
utilize the data received most effectively
9 Direct our attention to the outcome focused on increasing academic sadfficacy and
createinterventions informed by research
1 Create PowerPoints for Peer Instructors to increase implementation fidelity
1 SendSuccessNavigataio participants by August 17 make deadline August 31
September 2018:
9 Train Peer Instructors on job responsibilities& implementation fidelity of program
1 Develop a midterm assessment to be available to students from Oct13
October 2018:
9 Publish midterm assessment to Canwaand have students completéy Od. 12
1 Analyze results from midterm assessment, create a report to help influence learning
improvement for next year,and provide feedback to students
91 Develop a final assessment to be available to students from NowoX
November 2018:
9 Publish finalassessment to Canvas and hastudents completeby Nov. 9
1 Analyze results from final assessment, create a report to help influence learning
improvement for next year,and return feedback to students
1 GiveSuccessNavigatoassessmaet as posttest aftercompletion of program
1 Analyze preand-posttest datatoassesss t u d e n t sas a rgsultofprognramming
1 Write results for Assistant Vice Provost oStudent SuccessServices and recommend
learning improvement strategi es f or pnoggant year '’
Spring 2019:
1 Camsult with SASS aboustrategy to implement learning improvement initiatives

S



1 Research and apply evidencbased practices to support learning outcoms
0 As a result of completinghe SASprogram, students will achieve a satisfactory
score* on the Commitment to College Goalsubscale ofSuccessNavigator
0 As a result of completinghe SASprogram, students will achieve a satisfactory
score* on the Institutional Commitmentsubscale ofSuccessNavigator
1 Reviewprogramming and implementlearning improvement strategies

* SAS progranrecognizes a sasifactory scoreasd mo d e r a t erhigheran BT $5gccessNavigator



\'A Commitment to Partnership

One of the most importantresourcesneeded to evidencestudent learning improvement is
time. As sucheach program will commit 10 hours per week to the initiative. This
amount of timeis necessary tothink critically about the program, collect evidence
regarding student learning and develoment, and engage inevidence-based, intentional
program redesign. By committing this time up frontprograms will be ableto distribute
other responsibilities accordingly.
a. Weekly Time Commitment(10 hours/w eek)
Please select a Leadd@rdinator who will serve as the primary contact and chief
overseer of the initiative. This person may choose to commill ten hours each
week, orassemblea teamto share the workload Note: Graduate assistantsnaylend
supportwhere needegbut mostdecisiors/discussionsvill require extensive
familiarity with the program over several yearsan understanding othe program
theory/logic behind the programknowledge ofdepartmental resources, and level of
authority beyond whatmost graduate students possedss such, graduatassistants
may not serve as lead coordinateand should contribute less tha/3 of the total
hours spent orthe initiative each week.

b. Support from Direct Supervisor(1 hour/week)
Regular contributions fromupper-level administrators are crucial to the long-term
success oh learning improvementinitiative and, in turn, the future of the program
Direct Supervisor, please sign below to indicata commitment of 1 hour per week
to the learning improvement project detailed in this appliation. This time may be
spent in whatever manner is most helpful to the program.

Lead Coordinator:

(Name) (Signature) (Date)

Other Team Membergnames only;no signatures required).

Direct Supervisor (1 hour commitment each week):

(Name) (Signature) (Date)

Director:

(Name) (Signature) (Date)



Table 1. Mapping of Outcomes to Measures
The Student Acdemic Success Program's Student Learning Outcomes Assessment Measure NV

General Skill

Subskill

Student Learning Outcomes

Assessment Measure of Outcome

As a result of completing the SAS program students will:

Academic Skills

Organization

Be able to apply at least 1 organizational strategy that
promotes the ability to organize academic assignments ar|
manage time effectively.

Create measure with SASS

Achieve a satisfactory score* on Organization subscale of
SuccessNavigator

ETSSuccessNavigatohssessment Measure

Tools and strategies fq
academic success

Meeting Class Expectations|

Be able to list 3 general class expectations that promote
academic success.

Create measure with SASS

Be able to list 2 resources that clarify specific expectation
each course.

Create measure with SASS

Achieve a satisfactory score* on Meeting Class Expectatiq
subscale oSuccessNavigator

ETSSuccessNavigatohssessment Measure

Commitment
Active pursuit toward a
academic goal

Commitment to College Goal

Be able to identify their personal motivations for pursuing
college education.

Create measure with SASS

Be able to develop three academic SMART goals to help {
succeed.

Create measure with SASS

Achieve a satisfactory score* on Commitment to College
Goals subscale @uccessNavigator

ETSSuccessNavigatokssessment Measure

Institutional Commitment

Be able to identify 2 sources of institutional pride they hol
for IMU.

Create measure with SASS

Achieve a satisfactory score* on Institutional Commitment
subscale oSuccessNavigator

ETSSuccessNavigatokssessment Measure

Sensitivity to Stress

Be able to identify 2 stress management techniques to he
minimize the effects of stress.

Create measure with SASS

Achieve a satisfactory score* on Sensitivity to Stress sub!
of SuccessNavigator

ETSSuccessNavigatokssessment Measure

Self-Managemen
Reactions to academi

Academic Self-Efficacy

Achieve a satisfactory score* on Academic Self-Efficacy
subscale oSuccessNavigator

ETSSuccessNavigatokssessment Measure

and daily stress

Be able to identify 3 symptoms of test-anxiety and list 3
strategies to minimize its effects.

Create measure with SASS

Test Anxiety
Achieve a satisfactory score* on the Test Anxiety subscal .
. 2 y ETSSuccessNavigatohssessment Measure
SuccessNavigator
be able to articulate 3 strategies that support effective gro .
. g PP g Create measure with SASS
collaboration.
Connectedness

Achieve a satisfactory score* on Connectedness subscalg
SuccessNavigator

ETSSuccessNavigatohssessment Measure

Social Support
Connecting with peopl
and students resource

for success

Institutional Support

Be able to list 2 new resources they were unaware of prio
the SAS program.

Create measure with SASS

Be able to demonstrate the ability to find new institutional
support resources.

Create measure with SASS

Achieve a satisfactory score* on Institutional Support subs
of SuccessNavigator

ETSSuccessNavigatokssessment Measure

Barriers to Success

Be able to describe 2 personal barriers to academic succe
and how those barriers can be addressed by identifying al
using institutional support resources.

Create measure with SASS
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Figure 1: SuccessNavigatavapping to Main Goal

Meeting Class Expectations

Academic Skills

Organization

Commitment to College Goals

Commitment
Institutional Commitment
Main Goal:
Academic
Sensitivity to Stress 3 Achievement
Self-Management Acadennic Self-Efficacy ) & Increased
Retention
Test Anxiety
y,
Connectedness )
Social Support Institutional Support }
Barrier to Success y




Figure 2 The Student Academic Succe$SAS)Program Logic Model

Academic
Skills

s

Commitment

Self-
Management

Medium Qutcome

As a result of
completing the
SAS program,
students will see
an increase in their
cumulative GPA to
aminimum ofa 2.0
by the end of the
academic school
year.

Long-Term Qutcome

SAS Program
participants graduate
from JMU.

Inputs
Time Management Strategies,
Picking/Using Planners, Study ~ —— |  Organization
Strategies*
Attendance & Timeliness, Prioritizing Meeting Class
Research-based Assignments, Purpose & Utiity of [~ | Expectations
theories that . .
support college Office Hours, Utilizing the Syllabus
student's - -
academic success Setting Academic Goals, Identifying | —, | Commitmentto
and increase Motivational Strategies* College Goals
student retention
TBA-Need further research to support L[ Institutional
practice Commitment
Stress Management Strategies, I
Mindfulness Techniques* — Serésilrté\gtsy L
, Feedback: attributional, performance [ ]
Program funding
for materials & = Cognitive modeling/Explicit training |
facilitators
—] :
Goal Setting s Academic
Self-Efficacy
Verbal affirmation of improvement/
rewards B
Study Strategies, 5 Day Study Plan,
Test-Taking Strategies* | TestAnxiety
Trained
faciltators TBA-Need further research to support |
practice Connectedness
Institutional
Campus Resources — Support
TBA-Need further research to support Barriers to
practice | Success

Social Support

*These activities are not based on theoretical research to increase student non-cognitive skills and will be revisited to find more theoretically-based interventions.




Figure 3. The SAS Program Logic Model féncreasing SeltEfficacy

Theory of Self-Efficacy

Cognitive moceling* that
includes verbalization of task
strategies, the intention to

+ Team Spaghetti Tower activity w/ changes made
throughout to have students persist through
challenges

+ Strengths-Based study* strategies to verbalize ability
to succeed

—

>| persist despite problems, and
confidence in achieving eventual
success
L,| Explicit training in strategies for
accomplishing tasks;
Albert Performance feedback that
, points out correct operations,
Banduras | L) remedies erors, and reassures
Theory of students that they are developing
Self-Efficacy content mastery;
Attributional feedback that
emphasizes the successes
= being achieved and attributes
these to the combination of
sufficient ability and reasonable
effort;
y
BN | | o e
Utiization of |~ »1 Tyoals that are challenging but
Bandura's attainable, phrased in the terms
Theory of of specific performance
Self-Efficacy _standards and oriented toward
immediate short-term outcomes);
to Increase

Self-Efficacy |_|

in Students

—

Focusing feedback on how
students’ current performance
surpasses their prior attainments
rather than on how they compare
with other students;

—

T

Supplying rewards contingent on
actual accomplishment, not task
participation;

—

+ Time-management/organizational/study strategies
o Meeting class expectations
o Using professors’ office hours

+ Individualized feedback on each assignment that
involves articulating what was done well,
opportunities for improvement, and encouragement
for continued development

Short-Term Outcome

As a result of
completing the SAS
program students wil
achieve a satisfactory
score™ Academic
Self-Efficacy
subscale of
SuccessNavigator.

)

+ Reflection activity of past academic successes and
what helped them achieve success

+ Motivation identification strategies

+ Affirmation of effort exerted on assignments

o Setting academic SMART goals

+ Creating goals with collaborative group for Campus
Resource presentation before constructing their
presentation

Medium Outcome

As a result of
increased
academic

self-efficacy,

students will see
an increase in their
cumulative GPA to
aminimum ofa 2.0
by the end of the
academic school
year.

1

+ Have SAS graduates that have achieved academic
success come in to share their success

+ Have SAS graduates facilitate SAS as Peer
Instructors

+ Tell SAS participants about their potential to be
successful leaders and even Peer Instructors.

+ Awarding points to assignments based on quality of
work (avoiding participation/completion points)

Long-Term Qutcome

Students wil
graduate from JMU
with an appreciation
for the education and
enter the workforce

as engaged and
enlightened
citizens.

*Schunk’s research is specifically applied to increasing self-efficacy during classroom learning of cognitive skills.
**The SAS Program recognizes a satisfactory score asa “moderate” rating or higher on the ETS SuccessNavigator assessment.
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