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I. Rationale

A. What is the importance of this book?

1. Contribution:  Danzy Senna’s novel explores, as an underlying theme, the issue of race in America. Caucasia provides a compelling portrait of race relations in history, of self identity and relationships as seen through the limited vision of a teenage girl. Readers follow the main character from childhood up through young adulthood.  The book provides striking glimpses into the roles community and social interaction play in embedding subjectivities on individuals.  Senna’s contribution to American literature is reminiscent of authors Nella Larsen and Mildred D. Taylor whose works address themes of biracial identification.  

Senna’s use of first-person narrative helps shed light on some of the complications of race relations of the 70s, a specific era of political turmoil (not too different from today’s society.)  She reveals some of the more intricate aspects of race and identity; issues that, as a citizenry exposed daily to cultural differences, we continue to evade in our public discussions.  The themes of this novel can help us evaluate how we have arrived at our current value system and may direct our thinking towards a greater desire to understand human nature. Yet, the novel does not impose meaning on the experiences of the protagonist.  Rather, it is up to the reader to make sense of the narrative and to gain understanding of events depicting human truths in a manner that will foster fruitful dialogue.  

2. Book Selection:  The Freshman Reading Book Selection Committee met over the course of several months to discuss possible texts for the program.  Most books reviewed over that period of time were suggestions taken from the American Library Association’s Best Books for Young Adults and Outstanding Books for the College Bound and Lifelong Learners; others were selected based on faculty interest and input.  A preliminary elimination took place because some novels did not meet the Freshman Reading Program established criteria. More than thirty titles were included in the ensuing list. These were divided among committee members who examined, individually, a select few and made recommendations on specific novels for all to read.  The subsequent list for 2005 & 2006 included, aside from Caucasia:  Nickel and Dimed by Barbara Ehrenreich; The Color of Water, by James McBride; Reading Lolita in Tehran, by Azar Nafisi; When the Emperor Was Divine by Julie Otsuka; Lies My Teacher Told Me, by James Loewen, and Granny D. by Dorris Haddock.  Each member of the committee read all of the above-mentioned books and determined that Caucasia would best fit the Freshman Reading Program at this time. “The choice of Caucasia is in keeping with JMU's commitment to enhancing education through maintaining and nurturing a diverse community. Caucasia enables us to have meaningful conversations about race, equality, and politics.”

B. Why should first-year students read this book?

Caucasia is about the passing rites of adolescence, uncertainty, identity, crises, and discovery; themes that first-year college students are mostly familiar with, having experienced recently the changes that arise with the development of the self as an independent entity.  Freshmen are in the vulnerable position of entering unfamiliar territory as they leave behind home and friends to embark on their educational journey.  Birdie, narrator in the novel, undergoes a similar voyage, though at a much younger age and in circumstances less favorable than those of the typical JMU student.  Her introspections will recall the doubts and the hopes student may be feeling as they settle in college, giving them a sense that their misgivings are universal and normal. Although Caucasia is a fictional novel, it presents a coherent narrative that many students may find familiar, while it simultaneously pushes them to consider issues they may not have explored before.
Importantly, the author investigates what it means for an individual to belong to a family, a community, and a country. Senna’s text helps students consider how public and private arenas intersect with each other in complementary but complicated ways.  In an era where racial and ethnic tensions continue to shape students’ perceptions of the world, Caucasia helps shift those same issues into a more personal and manageable space; reading this text can move student perspectives from sweeping generalities to more identifiable ideas that stress the links between nation, community, and individuals. By using a reflective, first-person narrator, Senna makes difficult subjects, like racial and ethnic stereotypes, accessible to the readers. Further, she plants important intellectual seeds along the trajectory of her narrative concerning government involvement and freedom of self expression.

While exploring themes of movement, changes from childhood to adolescence, the navigation of familial relations, divorce, adaptation, friendship(s), race relations, and survival, Caucasia highlights the importance of self knowledge in the face of society’s imposition of a demographic identity. Important narrative strands are revealed through the protagonist’s family members and friends, all of whom play pivotal roles in her development as an individual.  The book may prompt students to reflect on the identities they are developing through significant others and society’s influence. 
Reading Caucasia will open freshmen to a variety of situations they may never experience, which will help them meet James Madison University’s mission to “prepare students to become educated and enlightened citizens, who will lead productive and meaningful lives.”  Certainly this goal encompasses exposing them to experiences outside their own; the novel will do exactly that.  
II.  Objectives


A.  How will the study of this work fulfill the Cluster One learning objectives?

After completion of specific courses and information literacy activities within Cluster One, freshmen should develop and achieve greater skills in areas including (but not limited to) written and oral communication, critical thinking approaches and modes of inquiry, reading and writing competence, as well as information seeking aptitudes.  Caucasia lends itself well to studies in all content areas of Cluster One.  The following objectives in bold type are from the 2004-2005 Undergraduate Catalog.
Human Communication, in which students will: 
1. Understand and apply the fundamentals of audience analysis, message construction, development, organization, and presentation.

Caucasia is somewhat of a risky novel.  The themes presented are not always discussed in society, something the author was particularly worried about when she wrote the book.  Senna stated in a July 6, 2004, interview by Rebecca Weber
 in The Africana, that crafting her message required thought and audience analysis.  “In Caucasia, I think I was much more concerned with not offending anyone, and taking on some of these issues [of race] that hadn’t been written about. I felt this great sense of responsibility,” she stated. Regarding the publication of her second book and discussion of the latter, she added in the same interview: “I’ll read the same scene to two different audiences. One will be laughing hysterically and one will be dead silent.” The text, and the author’s comments, can be used to discuss the fundamentals and importance of audience analysis, audience feedback, message construction (and the influence construction itself has on the message,) as well as development of themes, organization, and presentation of a story in reaching target readers and audience members.  An analysis and discussion of content, development, and presentation can pinpoint the author’s effectiveness in crafting her message.
2. Deliver effective oral presentations in a variety of contexts.
This novel is rich in themes that could easily be translated into speech topics for oral presentations.  Indeed, students in their freshman year have to take a basic human communication course, and present two or more speeches.  Reading the book will help them find a variety of topics to use to inform or persuade; themes such as the 1970s, race relations, civil rights, governmental structures, human relationships, the role the FBI/CIA in private citizens’ lives, identity, religious affiliation, to name a few.
3. Identify, evaluate and employ critical and sensitive listening behaviors.
The book can serve as a platform for discussion of important communication concepts taught in general education, including perception of the self and of others, identity, disclosure, biases and judgments, stereotypes, culture, intrapersonal communication, interpersonal relationships, power, competence, conflict.  As a class or in small groups, students could discuss the ideas presented in the book while practicing good empathic, informational, and evaluative listening skills while they exchange thoughts on the topics with each other.
4. Identify and manage the verbal and nonverbal dimensions of communication in a variety of contexts.
The novel is suffuse with examples of verbal communication at different level: intrapersonal, interpersonal, group communication.  Verbal codes are described in multiple environments and relationships: Birdie’s conversations with her mother, school friends, with her sister Cole in “Elemeno,” a language they develop to communicate.  The influence of nonverbal communication is especially apparent when Birdie learns the codes that will make it possible for her to “pass” as a young Jewish girl.  These codes are linked to her ability to survive, and can be studied by students, as they apply principles of cross-cultural communication to the novel Caucasia.
5.  Recognize and apply the influences of self-concept, perception, and culture on communication.
Caucasia is an ideal text for discussion of the self-concept as a social construct highly influenced by culture and communication.  Birdie is robbed of her racial identity when her mother imposes on her a fictitious ethnic label, that of a young Jewish girl, which will influence the next three or four years of her existence.   She learns to actuate a behavior that is foreign to her roots, and eventually starts believing in the “story” of her presumed life. The text is replete with examples of identity crises, perception of others from the viewpoint of group membership and that of the “other.”  Birdie especially tries to gain her father’s acceptance and wishes to connect with Samantha, another biracial student, while keeping her at bay.  Samantha represents symbolically the sense of self Birdie wants but fears. Eventually, she lets the opinions of the majority influence what she will generally disclose about herself.
6. Identify, evaluate and utilize the nature and functions of power and the strategies of conflict negotiation.
The novel Caucasia provides many examples of power and conflict inherent to Birdie’s relationships with others.  Her mother holds power (legitimate and coercive) over Birdie, dictating how she will lead her life until the day Birdie no longer accepts that influence and leaves home to seek her own truth. Birdie’s father, although not physically present, holds omniscient power over her.  Her search for his approval is obvious; she constantly reflects on her desire to gain his respect and affection. Her relationships with her classmates, neighbors, and friends are conflicted.  On the surface, the relationships might appear stable, but the aliases Birdie must continually live out carry the possibility of exposure.  She must negotiate her identities for peace of mind, and ultimately decide who she will be.
Critical Thinking, which teaches students to:

1. Evaluate claims in terms of clarity, credibility, reliability, and accuracy.

The age of the narrator, Birdie, progresses as she tells her story and provides an excellent opportunity to assess the clarity, reliability, and accuracy of her recollections and observations.  The credibility of the stories Birdie tells herself about her significant relationships, the environments and the circumstances in which she finds herself, and the ways her concepts of race and color evolve are constantly tested as Birdie ages and develops as a young woman. Her sense of identity and present reality depend on the reliability and accuracy of her recollections.

2. Demonstrate the ability to identify, analyze and generate claims, arguments, and positions. 

Caucasia provides abundant opportunities for students to identify, analyze, and generate claims, arguments, and positions.  By examining Birdie’s recollections of historical events (the Black Power, Civil Rights Movement, and radical underground movements), students can investigate such events and weigh their influences on today’s society.  Students might also analyze and assess the meaning of race and color consciousness in American life, using the tools of inquiry provided by the disciplines to which they are exposed.

3. Identify and evaluate theses and conclusions, stated and unstated assumptions, and supporting evidence and arguments.

Caucasia is a novel and by definition a work of fiction.  Meaning is to be derived by the reader.  However, students have the opportunity to identify and test the extent to which the author reveals such information. Is the manner in which her characters live and interact reflective of the author’s worldviews, realities, and assumptions? What is the nature of their relationships?

4. Apply these skills to one’s own work and the work of others.

Caucasia is a fertile ground for argument and discussion of the book’s themes and provides the opportunity to explore, and then compare, how such themes are handled in similar works of fiction and non-fiction.

Critical Reading and Writing, which aims to have students:

1. Develop and support a relevant and informed thesis, or point of view, that is appropriate for its audience, purpose, and occasion.  

and

Effectively incorporate and document appropriate sources to support a thesis and effectively utilize the conventions of syntax, grammar, punctuation, and spelling. 

Caucasia provides ample opportunities for students to engage in meaningful dialogue that could form the basis for new points of view, theses, or researched arguments. For example, this book might lead to an investigation of racial issues on college campuses in the 1990s. The results of such an inquiry could be presented in an argumentative research paper, a personal narrative, or a comparative paper. 
2. Analyze and evaluate information to identify its argumentative, credible, and ethical elements. 

Although this novel is categorized as fiction, it presents students with arguments and facts they might investigate further. Throughout the book, the protagonist and her family members make stated and unstated assumptions about the role of race in modern American society. Consequently, students could trace from historical documents (media or government reports) the different ways these are manifested in various characters by compiling further information about the issues raised.  The process of developing research questions and finding answers will help students identify and create stronger written arguments.   Further, students could use this opportunity to investigate multiple pieces of writing from different perspectives on the same event and compare them. 
3. Reflect on civic responsibility as it relates to written discourse (critical thinking, reading, and writing).

As a fictional/historical account, Caucasia presents students with individual, local, and national dilemmas that are still recognizable in varied forms today.  For example, when addressing the issue of modern educational reform, whose interests are most visibly served?  Who is marginalized? As a biracial student, Birdie is presented with different choices regarding language and literacy through two different schools. Importantly, Birdie uses writing and language as a way to reinforce or hide her own subjectivities. In this same fashion students could study Birdie’s evolving sense of self as exhibited through writing and could reflect on the ways education, and particularly language politics, influence mainstream written discourse. In comparison, students might also look at how Birdie’s parents and sister use similar or different mechanisms to be seen or to remain hidden. In this regard, students can begin to construct theories about the power of language and writing in the realm of social justice.
4. Demonstrate effective writing skills and processes by employing invention, research, critical analysis and evaluation, and revision for audience, purpose, and occasion.

Students will be able to apply the arguments supplied by the book to a variety of writing assignments.  See the assignment section of the guide.
Information Literacy:
1. The ability to locate, evaluate, and use information effectively to accomplish one’s [research] purposes.

One of the strongest aspects of Caucasia is the author’s reliance on historical events to create credible settings in which her characters are impelled into their discussions, observations, ambivalences, and conflicts over racism, race relations, and racialisms in American life.  The novel can be used as a starting point for introducing students to the basics of library research. First, teaching students how to define a topic from a reading experience will help them shape ideas into search terms.  Second, while students have the opportunity to learn the mechanics of library research through the online tutorial, they won't experience a genuine research process until they have an information need.  Assignments that direct students to specific resources and require them to demonstrate their process of research will help students to build effective skills.  See the assignments section for ideas incorporating the following elements.

Information Seeking Competencies for Cluster One
:

A.  Identify and locate library services and collections.

B.  Formulate and conduct an information search that includes a variety of reference sources, such as encyclopedias, library catalogs, indexes, bibliographies, statistics sources, government publications, and resources available on the Internet.

C.  Evaluate information in terms of accuracy, authority, bias, and relevance.

D.  Employ efficient database searching techniques, such as the use of Boolean operators, truncation, phrase searching, nesting, and field-specific searching.

E.  Identify the bibliographic elements essentials for properly citing an information source.

F.  Apply appropriate ethical guidelines to the use of information. 

III.  Background, Structure, Content, Resources 
A. Basic Background Information  
1. Danzy Senna on Caucasia
 
“The contradictions in my family were always apparent to me: the unlikely mix of WASP and African-American, privileged and poor, literary and activist.  But it was the contradictions in my own life that most confounded me: the experience of “looking white” and identifying as black.  My mother, a white poet and novelist, and my father, a black scholar of race and history, were both smitten with the black power politics of the 1960s and 70s, and believed that a strong black identity was the way to help my siblings and me survive the racism of the world.  But while for my sister, the black power chants seemed to fit in with her skin and hair, for me, my Afrocentric proclamations were met with mostly confusion and sometimes derision from the world outside.

Growing up in Boston, I became familiar with a brand of racism foreign to my sister and father: the candid remarks of white people who thought I was “one of them.”  Little white girls brought me home for dinner to listen to derogatory comments about “niggers” and “spics.”  Liberals who smiled in my sister’s face whispered to me behind her back about the problem with “those people.”  I developed a deep suspicion of most whites, and often yearned for a visible trace of my blackness, a signifier that would tell the world who I was, so that I could avoid having to see people’s true colors.  While Ralph Ellison had once written of the experiences of an “invisible man,” I felt myself to be an “invisible sister”—a spy in enemy territory, and a ghost among those with whom I identified the most.

I was most comfortable at home, where chaos ruled.  There, my mother gave us kids full reign, and allowed children’s forts and doll kingdoms to overrule any semblance of order.  She often sat with the door to her bedroom open, so she could keep one eye on us and the other on the page before her.  The sound of her fingers tapping against the keyboard of her manual Olympia typewriter was the music that let us know she was always close at hand.  She was also a political activist, and our house became both a salon and a refuge for the African dissidents and Irish exiles who came to stay with us when I was very young; a small picture of Che Guevara sat framed in our hallway next to a yellowing poster advertising a Dublin production of Tom Stoppard’s “Travesties.”

Political activists and poets alike sat around our kitchen table until late into the night arguing the benefits and consequences of racial integration, while Motown music spun out from the living room stereo.  At home, it was clear to me which tribe I belonged to: that of my own eccentric family.

It was when I left home that I had to navigate the color-coded world.  Without my kin surrounding me, reminding me who I was, I had to find other ways to feel at home.  Writing became this home—black words against white paper—the space where I could both make sense of and escape from the problems of my everyday existence.  It was there, at my desk, with a typewriter and the cold Northeastern landscape beyond my window, that my racial perspective—this unsolved conundrum—became my strength rather than my weakness.  Fiction freed me from my body and from my own experience, allowing me to enter the realm of the invisible—the imagination.

I wrote Caucasia in part to grapple with the problem of race—which is essentially the problem of the spirit in the material world.  I wanted to explore the constructedness of race through the eyes of a character who, like myself, is “everything and nothing” all at once.  What has become clear to me through my racial trials and tribulations, is that at some point you do make a choice—not between white and black, but between silence and speech.  Do you let your body talk for you, or do you speak for yourself?  Through fiction, I have found a way to speak for myself—and to embrace the contradictions that define my world.”
2. The Novel in Historical Context.
The Civil Rights Movement (1954-1968) was a major force in American society and culture after World War II, and a study of this period will deepen the students’ understanding of the historical references in the novel and raise critical observations about racism, color consciousness, and the de facto segregation that was so prevalent in the northern United States.  While the Civil Rights Movement seemed to unify Black Americans in their struggles to overcome the legal and institutional obstacles erected by American racism, strong currents of divisiveness coursed beneath the surface.  The tendency of the media to focus on the charismatic leadership and stunning eloquence of Dr. Martin Luther King, Jr. and the impressiveness of the “March on Washington” in 1963, only added to that deceptive appearance.  
The Civil Rights Movement, however, primarily directed itself to issues pertaining to two constituencies:  1) African-Americans in the de jure segregated South whose activism was rooted in the Black Church and who believed that the discipline of non-violence and civil disobedience was the most effective way to break the back of Jim Crow; and 2) middle-class African-Americans, North and South, who believed that civil rights litigation and integration into the mainstream American life were the best strategies for them to overcome racial bigotry and to expand their opportunities for socio-economic advancement. 
It wasn’t until race riots (beginning with that in the Los Angeles community of Watts) grabbed headlines during the Long Hot Summers of 1965-1969 that the rifts in the Civil Rights Movement were exposed for all in America to see.  What they witnessed was the rebellion of African Americans trapped in the urban ghettos of the North; what they heard was the seething anger in the words of Malcolm X, Stokely Carmichael, H. “Rap” Brown, and Huey P. Newton; what they feared was an apocalyptic race war in which Black Americans would embrace the racial exclusionism of the Nation of Islam, arm themselves, and join the Black Panther Party.

Out of waters troubled by the Civil Rights Movement and the war in Vietnam spun the whirlpool of student radicalism. As the circle of the Civil Rights Movement spilled over the Mason-Dixon line and engulfed students from university campuses in the North, their experiences as Freedom Riders, volunteers in voter registration campaigns, and the looming shadow of the Vietnam War led to the emergence in the early 1960s of the “New Left” and its key organization, the Students for a Democratic Society (SDS).  Idealistic and confident, the New Left declared as its purpose the creation of radical alternatives to correct the inadequacies and inequalities of American society.  During the period from 1964 through the withdrawal of American troops in Vietnam in 1972, radicalized American youth attempted to shake American adults out of their “complacency” by their protests, by their “counter-culture” lifestyles, their anarchism, and their violence.  
No less idealistic and rebellious, Sandy, who was born into one of the “Brahmin” families of Boston’s society of “Blue Bloods,” rejects the elitism, bigotry, and politics of her caste by becoming one of the New Left radicals, marrying out of her race, and bearing biracial children—Birdie and Cole. To what extent Sandy engages in radical activities involving terrorism and sabotage is veiled in the novel and hinted about only through obscured references to secret meetings, and whispered conversations; the late night deliveries to the basement of Sandy’s Boston home; her flight from Boston, the aliases Sandy adopts for herself and for her daughter; and her paranoia of being identified and arrested.  Further, the reader is left to wonder to what extent the peril to which Sandy responds is real or imagined.  It is essential, nevertheless, that freshman readers have an understanding of this movement, for it is very difficult without such enlightenment to grasp Sandy’s persona and to place into context the choices she makes for herself and for her daughters.  

The Civil Rights Movement, the radicalism of the Black Revolution (1967-1975) and the “White Backlash” generated by “forced busing” in the North, and student radicalism framed Birdie’s experiences (and those of her parents) in Boston.  A few of the references to explore in this context are: Birdie’s experiences in the Nkrumah School and the hostilities of the darker classmates she encounters because of her light skin color and straight hair, and the racial violence she witnesses as Sandy attempted to register her for school in Boston’s Irish South End; the Black militant affiliations of Birdie’s father, his embarrassed ambivalence about Sandy—his white wife—and his “white” daughter, and his decision to leave Sandy in his preference for  Carmen—a black woman.

B.
Basic Structural Considerations 

1.  Outline of the text by chapter:
Face (5-29):

· Boston

· Birdie and Cole attend a going away party for Dot.

· Parents’ (Sandy and Deck) relationship deteriorating; Deck moves out.

Same Difference (30-61):

· Birdie and Cole wait for a parental reunion that never comes.

· They are enrolled in a public school when racial tensions erupt.

· Both girls are then enrolled at Nkrumah.

· Police disrupt a date between Birdie and her father.

The Body of Rivera (62-82):

· Becoming someone else. Birdie and Cole’s language and new ways of behaving.

· Birdie notices how much Cole is changing and feels left behind until she eventually establishes a friendship with Maria.

· Birdie starts “going out” with Ali.

· Sandy becomes more paranoid; tells Birdie about the van sitting out on the street.
· Sandy coerces her daughters to play hooky from school and then takes them grocery shopping. Sandy shoplifts some candy bars and meets scowling disapproval from Cole.

Golliwog’s Revenge (83-115):

· Major snowstorm in Boston. Birdie is forced to stay home from school with her Mom, while Cole is off at Deck’s.

· Cole informs Birdie that their father has a new girlfriend, Carmen.

· Carmen gives Birdie the cold shoulder even though Cole tries to talk her up.

· Sandy makes her daughters skip school again and takes them to see her mother. 

· Development of grandmother’s character and her favoritism towards Birdie. 

· Birdie tells Sandy how much she hates Carmen.

Disintegration of Funk (116-125):

· Sandy and Deck meet for dinner. Sandy might be involved in an illegal situation.

· Deck tells Birdie that he and Cole are “going away on a little trip.” Deck, Cole, and Carmen all go to Brazil together.

· Deck tells Birdie to take care of her mother.

· Cole leaves Golliwog for Birdie.

· Birdie and Sandy flee town.

Phenotypic Peek-a-boos (126-131):

· Birdie and Sandy arrive in Maine.

· Birdie learns from her mother that the FBI is reportedly “after them.” 

· New names for Birdie and Sandy: Jesse and Sheila Goldman.

From Caucasia, with Love (135-141):

· We learn that Birdie and Sandy were on the run for a few years living in motels and communes.

· Tired, Sandy/Sheila decides to find a more permanent situation. They move to New Hampshire.
The Color of Underneath (142-165):

· Sheila rents a home from Walter and Libby Marsh.

· Sheila tells the Marshes that she is a widow. Sympathetic, they help find her a job with a professor at the local university.

· Jesse meets Nicholas, son of Walter and Libby.
Soundtrack to a Pass (166-187):

· Sheila is lonely.

· She meets Jim at a local bar.

· Jesse is suspicious of him because she has been trained to be suspicious of all. 

Tintin in the Congo (188-208):

· Jesse develops a friendship with Nicholas.

· He asks why Jesse and Sheila left New York.

· Jesse slips slightly about her true identity after being offended by one of his comic books for its physical portrayal of Blacks. 

· Jesse smokes marijuana with Nicholas. 

· The beginning of physical intimacy between the two.
Ashes and Elbow Grease (209-238):

· Jesse avoids the Marshes altogether for some time.

· Jesse starts school in New Hampshire.

· She meets Mona, and they become friends.

· Jesse also notices another biracial student, Samantha.

· Jesse finds a postcard from Dot addressed to her mother, and tries finding her phone number via information. She adds it to her box of Negrobilia.

Sit and Spin (239-253):

· Mona’s burgeoning sexuality and her flirtation with boys.

· Jesse stands outside herself as she hears racist slurs from her so-called friends after there is news of a new black boy who will be attending their school.

· Mona’s jealousy of Samantha is evident.

Plastic Bubbles (254-276):

· Jim continues his campaign to become friends with Jesse.

· He takes Jesse, Sheila, and Mona on a trip to New York City.

· In NY, Jesse is enamored with some of the teenagers she sees dancing on the street.

· On their drive back, there is an altercation between Jim and some teenagers who throw a rock at his car. 

· Shortly after, Sheila tells Jim the truth about their identities.

· Jesse is angry at Sheila.

The Brown and the Pink (277-289):

· Jesse attends a party with Mona.

· Jesse reconnects with Nicholas briefly.

· Pivotal encounter with Samantha where Jesse tries to talk to her about her identity.

Chocolate City (293-315):

· Jesse flees New Hampshire.

· She takes a bus to Boston and visits her old home. She goes to the South End and encounters a prostitute who directs her to the address she was given for Dot.

· Jesse reunites with Dot and meets Dot’s daughter.

Casts and Die (316-337):

· Dot calls Sandy to tell her about Birdie/Jesse.

· Birdie looks up her old friends from Nkrumah and finally finds Ali.

· She asks for Ali’s help in finding her father and sister since Ali’s father was close to Deck. Ali lies and says his father disappeared too.

· Confrontation between Birdie and Sheila.

High Soul Burn (338-374):

· Birdie meets up with Ali again and, upon hearing her true story, agrees to help her. He takes Birdie to his Dad.

· Ali’s Dad informs Birdie that her father was living in Oakland, California, the last time they had contact.  He gives her the address and a phone number.

· Birdie calls the number, but gets no answer.

· Birdie travels to her grandmother’s house.

· She asks her grandmother for money so she can travel to Oakland to find her father and sister. Instead, her grandmother keeps inquiring about Sandy.

· Birdie barters with her grandmother and says she will trade Sandy’s address and phone number for a plane ticket. 

· Birdie gives her a fake address and number and takes a hired car to the airport. 

Wonders of the Invisible World (375-413):

· Birdie arrives in Oakland and locates her father’s apartment. 
· Her father finds her standing in his apartment and comments, “I told her you’d show up sooner or later. I told her.”

· Birdie learns Cole is in Berkeley.

Content Aspects of the Text  

The themes of the novel are:  

	Assimilation
	Friendship
	Race

	Belongingness
	Identity
	Relationships

	Culture
	“Passing”
	Separation


C. Resources
Resources on Danzy Senna

Boudreau, Brenda.  "Letting the Body Speak: 'Becoming' White in Caucasia."  Modern    Language Studies (2002) 32.1: 59-70. 

Hunter, Michele.  "Revisiting the Third Space: Reading Danzy Senna's Caucasia." Literature and Racial Ambiguity.  Eds. Teresa Hubel and Neil Brooks.  Amsterdam, Netherlands: Rodopi, 2002. 297-316 

Milian Arias, Claudia M.  "An Interview with Danzy Senna." Callaloo: A Journal of African-American and African Arts and Letters (2002) 25.2: 447-52.  
Half and Half.  An excerpt of an article written by Danzy Senna on what it means to be Mulatto in today’s society. http://archive.salon.com/mwt/feature/1998/07/24feature.html
Tamara Wieder interviews Danzy Senna on her new book, Symptomatic. http://www.bostonphoenix.com/boston/news_features/qa/multi_1/documents/03827943.asp
A short biography of Danzy Senna by Conseula Francis. http://www.cofc.edu/~francisc/senna.html
A September 2004 by Ted Boscia article about Temple University’s use of Caucasia in a Freshman Reading Program and on Danzy Senna’s visit to Temple.  http://www.temple.edu/temple_times/9-23-04/caucasia.html
Brief biography on Danzy Senna describing her contribution to the PBS Series Matters of Race. http://www.pbs.org/mattersofrace/lm_bios.shtml
Resources on Caucasia
Elizabeth Mannus reviews the book Caucasia in 1998.  

http://weeklywire.com/ww/02-16-98/boston_books_1.html
A link to Penguin Books reading guide for Caucasia. http://www.penguinputnam.com/static/rguides/us/caucasia.html
IV. Activities, Teaching Strategies, and Assignments
Faculty can use a variety of activities and teaching strategies with students to help them gain a greater understanding of this book.

A.  Activities 
Classroom activities could include the following:
· Invite a historian to discuss (1) the broader socio-cultural currents in the 1970s, or (2) the Civil Rights movements and social reforms, or (3) the critical evaluation of historical artifacts, such as autobiographies.  Provide time for a question-and-answer period at the end of the presentation.

· Invite a member of the Center for Multicultural and International Students Services (http://www.jmu.edu/multicultural/staff.shtml) to visit your class and discuss topics raised by Caucasia, or request that a “Conversation about Diversity” take place in your classroom during the semester.  As a group, reflect on the themes presented during the session.  (http://www.jmu.edu/diversity)
B.  Teaching Strategies
Teaching strategies are intimately related to the topics.  Here are some possibilities:

· Encourage students to read extensively (a list of additional suggested readings follows in Section V, Additional Resources) and watch movies and documentaries on the topics raised in Caucasia.

· Encourage students to visit racially diverse public settings, located outside of the typical JMU environment.  Reflect upon these visits, and discuss in class what it means to become a member of the minority.

C.  Assignments

The assignments suggested below are specifically designed to be used as Cluster One components. 

In the Study of Human Communication: 
The following suggestions for assignments related to the Freshman Reading book Caucasia would be appropriate for any of the GCOM offerings in Cluster One.  The assignments, as described, review some fundamental concepts listed in the GCOM Final Exam Study Guide.
Perception and Identity

Read Lawrence Hill’s article Black + White  Equals Black, (see  Section V.  Additional Resources, Articles, for a complete citation), and compare the author’s experience as a biracial child raised in Canada to the experiences of Birdie, raised as a biracial child, but as a white adolescent, in the United States.  How are the two stories comparable?  Is Hill’s search for identity similar to Birdie’s?  What are common themes and differences found in the two narratives?  What are strong influences in the development of identity?  In a four-page paper, discuss how significant others, reflected appraisal, self-talk, family, community, and political environment impact the development of biracial children’s self-concept and perceptions.
Verbal and Nonverbal Communication 
Discuss in a three to four-page paper how Birdie “passes” for a white adolescent.  What nonverbal codes does she manipulate to make her persona more believable?  Identify her use of body endowment, modification, and decoration to fit in with the “white” crowd.   How are kinesics, chronemics, proxemics, and haptics described in Caucasia?  How does Birdie’s use of nonverbal communication support or contradict her narrative?  Do Birdie and her mother change their use of language when they are in a predominantly white community?
Cross-cultural Communication 

Listen to the NPR broadcast of “Racial Identity in Multi-Ethnic America,” Parts 1-4, found on the NPR website at http://www.npr.org/templates/story/story.php?storyId=4259769, dated January 3-6, 2005.  The roundtable discussion on race and identity explains how symbols, beliefs, traditions, diversity, artifacts, race, and ethnicity are salient to culture and often found in film, music, food, language, relationships, and sexual politics.  Write a three to five-page paper discussing how your own cultural experiences mesh with those of the panelists.  What are your conclusions regarding the issue of racial identity in America?  How can ethnocentrism and cultural relativism influence cross-cultural communication?  Finally, explain how the ideas presented in this broadcast differ from Senna’s views of race and identity in Caucasia.
Interpersonal Communication 

Identify and list a minimum of seven different interpersonal dyads present in Caucasia and their specific communication dynamics.  What types of communication climates are present? How do communication climates differ from situation to situation?  What role does self-disclosure play in bonding or separating the dyads?  Do protagonists follow the rules of self-disclosure when they share information?  Why do characters prefer not to self-disclose?  What impact will this have on the relationship?  Identify some of the “turning points” that affect each couple.  What dialectical tensions are present in these relationships? What role does the attribution theory play in influencing one of the relationships? Explain each pair’s communication patterns, and discuss whether they are competent in accomplishing the goals of interpersonal communication.  Support your explanations using the course textbook to validate your points. 
In Pursuit of Critical Thinking:

The suggested activities below emphasize critical thinking and analysis and could serve as discussion topics in class or as written assignments.  They are designed for potential use in the critical thinking courses of Cluster One.  

Truth and Credibility
Critical thinking instructors often examine issues such as the truth of claims and the credibility of witnesses, which Caucasia provides in a myriad of opportunities for students to analyze; a notable example central to the novel:  Sandy’s flight from Boston.  It is clear that she fled with one of her daughters, Birdie, to escape the consequences of her involvement in an act of subversive violence.  What she did is never made clear; however, several characters—Sandy/Sheila, Deck Lee, Ronnie, Aunt Dot—all express different perceptions regarding the reality of the danger from which she fled for four years.  Given the history of the era, which account might come closest to truth?   What factors must be weighed to determine this?

Accuracy and Truth 

Descriptive passages are more often evaluated in terms of accuracy than truth.  Truth and accuracy are related, of course:  a description is accurate to the extent that the statements composing it are true.  Is it possible, then, for an account which is factually inaccurate to a certain degree, to be more accurate in some sense than a description that is factually accurate to a greater degree?  If so, explain how that is possible.  If not, why not?  In either case, develop an argument to support your position.   

Emotive Language, Bias, and Persuasion:  Examining the Propaganda  

The 1960s and 1970s were among the most volatile periods in American history in which deep schisms along the lines of race, class, gender, and socio-economic status were accentuated.  How is this reflected in characters’ use of language to define themselves and their “others”?   Read the following:

My mother liked to call Walter Marsh “the man.”  She would imitate his aristocratic demeanor, sending me into hysterics.  He reminded her too of her long-lost brother, Randall.  “They have that same broken preppie look to them—too much privilege leads to bad manners,” she told me one afternoon while we sat on the porch of our cottage.[…] She had pulled the Realistic radio to the window, and it played her old Joan Baez tape.  She had an open Rolling Rock beside her; I held a sweating can of Pepsi in my hands. [….]She was telling me how to spot a real Wasp from a fake one.[….]

“Now get this straight,” my mother was saying now.  “I’m talking about liberal Wasps.  Not Republican ones.  And they might as well be two different races.  The liberals have more class than the conservatives, and tend to be more interesting.  We never mingled with Republicans growing up.”  She paused […] to take a drag of her Marlboro.  “Your grandmother thought conservatives were vulgar, lacking in modesty.  Too blatantly interested in money.” 

My mother loved making lists. [….]

Here, while the polluted sunset spread orange and gold light over the field before us, between sips of Rolling Rock and drags on her cigarette, my mother laughingly explained to me “How to Spot a Real Wasp.”  It took one to know one, of course, and my mother grudgingly admitted to being a real Wasp, at least by birth. (152-154)

Observation  
Review criteria for evaluating observation statements.  After reviewing those criteria, examine the following passage in which Cole and Birdie/Jesse reflect on their mother’s commitment to radicalism.  In what ways do the differing experiences of the two sisters, who were once as close as twins, color their perceptions of their mother’s four years as a fugitive?
[Cole] told me some of her story—how she, my father, and Carmen had gone to Brazil with such high expectations.  But over those first few months in Rio, it had slowly dawned on them that the poor people living in the favellas resembled Africans, the rich people in power resembled Europeans, and everyone in the middle was obsessed with where they and their children would fall on the spectrum of color.  Our father […] was no longer able to see what was beautiful about Brazil.  […]  Cole had been forced to spend most of her time alone, yearning for America, for Black America, whose pathology she at least could call her own.  When they did finally return, […]   Cole had come to Oakland with our father, and had been living in the Bay area ever since—just an ordinary American girl.

“But why didn’t you come to get me?”  My throat went dry as I asked the question.

She had a lot of reasons, and she rattled them off while I listened, not convinced that any one of them was good enough.  For a time, she believed our mother had killed herself when they left.  Then she believed our mother was alive, but wouldn’t want her anymore.  After all, why would she have let her go in the first place?  And then there was always our father’s reasoning, which she had accepted as her own:  It would put us in jeopardy if they searched for us.

I didn’t say anything.  It wasn’t that I didn’t believe Cole.  I did.  I understood that it was a mixture of fear and lethargy that had kept her away.  But the bottom line was that she hadn’t tried to find me.  She had gone on with her life.  I hadn’t been able to.[…]

Cole looked at me.  “Mum is okay, isn’t she?

I nodded.  Yeah, Cole.  She’s okay.”

[…] “Of course.  She was never the same after you left,” I told her.  “She did mantras every morning.  She always believed you’d be back.  But she was too scared to go looking.”

Cole stared up at the ceiling and sighed heavily.  “There are others like her.  Ones who did get caught.  The sacrificial lambs of the movement.  They’re the ones who made everything else possible.  And the FBI is ruthless.  They haven’t given up.  They’ll let you die in there if you’re not careful.  It happened to Timothy Dove, it happened to Maria Cabrera.  I believe Mum.  I do.”  Cole wiped a tear away. “But mantras, Birdie?  That wasn’t enough.  She should have done more to find me.  To contact me.”  She was crying freely now, her face in her hands, as she said, “They should have stuck together.  They should have tried harder.”

 I felt for her.  I, too, hoped our mother had been for real.  I wanted her to be one of the radicals whose names she had toyed with using that morning in the Maine diner:  Grushenka, Tanya, Angela, Sojo.  Instead she had become Sheila Goldman.  And while her friends, at least some of them, had paid for living out their beliefs, my mother had gotten away with it.  All I’d been left with was the charade itself; she’d been that good at it.  It was strange, but her conviction could be her only vindication—the only way Cole and I would ever know for sure what her role in history had been.  But at the same time, if she was for real, neither Cole nor I would ever want to see her caught. (406-408)

Conceptual Clarification and Ambiguity

Birdie/Jesse and her sister Cole perceive the actions of their parents differently in response to their circumstances in Boston.  Who was more courageous?  Deck Lee who embraced “the revolution” intellectually but made the decision to leave “the revolution” behind in Boston and to go to Brazil?  Or Sandra Lee/Sheila Goldman who participated in a subversive act of “revolutionary violence” and as a fugitive fled and established fictive lives?  What about the choices made by Birdie/Jesse herself in eschewing the friendship of Samantha and choosing instead to befriend Mona?  One might explore also similar ambiguities in the novel relating to race, color consciousness, and classism. 

History and Historical Fiction:  How Are They Related?   

Danzy Senna places her characters within a distinctive context that refers to specific historical events.  A course in history might examine the way history is treated in fiction and non-fiction.  Questions might be developed regarding how history is told and used in Caucasia, and whether or not fictional works should be held to the same standards as non-fiction in their treatment of historical events and circumstances.  
In the Study of Writing:

Themes and events in the novel can be extended into writing assignments that encourage students to read critically, formulate defendable theses, integrate source material, and document sources. 

Rhetorical Analysis
Historical documents and non-fiction from this period concerning racial and ethnic issues would provide ample opportunity for rhetorical analysis assignments. Students could utilize their knowledge of rhetorical tools like kairos, ethos, pathos, and logos to analyze the ways racial and ethnic issues were textually positioned during the early 1970s.

Research Paper
Since the novel embraces a wide variety of themes, it provides multiple opportunities to investigate past and current arguments. Teachers could use a variety of methods to help students use the text’s themes as a site of investigation and invention. Beginning with a broad topic like race relations, teachers could push students to consider related but smaller topics through free-writing or mapping of similar ideas, thus helping students arrive at original research project ideas. Students could also investigate related biographies or documentaries of the period and compare them to the text’s main characters.

Reflective Essay
If instructors were interested in having students engage with the text on a more personal level, they could assign a paper where students are asked to create a reflective essay or document. One form this assignment could take would be to have students create an imaginary dialogue with one or more characters they found challenging or interesting. This dialogue could be centered on the themes of the novel itself, like community, race, or friendship.

Literacy Narrative
Through Birdie’s character we discover the intimate, powerful connections between literacy and identity. Perhaps of particular note for college students will be the narrative surrounding the institution of education and its influence on Birdie’s language and sense of self.  Instructors could allow students to compose their own literacy narratives. After free-writing about their most vivid memories of literacy learning, students could perform interviews with close family members or friends who were connected to their educations. They could then compare their own recollections with those of people who were close to them. How do they match up? Are there different accounts of the same event? Describing these events as presented by multiple parties will allow the audience a richer description of the same, as well reveal to the students the complicated nature of memory and storytelling. 

Library Assignments for All Areas of Cluster One:
The coursework in Cluster One will require the use of the library, and listed below are activities and assignments directed to the students for this purpose.

Ideas for Information Literacy Assignments
Introducing students to quality research tools early in their college career is crucial to helping them develop as researchers.  Students need to be directed to specific resources in order to compensate for their overexposure to Internet search engines.  Many freshman students experience “library anxiety” when they aren’t sure where to begin their research.  Repeated exposure to library resources through class based assignments is key to helping students gain proficiency with finding, evaluating, and incorporating scholarly sources.  The following assignment ideas can be assigned separately or in conjunction with other assignments.  For example, if students are writing a paper or giving a speech that requires primary sources, the primary sources assignment can be given as part of the rough draft process.  

Identify and Locate Library Services and Collections
Ask students to do some pre-writing on the kind of sources they would like to find on their topic.  Have them make a list of what they know about their topic and what they want to know.  Then, ask students to speculate on where this information will be in the library.  Have them record their research trail and review their process.  


Questions (for discussion or to incorporate into self-guided tour assignment) based on the novel:

· Where would books on race in America be shelved?  If you don’t know, how could you find out?

· Does the library have any films or videotapes of the Civil Rights era?  

· What are the terms the library catalog database uses to describe your topic?  

Formulate and Conduct an Information Search that Includes a Variety of Reference Sources, Such as Encyclopedias, Library Catalogs, Indexes, Bibliographies, Statistics Sources, Government Publications, and Resources Available on the Internet
Ask students to use a variety of sources in their research.  Direct them to ask for different types of sources when they ask for help at the Reference Desk or through the online Ask-A-Librarian link.  

Evaluate Information in Terms of Accuracy, Authority, Bias, and Relevance
Compare the language of two different types of sources about the same topic or event.  For example, how does the language of an encyclopedia differ from a popular magazine?  

Employ Efficient Database Searching Techniques, Such as Use of Boolean Operators, Truncation, Phrase Searching, Nesting, and Field-Specific Searching
Use a general database like LEO to teach students how to use Boolean operators by asking them to create search statements about their topics before they type them into the search box.  When they try the searches, have them compare the results when they use the AND vs. the OR operators.  

Use a primary source database like the New York Times: Historical to introduce students to more complex database searching.  This database includes the full-text of the New York Times from 1851-2001, so a one-word keyword search generates an overwhelming amount of information.  Limiting searches by time frame or type of article quickly demonstrates the usefulness of field searching.  

Identify the Bibliographic Elements Essentials for Properly Citing an Information Source
Direct students to create accurate citations as they conduct their research.  Have students turn in notecards or drafts of bibliographies to demonstrate their awareness of the elements of citations.  

Apply Appropriate Ethical Guidelines to the Use of Information
Have students turn in a source quotation with two attempts at paraphrasing the information.    

Ask students to cite an example of “common knowledge” about an aspect of their topic and how they could verify that the information is widely known.

V.  Additional Resources

A.
Supplemental Suggested Readings:

Books

Andrews, Raymond.  Appalachee Red.  New York:  Dial, 1978.

Brown, Rosellen.  Half a Heart.  New York : Farrar, Straus, and Giroux, 2000.

Campbell, Bebe Moore.  You’re Blues Ain’t Like Mine.  New York: Ballantine Books, 1993.
Hill, Lawrence.  Black Berry, Sweet Juice: On Being Black and White in Canada.  Toronto: 
HarperFlamingo, 2001.
McBride, James.  The Color of Water.  New York: Riverhead Books, 1996.
Woodson, Jacqueline.  The House You Pass on the Way.  New York: Delacorte Press, 1997.

Articles

See Appendix A for the full text of:
Hill, Lawrence.  “Black + White . . . Equals Black.”  Maclean's, August 27, 2001 p16.

O’Neal Parker, Lonnae “Light-Skinned Cousins In Maryland Pick Different Racial Paths: One

            Black, One White.”  Jet, Sept 20, 1999 p36.

B.  
Supplemental Suggested Mediated Forms

Non-fiction:  Videos/DVDs  (in alphabetical order)
Available at Carrier Library, Media Resource Center

1.
Title:  An American Love Story  New Video Group  (1999)


Call Number: Media Resources Videotapes no.6225-6229


Length: 5 videocassettes (500 min.)
Summary:  A documentary condensed from 1000 hours of filming Karen Wilson, a white woman, Bill Sims, a black man, and their two daughters. We see daughter Cicily's entrance to college, her semester in Nigeria, and job search; daughter Chaney's first date; Karen Wilson's solitary visit to her mother and ill health; Bill Simms' visit to his past life and career struggles; Karen and Bill's deciding to attend her high school reunion (25 years after their first meeting) to face people who have ostracized them in the past.

2. 
Title:  Black Indians: an American Story  Rich-Heape Films (2000) 


Call Number:  Media Resources   Videotape no.7126        


Length:  1 videocassette (60 min.) 


Summary:   Explores what brought Native Americans and African Americans 
together, what drove them apart, and the challenges that they face today.

3.  
Title: bell hooks:  Cultural Criticism & Transformation Media Education Foundation 
(1997) 


Call Number:  Media Resources   Videotape no.5312        


Length: 1 videocassette (66 min.)  

 
Summary:   bell hooks makes a compelling argument for the transformative power of 
cultural criticism.

4.
Title:  Black Is--Black Ain't: a Personal Journey through Black Identity  Independent 
Television Service, California Newsreel (1995) 


Call Number:  Media Resources   Videotape no.3884       


Length:  1 videocassette (88 min.) :. + 1 guide (14 p. ; 23 cm.) 

Summary: American culture has stereotyped Black Americans for centuries. The late Marlon Riggs argued that equally devastating are the definitions of "blackness" African Americans impose upon one another to contain and reduce the black experience. In this film, Riggs meets a cross-section of African Americans grappling with the paradox of numerous but often contradictory definitions of blackness. He demonstrates how many have felt uncomfortable and even silenced within the race because their complexion, class, sexuality, gender, or speech have rendered them "not black enough," or conversely, "too black." The film scrutinizes the identification of "blackness" with masculinity as well as sexism, patriarchy, and homophobia in black America. 

5.
Title:  The Color of Fear: a film by Lee Mun Wah  Stir-Fry Productions (1994)


Call Number:  Media Resources  Videotape no.3918


Length: 1 videocassette (90 min.)


Summary:  Eight North American men of different races talk together about how racism 
affects them.

6.  
Title:
Color us Black   National Educational Television, Released by Indiana 
University, Audio-Visual Center (1968) 


Call Number:  Media Resources   Motion picture no.70-71  


Length:  Two film reels (60 min.)
Summary: Covers the struggle of the black man for his own identity from the point of view of Negro students at Howard University in Washington, D.C. Shows the four-day takeover of the administration building by the students and describes the results.

7. 
Title:  Eyes on the Prize:  America at the Racial Crossroads   WGBH Boston, 
distributed by PBS Video (1989)


Call Number:  Media Resources   Videotapes no.1187-1194  


Length:  Eight videocassettes (60 min. each)


Program Summary:  Program 1. The time has come, 1964-1966 -- Program 2. Two 
societies, 1965-1968 -- Program 3. Power! 196[6]-1968 -- Program 4. The promised land, 
1967-1968 -- 
Program 5. Ain't gonna shuffle no more, 1964-1972 - - Program 6. A 
nation of law? 
1968-1971 -- Program 7. The keys to the kingdom, 1974-1980 -- Program 
8. Back to the 
movement, 1979-mid 1980s. 

Summary:  Offers a comprehensive reappraisal of the leaders and events that brought the Civil Rights Movement from the South to the rest of the United States from 1965 through the 1980s. 

8.  
Title:  Facing the Façade   Cinema Guild (1994)


Call Number:  Media Resources   Videotape no.4473        


1 videocassette (55 min.) : sd., col. ; 1/2 in 


Summary: The lives and experiences of eight African-American students attending 
Indiana University in Bloomington, Ind. 

9.  
Title:  Just Black?   Filmakers Library (1991)


Call Number:  Media Resources    Videotape no.5165


Length:  1 videocassette (59 min.)

Summary:  Interviews young men and women of mixed racial heritage who share with us their struggle to establish, acquire, and assert a racial identity.
10.  
Title: None of the Above Filmakers Library (1993)


Call Number:  Media Resources   Videotape no.6570


Length: 1 videocassette (30 min.)

Summary:  Director Andersen focuses on people of mixed racial heritage. She provides an inside view of the emotional reality of what it's like to be racially unclassifiable in a society obsessed with race and racial categories.

11. 
Title:  One Drop  Elixer Productions Inc; California Newsreel (2001) 

 
Call Number: Media Resources   Videotape no.7464        


Length:1 videocassette (45 min.) : sd., col. with b&w sequences ; 1/2 in 

Summary:  Explores the recurring and divisive issue in African American communities of skin color. The film inter-cuts intimate interviews with darker skinned African Americans, lighter skinned African Americans, and interracial children of black and white parents. It investigates the sensitive topic of color consciousness within the African American community with great tact and a clear commitment to healing divisions. 

12.
Title:
Picking Tribes   WMM, Women Make Movies, Inc. (1988)


Call Number: Media Resources   Videotape no.1744        


Length: Description 1 videocassette (ca. 7 min.) 

Summary: Uses vintage photographs and watercolor animation to look at a daughter of the 40s as she struggles to find an identity between her Black American and Native American heritages. 

13.
Title:  The Politics of Love in Black & White  California Newsreel (1993) 


Call Number:  Media Resources   Videotape no.3596        


Length: 1 videocassette (32 min.) 

Summary: In this documentary college students talk about interracial relationships, about the racial legacy they have inherited from the fears of past generations and their current experiences and attitudes both pro and con concerning interracial dating and marriage.

14. 
Title:  A Question Of Color  Film Two Productions; California Newsreel (1993) 


Call Number: Media Resources   Videotape no.1786        


Length: 1 videocassette (58 min.) : sd., col. with b&w sequences ; 1/2 in 

Summary:  Documentary. This program examines the issue of color consciousness within the Black community. This film explores a caste system based on how closely skin color, hair texture, and facial features conform to a European ideal. A variety of African Americans give their experiences and attitudes towards the question of color. 

15. 
Title:  The Story We Tell   Independent Television Service; California Newsreel (2003)


Call Number: Media Resources   Videotape no.7519        


Length:1 videocassette (56 min.) 

Summary:  A three-part series exploring the history of race perceptions and behaviors towards races in the United States, within the context of recent scientific discoveries which have toppled the concept of biological race. Episode two traces the race concept to the European conquest of the Americas, including the development of the slave system, which eventually crystallized into an ideology of white supremacy. By the mid-19th century, race had become the "common sense" wisdom of white America, revealing how social and political inequalities came to be recognized as "natural." 

16.  
Title: Trouble Behind  Cicada Films; California Newsreel (1990)


Call Number: Media Resources   Videotape no.2262        


Length: 1 videocassette (54 mins.)


Summary:  Uncovers the origins of today's racism in the history of a seemingly typical 
American small town, Corbin, Kentucky. 

17. 
Title:  Walking Each Other Home: The Color of Fear II   Stir-Fry Productions (1997) 


Call Number: Media Resources   Videotape no.5735        


Length: 1 videocassette (55 min.) 


Summary:  A continuation of the Color of Fear about eight North American men of  
different races who talk together about how racism affects them. 

Appendix A     

Personal Narratives of Racially-mixed People.
Hill, Lawrence.  “Black + White . . . Equals Black.” Maclean's, August 27, 2001 p16.

Full Text: COPYRIGHT 2001 Maclean Hunter Canadian Publishing Ltd. 

When writer Lawrence Hill (Any Known Blood) was growing up in the Toronto suburb of Don Mills in the 1960s, he rarely saw any other children of colour apart from his brother and sister. Their father, Daniel Hill, the first director and chairman of the Ontario Human Rights Commission and, later, the province's ombudsman, was a black man; their mother, Donna, was white. Civil-rights activists in the U.S., they had been attracted by Canada's more tolerant racial environment. For Lawrence Hill, now 44, being mixed-race in a white- bread Canadian suburb led him to reflect on his identity. His new book, Black Berry, Sweet Juice: On Being Black and White in Canada (HarperFlamingo, $32) combines memoir with an examination of national attitudes about race -- and includes interviews with 34 people who have one black and one white parent. He also weaves in the voices of his parents (Donna is now 73 and Daniel, 77) and his siblings (Dan, 47, once in the limelight as a pop singer, now devotes his energy to songwriting, while Karen, 43, is an aspiring writer). An excerpt: 

My childhood was punctuated with sayings about black people. My father's relatives sometimes said, "The blacker the berry, the sweeter the juice." On one level, the meaning is obvious: a raspberry or strawberry that is full and dark and pregnant with its own ripeness is sweeter than its pink, prematurely plucked counterpart. But there is also a sexual undertone to the saying, a suggestion of the myth of the overcharged, overheated, high-performing black body. Presumably, the blacker berry tastes richer, more full and is juicier. The trouble with this expression is that it has always struck me as a limp-wristed effort to help black people believe that it was OK to be black. It seemed to me sad and pathetic that we even felt a need to pass around a saying like that. 

But I wasn't the only one who found that the words itched more than they tickled. My father bombed the pious saying to smithereens with his own sarcastic version: "The blacker the berry/The sweeter the juice/But if you get too black/It ain't no use." I absolutely loved that variation. Why? Because it turned self-affirmation on its head with a mere 10 additional words, offering a bittersweet reminder of the hopelessness of being black in a society that doesn't love -- or even like -- black people. There were many other sayings, such as "If you're white/You're all right/If you're brown/Stick around/If you're black/Stay back." Black people said these words and laughed. All the sayings underscored the utter futility of being black. 

I discovered, very early, that some people had strange ideas about the children of interracial unions, and seemed inclined to believe that life for us would be miserable. When I was 12, my best friend was a white girl, Marilyn (as I shall name her), whose mother would embarrass the dickens out of me by singing my praises to her own children. "Look how well Larry does in school. Why can't you be like that, Marilyn?" Astoundingly, this same mother who thought I was doing so well once took me aside and said, "Frankly, Larry, don't you think it is terrible, mixing races like that? It ruins the children! How are they to make their way in life?" 

As a child, my own experience of race, including my concept of my own racial identity, was shaded quite differently from that of my parents. They were both born and raised in the United States, and their racial identities were clearly delineated all their lives. The America of their youth and early adulthood was replete with laws that banned interracial marriages and upheld segregation in every domain of public life. One of the most telling details came to me from my mother, who was working as a secretary for a Democratic senator when she met my father in Washington in 1953: "When I started dating your father, even the federal government cafeterias were segregated." In the United States, there was never any doubt that my father was first and foremost a black man. Or that my mother was a white woman. And there is no question that, had my siblings and I been raised in the United States, we would have been identified -- in school, on the street, in community centres, among friends -- as black. 

But my parents threw their unborn children a curveball. They came to Toronto right after they married, had us and we all stayed here. They had had enough of racial divisions in their country of birth. And although they spent their lives at the forefront of the Canadian human- rights movement, they were also happy and relieved to set up in suburban, white, middle-class Toronto, where race faded (most of the time) into the background. 

When I was growing up, I didn't spend much time thinking about who I was or where I fit in. I was too busy tying my shoelaces, brushing my teeth, learning to spell, swinging baseball bats and shooting hockey pucks. But once in a while, just as my guard was down, questions of my own identity would leap like a cougar from the woods and take a bite out of my backside. 

I found that race became an issue as a result of environmental factors. The average white kid growing up in a white suburb didn't have to think of himself as white. Gradually, my environment started talking to me and making me aware that I could never truly be white. There's nothing like being called "nigger" to let you know that you're not white. 

Learning that I wasn't white, however, wasn't the same as learning that I was black. Indeed, for the longest time I didn't learn what I was -- only what I wasn't. In the strange and unique society that was Canada, I was allowed to grow up in a sort of racial limbo. People knew what I wasn't -- white or black -- but they sure couldn't say what I was. I have black American cousins, of both lighter and darker complexions, who attended segregated schools and grew up in entirely black communities. They had no reason to doubt their racial identity. That identity was wrapped around them, like a snug towel, at the moment of birth. 

In 1977, when I decided to take a year off university, I went to visit my cousins in Brooklyn before flying to Europe, which must have appeared to them a quintessentially white thing to do. My cousin Richard Flateau took me under his wing, and was patient until I asked if he liked to play squash. An indignant retort exploded from his lips: "Larry! That's a white folks' game!" Today, looking back, I find irony in that memory. There I was, son of a black American Second World War veteran and a white American civil-rights activist, playing squash, a sport virtually unknown to inner-city blacks in the United States. 

These days, I think of the factors that contributed to my sense of identity, and of how malleable that sense of identity was and still is. There were days when I went straight from my exclusive, private boys' high school to family events populated by black relatives or friends who idolized the icons and heroes of my childhood -- Angela Davis, with her intelligence and her kick-ass Afro; sprinters Tommie Smith and John Carlos, with their black-gloved fists raised on the Olympic podium in Mexico City; Muhammad Ali, who stood up to the white man and spoke the words that moved the world: "I ain't got no quarrel with the Viet Cong." I bounced back and forth between studying Latin, playing squash and revering black American cultural icons, but who exactly was I? 

Lately, I have been looking at some family photos and mulling over what they mean to me. In my home office, I have some 30 framed shots of relatives. There are my three children, running, cavorting, picking apples. The eldest, Genevieve, is 11, and I wonder how she will come to see herself, racially, as she moves into adolescence. She has been a ballerina for six years, and you don't find a world much whiter than that, not even in Oakville, where we live. She knows who she is, and has had much contact with the black side of her family -- but the girl has blue eyes and skin even lighter than mine, and I can see that if she is going to assert her own blackness one day, she may have to work hard at it. Nine-year-old Caroline, the middle child, is the darkest of my three, and has that uncanny middle-child ability to relate to anybody of any age. I have noticed that she already bonds vigorously with black women. Andrew, who is 7, is about as interested in race as he would be in nuclear physics. Interestingly, though, he has already called out a few times, "I'm not black, I'm white," and shot a look my way to test for a reaction. He looks white, too. 

Would you like to know how my children would once have been categorized, racially? Quadroons. They have a father who is supposedly half-black and a mother who is white, and that parentage, according to the traditional racial definition blender, would have made them quadroons. Quadroons, of course, were most definitely black, and enslaved like the rest of us in Canada and the United States. Quadroon women were favoured by slave owners for features deemed exotic and sexy but not too black, thank you very much. I shudder to imagine children who looked just like mine dancing in the infamous Quadroon Balls in New Orleans, where hot-looking young women were bought and consumed until they were no longer young or beautiful. 

Today in Canada, black people still contend with racism at every level of society. And yet, the way my children will define themselves, and be defined by others, remains up for grabs. Racial identity is about how you see yourself, about how you construct a sense of belonging, community, awareness and allegiance. 

To this date, I have mostly seen myself as black. My black American relatives, who lived in Brooklyn, Washington, Baltimore and North Carolina, were much closer to us and much easier to visit than my mother's family. Apart from her twin, Dottie, whom we all adore, we never really got to know my mother's relatives. My mother spoke negatively of her brothers when we were young, describing how they gave her a hard time -- one even questioned her sanity -- when she announced that she would be marrying a black man. As a result, as a child I came to nourish a minor grudge against some of these relatives. On my father's side, however, family was like an extension of my own body and psyche. 

My first sense of blackness, sprang from warm places. Our house boomed with jazz and blues on weekends. Dan, Karen and I watched -- entranced, intrigued -- as our parents danced in the living room to Ella Fitzgerald, Billie Holiday and Duke Ellington. Dad has an amazing voice. When he sang, he waltzed up and down the tunes with a playfulness and irreverence that we found absolutely infectious. 

I remember being laid up with the flu when I was 5. My father asked: "Any musical requests, sir?" And I said, "Put on Joe Williams." Every Day I Have the Blues began to jump off the record player. I listened to my dad and Williams nailing the notes as Basie hammered the piano, and trumpets, trombones and saxophones erupted with glee. It's one of the happiest songs I've heard -- even if it is about the blues. Nobody loves me/nobody seems to care/between bad luck and trouble/well you know I've had my share. Just about any words could have flown from Joe Williams's lips and soared, ecstatically, as if to prove that nothing could keep this man from living and loving. Jazz and blues were already showing me the sweet alchemy of trouble and joy that defined black musical expression, and black people themselves. 

I don't recall early moments with family members that gave me a negative sense of race, but my siblings do. Perhaps because he was the firstborn, Dan had a rockier time with our father. Dan has no doubt that our father gave us mixed racial messages. When my brother was 11 or so, Dad gave him a stocking to wear on his head at night. The idea was to straighten out Dan's hair while he slept, or at the very least to keep it from getting too curly on the pillow. I asked Dan if Dad had told him why he had to wear it. 

"It wasn't good to have curly hair. He'd pull a hair out of my head and put it on the table and say, 'See? This is curly. It's not good to have curly hair.' And I remember feeling extremely hurt and ashamed, and I started wearing the stocking cap. I remember feeling very concerned that my hair was curly, and I remember being frantic about straightening it." 

Dan now attributes the incident to the strange paradoxes of human nature. "I think that kind of behaviour is common among people like our father, who have worked in the field of human rights. Very often, people go into these fields as compensation for their own feelings of inadequacy. That way, they can still bring those feelings of inadequacy and self-hatred -- self-racial-hatred -- into the house." 

Dan, Karen and I learned early that you can have a white parent and still be considered black, but you can never have a black parent and be considered white. It ain't allowed. You'll be reminded of your "otherness" more times than you can shake a stick at it. This is one of the reasons why I self-identify as black. Attempts at pleasant symmetry, as in "half-white, half-black," trivialize to my eye the meaning of being black. This doesn't mean I don't love my mother. I love her as profoundly as I love any person on earth. But I just don't see myself as being the same race as she is. I raised this issue with my mother recently. "Listen," she told me, "when I married your father, I knew that our children would be black. I would have been an idiot to fail to see that. Look where we came from." 

However, the suburb of Don Mills in which they eventually settled became as suffocating for their children as D.C. had been for them. There were no blacks in my school, on my street. Because I looked so different from everyone else, I feared that I was ugly. I worried about having frizzy hair, big ears, a big nose and plump lips. When I looked in the mirror, I felt disgust. None of the people I admired looked the least bit like me. Listening to stories of my father's working world instilled in us a measure of black pride. We also derived a sense of connection from family moments around the television, which is odd because we weren't that interested in TV. But the late 1960s and the early 1970s featured big stand-up comedy numbers by Bill Cosby and Flip Wilson. When I watched these shows, I felt alive. I felt that there were people in the world who were speaking to me. 

I had to find other ways to connect with them. So I ate up every bit of black writing that I could find. Langston Hughes, Ralph Ellison, Richard Wright -- whom I approached gingerly because my mother confessed that Native Son had upset her so much, it had made her vomit. James Baldwin. Eldridge Cleaver -- now that cat fascinated me, especially when, in Soul on Ice, he speculated as to why black men and white women end up together. I read Alex Haley's Autobiography of Malcolm X, and had to struggle through the section of Malcolm X's life when he ardently believed that white people were the devil incarnate. I knew this to be false. My mother was white, and she was no devil. 

Without knowing exactly what I was doing, I was forming my own sense of blackness and my own connection to the black diaspora. Soon, this exploration blossomed into creative writing. Every time I wrote, my mind wandered into the lives of black characters. Slowly, I was developing a sense of myself. These days, when I'm invited into schools with black students, I feel a tinge of nostalgia for a past not lived. I can't help wondering what it would have been like to have black people around me when I was young. I can't help wondering what it would have been like to go out with black girls, or to drift into a friend's home and find myself surrounded by black people. What a different life that would have been. 

Adapted from Black Berry, Sweet Juice: On Being Black and White in Canada by Lawrence Hill. Published by HarperFlamingo. Copyright 2001 Lawrence Hill. All rights reserved. 

O’Neal Parker, Lonnae “Light-Skinned Cousins In Maryland Pick Different Racial Paths: One

            Black, One White.”  Jet, Sept 20, 1999 p36.

                                                                             

Two cousins. Blood connects them; race divides them. They have chosen opposite ends of the color spectrum to identify themselves to the world.

In a recent edition of the Washington Post newspaper, Lonnae O'Neal Parker, a Washington Post staff writer, cites and reflects on a discussion about race she had with her 20-year-old cousin, Kim, whose mother is White and father is Black.

Kim chooses to be White; Lonnae chooses to be Black.

Lonnae says she brought Kim to Maryland from Sandoval, IL, to live with her. "Back home, Kim ran into some trouble. Bad grades, good beer. She came to D.C. to sort it all out. To find a way to get her life back on track. And she came to get in touch with the Black side of her family and possibly herself." Lonnae hoped it would be her "Black" self.

Sandoval, in southern Illinois, had a population of about 1,500. There were 33 people in Kim's high school graduating class, Lonnae writes, "Counting Cousin Kim, there was half a Black."

"When Kim was growing up in Sandoval, they didn't celebrate Black History Month, she says. `Not even Black History Week. We just had Martin Luther King Day.'"
"The town was not integrated. Her father was the only Black person she saw regularly. `And I don't consider him Black,' Kim says. He ran his own sanitation business.

Kim, whose Black side of the family is professional--lawyers, doctors, and Fortune 500 executives--and White side of the family is blue collar and less formally educated, decided a long time ago she was going to be White, according to Lonnae.

"Kim's father had a Black family," Lonnae writes. "His kids were adults when Kim was born. Later, his wife died. And though they are now a public couple, my uncle and Kim's mom never married ... I was shocked to hear that Cousin Kim considered herself White. I found out only because she had to fill out some forms to get into community college. Because I asked her if they had a box for race. Then I asked her what she checked. I was ready to tease her pointedly

for checking off `other.'

"I was prepared to lobby -- to drop science about the `one-drop rule.' In slave days, that meant that if you had a drop of Black blood, you were singing spirituals and working for somebody for free. Trying not to get beaten and trying to keep your babies from being sold--even if the massa was their daddy

...

"... But one drop also meant there have always been those who could pass. Who required writ, or testimony, or declaration of intent to make them Black. For whom race has always been a choice.

"Cousin Kim would be one of these. Her eyes are bright blue-gray and her skin has only a suggestion of color. Generations of careful breeding have worked out all her kinks. To White folks, she looks White. And mostly, that is how they treat her. Like one of their own."

"Still, I was ready to cast her lot with the Sisters. You know half-Black is Black, I was ready to say. I was ready for `other.' I wasn't ready for `White.' Or that familiar sting of rejection."

Lonnae faced Blackness early. Lonnae, who grew up in the Chicago area, recalls that she was about 5 years old when she was called a nigger for the first time. She was vacationing in Centralia, IL, where both of her parents were born and five minutes from where Kim grew up.

"Two White girls walked up to me in a park. They were big. Impossibly big. Eleven at least. They smiled at me.

"Are you a nigger?" one of the girls asked.
I stood very still. And my stomach grew icy. My spider senses were tingling. Where had I heard that word before? `I, I don't know,' I told her, shrugging my shoulders high to my ears.

"The first girl sighed, exasperated. Then the other repeated, more forcefully this time, `Are you a nigger? You know, a Black person?' she asked.

"I wanted to answer her. To say something. But fear made me confused. I had no words. I just stood there. And tried not to wet my panties.

"Then I ran. I turned quickly to look over my shoulder just in time to hear a rock whiz past my ear and plop into a nearby creek."

But Kim revealed that as a Black she faced the pain early in life as well: "When she was in fifth grade," Lonnae writes, "Kim's dad took her to a basketball game. And the bleachers went silent. Then they got whispery. Some folks already knew her dad was Black. Afar that everybody did."

“They used to tease me," Kim said with a shrug. She reluctantly recalled what they said, "Let's see, it went something like this, `Nigger-lips, nigger-lips, nigger-lips.'"

"I hate the N-word," said Kim. "Whenever somebody said `nigger' in class, everyone would turn around and look at me. I hate that word. I hate that the first thing they associate with that word is me."

But that happened years ago. Now "Kim has a friend whose daddy was in the Ku Klux Klan. A poster-sized picture of a finger-pointing Klansman adorned her living room wall," Lonnae writes.

"The father didn't ask if Kim was part Black. Kim didn't tell. She just sat on the edge of the couch with her hands and legs folded. `I kept praying, oh God he's going to see something on me and know that I am mixed,' said Kim. So she stared straight ahead. And she sucked her lips in a reverse pucker the whole time she was there. Trying not to make herself too obvious, she says."

Lonnae, who at one time described herself as "Red, as in Red Bone. Or Yellow, for high Yellow. Or light, bright and damn near White," has struggled with her color identity as well. But now she says she credits White folks for her slow evolution toward racial consciousness.

"I had always been shy," explained Lonnae. "A good student with long hair. Teachers loved me. And always a few Black girls hated me. `white dog,' they called me -- no wait that's what they called my sister. I was a `half white bitch.'"

Lonnae says that back then she had "A Foot in Each World" but couldn't get her head into either. Although slowly, ultimately she chose to be Black and be proud.

"Sometimes I still hear that White girl ask me if I am Black. And now I have an answer.

Pitch.

Cold.

Blacker than three midnights.

As Black as the ace of spades.

I'm so Black that when I get into my car, the oil light comes on."

"Cousin Kim still chooses White not only because she looks White, she says, but `because I was raised White' and because most White folks don't know the difference."

Lonnae had hoped Kim would claim her Black roots, but even after a marathon of Black awareness movies-six parts of Alex Haley's "Roots," three parts of "Queen" and an hour of Howard University's TV Station WHMM's "Black Women on the Light Dark Thing"--and lots of talking and sharing between the two light-skinned cousins whose lives and beliefs are worlds apart, their lives still remain different, still separated by the color line.

Kim has remained safely and securely on the White side of the line while Lonnae has remained planted proudly on the Black side. To see them, either of the ladies could pass for either race; however, their choice is their own.

Lonnae writes of Kim, "She's never tried to deny the fact that her dad was Black. But she has never had the resources or the tools to embrace that side of herself.... On the phone or when she goes home to visit, Kim is still White. But in my house, she is a real root sister."

But, do others ever wonder which one they have chosen, Black or White?

It's a funny thing; most Blacks pride themselves on being able to distinguish Black from White--even across the finest line.

"I have The Sight," writes Lonnae. "Like my mother before me. Like most Black people I know. It is a gift. A special kind of extrasensory perception."

"We can spot some Negro on you from three generations away," adds Lonnae. "We have The Sight because we are used to looking at Black people. Used to loving them. We know the range of colors Black comes in. Because there is always somebody at our family reunions who could go either way ..."

Ultimately Kim chooses to go the White way, and Parker, the Black way.

"I want my cousin to be Black for me ... For all of the niggers that I have been. I want her to be Black because I'm still afraid of casual monsters in White-girl clothes. Not because they might hurt me, but they might hurt my children. Not because they hate. But because they teach 5-year-old Black girls to hate themselves. And Black people of all ages to suck in their lips."

"There are no easy choices, but I think I understand my cousin's. I just had to tell our story to realize it. But understanding and acceptance are not the same. Cousin Kim is White but conflicted, and I still sting with rejection. So alone together, we linger."

                                                                             
Full Text COPYRIGHT 1999 Johnson Publishing Co.

Appendix B

Discussion questions provided by the publisher at:

http://www.penguinputnam.com/static/rguides/us/caucasia.html
1.  Caucasia begins with Birdie's recollection: "A long time ago I disappeared. One day I was here, the next I was gone." Why does Birdie come to think of herself as having "disappeared" when living as Jesse Goldman? Is her ability to disappear a blessing or a curse? Is Birdie "passing" when she calls herself black, or when she calls herself white? When is she not passing? 

2. Cole and Birdie speak Elemeno, a language named after their favorite letters in the alphabet, "with no verb tenses, no pronouns, just words floating outside time and space, without owner or direction" (p. 6). How does Elemeno reflect the sisters' positions in their family and in the world? Why does Elemeno continue to be so important to Birdie throughout the novel? 

3. In what ways is the tension between Sandy and Cole typical of that between any mother and daughter, and in what ways is it specific to an interracial family? Do you agree with Cole's statement: "Mum doesn't know anything about raising a black child" (p. 44)? Does Sandy treat her two daughters differently based on their appearances? 

4. Why do you think Deck treats Birdie with a "cheerful disinterest-never hostility or ill will, but with a kind of impatient amusement" (p. 47)? Do you think he loves Birdie? How do Birdie and Cole respond differently to Deck's teachings on race? Who internalizes his vision of America more? By the end of the novel, have Cole and Birdie embraced or rejected their parents' philosophies about the world? Which sister seems to have become more like Deck, and which more like Sandy? 

5. Officially, Birdie has no name. Her birth certificate "still reads 'Baby Lee,' like the gravestone of some stillborn child" (p. 17). Her sister's name, meanwhile, was originally Colette after the French novelist, but was later shortened to Cole. Discuss the significance of the sisters' names. 

6. Sandy and Deck are initially drawn together by a quote by the French existentialist writer, Camus, who wrote: "Do you drink coffee at night?" What does this initial encounter tell you about their compatibility, or incompatibility? Why does their relationship eventually sour? Do you believe they were torn apart because of external pressures, or internal ones? Do you think they would have stayed together had they lived in a less racially divided city or in another country altogether? By the end of the novel, does Birdie believe that her parents really loved each other? Do you believe that they did? 

7. Birdie refers to the time she spends on the run with Sandy, while "the lie of our false identities seemed irrelevant" (p. 116), as "dreamlike." Despite a sense of loneliness, Birdie says she felt "comfort in that state of incompletion" (p. 116). Do you feel that this experience weighed more positively or negatively in Birdie's development? By the end of the novel, has she found "completion"-or will she continue to live in this state of incompletion? 

8. How did Sandy and Birdie's stay at Aurora affect Birdie's emerging sexual identity? How do her sexual experiences with Alexis compare to her later sexual experiences with Nicholas in New Hampshire? Does Birdie's emerging sexuality in any way parallel her search for racial identity? 

9. Redbone lurks in the background of the novel as a sinister figure. Why does he initially take such an interest in Birdie? Why does he take her photograph in the playground? Do you believe he is in part responsible for the troubles that befall the family? Ultimately, who or what do you feel is to blame for Cole and Birdie's separation? 

10. Birdie often seeks her reflection in other women's faces. What parts of herself does she see mirrored in Cole? Sandy? Maria? Samantha? Dot? Penelope? Mona? Others? What are the potential advantages and disadvantages to being a chameleon? 

11. Birdie holds on to a fantasy of helping Deck's research by spying on white people while "passing." How does she fail or succeed in her study? What does she find out? Does she become Jesse Goldman, or is she able to remain Birdie in disguise? Are her fantasies about Deck shattered or fulfilled when she encounters him at the novel's conclusion? 

12. At some point in New Hampshire, Birdie starts to add items to her box of "negrobilia." Discuss the significance of the various "artifacts" Birdie keeps in her box. Do they succeed in helping her remember Cole and Deck? 

13. In the woods one night in New Hampshire, Samantha says to Birdie: " 'I'm black. Like you' " (p. 242). Do you think Samantha has been aware of Birdie's racial heritage all along, or is Birdie mishearing her? What or who gives Birdie the courage to finally leave New Hampshire? 

14. Birdie sees her mother as "a long-lost daughter of Mayflower histories, forever in motion, running from or toward an utterable hideaway" (p. 286). In your opinion, is Sandy more "a hero, a madwoman, or a fool" (p. 332)? What motivated her to take up a life of political activism? What has she sacrificed in the process? 

15. Do you agree with Deck that race is "a complete illusion... a costume" (p. 334)? Does Birdie and Cole's experience prove that racial identity is simply a costume, or something deeper? 

16. In the novel's conclusion, Birdie says to her sister: " 'They say you don't have to choose. But... there are consequences if you don't.'" Cole replies: " 'Yeah, and there are consequences if you do.'" What are the consequences of choosing and not choosing? Have Birdie and Cole chosen one part of their racial heritage over the other by the novel's conclusion? 

17. Birdie writes, "While there seemed to be remnants of my mother's family everywhere-history books, PBS specials, plaques in Harvard Square-my father's family was a mystery. It was as if my father and Dot had arisen out of thin air." Does her mother's white family's written history shape her identity more than her black imagined one? How does knowing or not knowing one's history contribute to one's sense of identity? Does what we learn about ourselves through oral or written histories give us a different understanding of ourselves? 

18. Do you agree with Deck's theory about mulattos in America functioning as canaries in the coal mine? Is Birdie a canary in the coal mine? What do you imagine her fate will be? 

 
Appendix C
Readings on the F.B.I.  The full-text of these articles is posted on the Cluster One Blackboard.  

Lewis, Anthony.  “Mocking the Law.”  New York Times 11 June 1984, natl. ed.:  A19.

Goldstein, Robert Justin.  “The FBI and American Politics Textbooks.”  PS 18 (1985):  237-246.

Luker, Ralph E.  “Racial Matters:  Civil Rights and Civil Wrongs.”  American Quarterly 43 (1991):  165-171.







































































































� http://www.jmu.edu/orientation/faculty/frp_signup.shtml


� Weber, Rebecca.  “The Africana QA:  Danzy Senna.”   http://www.rebeccalweber.com/danzy.html.  July 6, 2004.


� Information Seeking Competencies as required by Cluster One (http://www.jmu.edu/gened/info_lit_general.html)


� From www.bloomsbury.com/authors/microsite.asp?id=96&section=1


� All information and summaries regarding these videos/DVDs came from the LEO Catalog/Carrier Library
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