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SECTION 1

JMU New Program Proposal Process: An Overview


James Madison University encourages its faculty to develop excellent, innovative and distinctive programs. This document is intended to guide the faculty in developing new programs and in facilitating proposals through the review and approval process. JMU is characterized by a culture of communication, collaboration, and consensus. These qualities are exemplified in the procedures described in this document. The goal of the process described herein is to generate very well-developed and broadly supported undergraduate and graduate programs that will contribute to the University’s mission and reputation for excellence, and that serve the needs of the citizens of the Commonwealth of Virginia.


During each step in new program development and approval, the process is intended to be continuously collaborative, consultative and iterative. The faculty initiates program proposals, consults with the faculty of other programs and with administrators (relevant department heads and college deans) throughout the process. It is crucial that faculty conduct both informal and formal reviews of each proposal, and that the ONPD help in guiding the proposal through the steps required to obtain final approval. 

Administrators facilitate program development and contribute to the review process at all levels. Administrators should formerly endorse proposals to indicate their approval of the new program proposal and in so doing recommend that the proposal be forwarded to the next step in the approval process. It is important to remember, however, that administrators’ endorsement does not guarantee the availability of resources to establish and run a new program, and do not guarantee final approval by the University or by the State Council of Higher Education for Virginia (SCHEV).  New programs must be approved at all levels following the review sequence listed in Section 2 below.  The sequence will be slightly different depending on whether the program is a new undergraduate or graduate program. 

The Provost will not seek the approval of the Board of Visitors nor forward the proposal to SCHEV for final approval until the proposal has been adequately vetted and approved at all levels within the University and until any resource issues are resolved.

(Note. All statements/policies/procedures taken directly from the SCHEV website will appear in italics.)

SECTION 2

SEQUENCE OF PROPOSAL REVIEW PROCESS

Step 1.

Initial Development Stage: 

· Faculty conceptualize new program with involvement of 



department/unit head. 

· Department/unit approve concept to go further in sequence. 

· Office of New Program Development (ONPD) is notified of 



intended program at this time and ONPD consultation 




begins.

Step 2.

College Level Discussion and Approval: 

· New program is presented to, and approved by the appropriate 
body, e.g. college level C and I Committee, with the involvement of the 
college dean (deans if the program is inter-disciplinary).  

· College dean(s) approve proposal to go further in review 



sequence.

Step 3.

Graduate Council Approval (If a graduate program):

· New program is presented to Graduate Council for constructive feedback and approval of concept.

(Or)

Step 3.

University C & I Committee (If an undergraduate program):

· New program is presented to C & I Committee for constructive feedback and approval of concept.

Step 4.

Committee on Academic Programs (CAP) Approval:
· New program is presented to CAP Committee for constructive feedback and approval of concept.

Step 5. 
Board of Visitors (BOV) Approval:

· Two formal presentations of the proposed program are made to the BOV at two consecutive board meetings.  The first is to introduce the program and to answer any questions.  The second is to gain formal BOV approval to submit the proposal to SCHEV.

Step 6.

State Council of Higher Education for Virginia (SCHEV) Approval: 

· An initial, informal review is requested of the SCHEV staff using a final draft of the proposal.
· After receiving feedback and making necessary changes, the final version is submitted via the ONPD and the Provost’s office.
SECTION 3

PREPARING AND SUBMITTING THE PROPOSAL

(Note. As you proceed through the development of your proposal, please contact the Office of Program Development and Approval (OPDA) for consultation.  The development and approval process works best if you involve OPDA as early as possible in the development of the proposal.)    

Section Three contains: 

· General guidelines for submission of proposals: New and “Spin-Off” 
Programs

· Guidelines for Completing the SCHEV New Program Proposal Form

3.1.  General guidelines for submission of proposals

The following SCHEV policies/procedures will give you a brief overview of the proposal process.  Please be sure to follow these procedures closely when preparing the proposal for submission.  (Note. All statements/policies/procedures taken directly from the SCHEV website will appear in italics.)
III. Procedures for Submission of Proposals for New and Spin-Off Programs

A. General Guidelines for New and Spin-Off Program Proposals 

• All new program proposals and all health-related proposals, spin-off or new, must be reviewed and approved by (SCHEV) Council. Proposals for new degree programs must be submitted to SCHEV staff at least nine months prior to the institution's desired initiation date. Proposals for spin-off degree programs must be submitted to SCHEV at least ninety days prior to the institution's desired initiation degree.  

(Important Note.  The SCHEV Council meets approximately every other month but some meetings are scheduled for other than approval purposes.  For information on the schedule of Council meetings, consult the SCHEV web site - http://www.schev.edu.)  It is best to send the final proposal to the SCHEV staff early to be sure it will get on their meeting schedule.  SCHEV staff members must transform your final proposal into a brief format for the SCHEV Council members to review. This will take some time since it is likely the staff will have several proposals to read through and reformat. 

The SCHEV staff must have the proposals reformatted and to the Council members at least 30 days before the next scheduled SCHEV program approval meeting. (Keep in mind that not all SCHEV meetings are for program approval.) Thus, it is important to plan on submitting the final proposal at least sixty days prior to a scheduled Council program approval meeting.  Even if you do get the proposal to SCHEV in a timely fashion, there is no guarantee that your proposal will be considered at the next scheduled Council meeting depending on the number of proposals being reviewed at that meeting.  

Prior to seeking institutional boards’ approval, institutions may submit draft proposals to Council staff for comments, advice, and/or preliminary reactions. To submit a draft document, mail one hard copy labeled “draft” to SCHEV. 
Note. Prior to sending the final proposal to the SCHEV Council for approval, it is best to submit a good draft of the proposal to the SCHEV staff for comments, advice, and/or preliminary reactions.  One hard copy of the proposal, clearly stamped “draft”, should be mailed to Dr. Joseph DeFilippo, Director of Academic Affairs and Planning, at SCHEV.  This should be done through Brenda Kidd in the Provost’s office or the proposed Office of Program Development and Approval (OPDA). A SCHEV staff member will generally respond by phone with feedback in about 2-3 weeks.  This feedback stage can be very helpful in revising the proposal to facilitate approval.

• If an institution applies for a change in degree-granting status or submits a large number of proposals at once, it should allow more time for Council action. Similarly, if SCHEV staff receives a large number of proposals in a short time period, proposals will be considered for inclusion on the Council’s next agenda on a first-come basis. 

• Proposals for spin-off programs are eligible for expedited review and approval by Council’s staff if they will be fully supported through internal reallocation and comprised predominantly of existing courses and existing faculty. SCHEV reserves the right to determine whether a proposal will be considered as a new program or spin-off program. 

• Approval to initiate a degree program does not imply approval of the projected budget or budget initiatives for that program, or approval of a mission change.

• Approval to initiate a new degree program may also require a substantive change review by the Southern Association of Colleges and Schools if the new program significantly modifies or expands the scope of the institution. 

• For new degree programs at the doctoral level, institutions must arrange and fund a site visit by at least two qualified external reviewers (plus a SCHEV staff member); this site visit must be completed at least eight weeks in advance of the date of expected Council action. None of the external reviewers may have an affiliation with the institution; no more than one of the external reviewers may reside within Virginia. The external reviewers should be provided with copies of the program proposal prior to the visit and should be charged with preparation of a written report, which must be submitted to the institution and to SCHEV no later than two weeks after the site visit. Institutions must provide written documentation to SCHEV and to the external reviewers addressing any recommendations or significant issues from the reviewers’ report. 

Note. 1. External sources used in development of program do NOT count as external review for site visit/report, and 2. SCHEV staff needs to be included in the scheduling of site review dates.  A SCHEV staff member will visit along with outside reviewers.

• For spin-off degree programs at the doctoral level, institutions must submit to SCHEV a summary of two external reviewers’ comments on the program proposal. If reviewers’ reports raise significant questions and/or offer specific recommendations regarding the programs or the proposals then institutions must submit written responses to SCHEV and the reviewers; one electronic and one hard copy of the institutional response should be submitted to SCHEV and one electronic copy should be submitted to the reviewers within two weeks of receipt of reports, unless subsequent action by an institution’s board is needed. Electronic copies of external reviewers’ comments must be submitted to SCHEV staff.

• One hard copy of reviewers’ Curriculum Vitas must be sent to SCHEV. The copy can be submitted with the program proposal. 

B. Specific Instructions for New and Spin-Off Program Proposals 

1. Proposal Format 

• Complete the Program Proposal Cover Sheet (below). 

• Use word-processing software compatible with Microsoft Word 


(Times New Roman or Arial 12 Font preferred). 

• Provide a table of contents and number all pages of the proposal. 

• Provide a descriptive narrative that addresses items 2iii. and 2iv. (below) in sufficient 
detail to inform reviewers who may not be familiar with the discipline. 

• Insert any forms or attachments in a labeled appendix. If attachments are submitted, 
please scan them and insert them electronically in an appendix. 

• Address all proposal correspondence to Dr. Joseph DeFilippo the Director of Academic Affairs for SCHEV. Submit one electronic and two hard copies with original signatures on both copies. 

2. Proposal Requirements, Components and Forms 

Proposals for new and spin-off programs must include six components: (i) a letter from the chief academic officer containing the information listed below; (ii) a “Program Proposal Cover Sheet”; (iii) a description of the proposed program containing the information listed below; (iv) a justification for the proposed program containing the information listed below; (v) a “Summary of Projected Enrollments in Proposed Program” form; and (vi) a “Projected Resource Needs for Proposed Program” form. 

i) Letter from Chief Academic Officer 

A letter from the chief academic officer must accompany the program 



      proposal. The letter must: 

• describe the institution’s commitment to the proposed program (in terms of 
faculty, financial, and physical resources); 

• explain how the proposed program will fit with the institution’s mission and 
strategic plan; and 

• describe funding plans for the proposed program, including a description of 
what the institution will stop doing or do differently in order to initiate it, 
including tracks, options, concentrations, majors, minors, or degrees 
proposed for closure or consolidation. 

Note: If the proposed program will be offered jointly or in collaboration with one or more additional institutions (public or private), the chief academic officer(s) of the collaborating institution(s) should also submit a letter of support and explanation. 

ii) Program Proposal Cover Sheet 

The cover sheet… must be used to submit proposals for new and spin-off programs. 

--------------------------------------------------

Insert Brenda’s format comments here.

--------------------------------------------------

3. 2.  Guidelines for Completing the SCHEV New Program Proposal Form:

You will eventually submit the completed SCHEV New Program Proposal form below as part of the proposal submitted for approval.  The SCHEV form includes several pages of very specific questions that must all be answered (including all sections of the questions). The form is actually very helpful since it poses very relevant questions that you should consider in developing your program and, using the form from the start, will avoid your having to re-format the document for eventual submission. 

It would be very helpful if you use this form as the framework for your new program proposal from the beginning of the proposal development process. Also, SCHEV updates their forms periodically.  Be certain to review current forms on their website at 

http://www.schev.edu/AdminFaculty/publicPolicies.asp . Go into “Public Institution Forms” and scroll down and see those listed under “Page 17, 18 and 19”.

State Council of Higher Education for Virginia (SCHEV): New Program Proposal Form
	1.    Institution
	2.    Program Action (Check One)

                           Spin-off proposal  ___

                  New program proposal  ___

	3.    Title of proposed program


	4.  CIP code – Note. Determine your code using: 

http://nces.ed.gov/pubs2002/cip2000/ciplist.asp?CIP2=50

	5.    Degree designation


	 6.  Term and year of initiation



	7.    Term and year of first graduates


	 8.   For community colleges: date approved by local

       board

	9. Date approved by Board of Visitors 


	10. For community colleges: date approved by 

      State Board for Community Colleges



	11. If collaborative or joint program, identify collaborating institution(s) and attach letter(s) of intent/support from corresponding chief academic officers(s)



	12. Location of program within institution (complete for every level, as appropriate).  If any 

      organizational unit(s) will be new, identify unit(s) and attach a revised organizational chart 

      and a letter requesting an organizational change (see Organizational Changes--hotlink).

       School(s) or college(s) of  ____________________________________________________

Campus (or off-campus site)  __________________________________________________

Distance Delivery (web-based, satellite, etc.)  _____________________________________



	13.   Name, title, telephone number, and e-mail address of person(s) other than the institution’s  

        chief academic officer who may be contacted by or may be expected to contact Council staff 

         regarding this program proposal. (List two contact people.)


3.2.1. Preparing the Proposal:

In preparing your proposal, be certain to fully address ALL questions directly (don’t make it difficult for the SCHEV Council to find the answers).  This is particularly important on multiple part questions. Be concise in your answers to the questions. Try to avoid lengthy narrative and consider a “bullet” format on those questions for which this format seems appropriate. Answer all the following questions in your proposal.
iii) Description of Proposed Program

Note. Always include a brief “Executive Summary” or “Program Overview” of the program before answering the following questions. (See Samples in Appendix A.)

Using the following bullet format, please include a brief narrative description of the program that addresses these key questions: 

· How many credit hours are required for the proposed degree? Note: Strong educational justification must be provided for requiring more than 60 credits for an A.A., A.S., or A.A&S. degree; 65 credits for an A.A.S. degree; or 120 credits for a baccalaureate degree. Institutions should include the curriculum detailing the required number of credit hours in core/foundation courses, research, seminar, clinical, internship/experiential work, electives and dissertation hours (if applicable). 

Note. You must provide additional justification for going over the credit hours stated above for each degree. It is best not to go over these credit hour limits. Also, while you may want to refer briefly to an overview of the curriculum in this section, a complete curriculum description should be assembled in a separate appendix in the proposal.  See Samples in Appendix B. 

· With the assistance of the institution’s director of assessment office, complete the following items: 1. What learning outcomes (knowledge and skills) are graduates expected to demonstrate? 2. When and how does the institution plan to assess student learning? 3. How does the assessment plan fit into the institution’s overall program review? 

Note. SCHEV strongly encourages using assistance from the Assessment Office review the program assessment plan. Samples of Learning Outcomes from prior proposals are shown in Appendix C.

· What are the benchmarks by which the program will be deemed successful, when will they be applied, and what will the institution do if the program does not meet the benchmarks?  These benchmarks may include meeting projections for enrollment, job placement or acceptance rates into graduate studies, and satisfaction of employers and graduates with the program.

Note. Sample benchmark statements from prior proposals are shown in Appendix D.

· Is this program an expansion of an existing certificate, option, concentration, track, minor or major?  If so, what courses or faculty will be added?  Will approval of the program result in closure of the existing certificate, option, concentration, track, minor, or major?

Note.  This question can be answered with a simple No – if that is the case. If the 

      answer is yes, be sure to answer all the sections of the question.

· If this is a collaborative program with another institution of higher education or with business and industry, what is the extent of the collaboration? Describe resources available from each partner and how those resources will be allocated to support the program. Also describe how the program will be administered and which institution(s) will award the degree.

Note.  This question can also be answered with a simple No – if that is the case. If 
      the answer is yes, be sure to answer all the sections of the question.

 iv) Need for the Proposed Program 
Note. This is often the “make or break” section of the proposal. In answering the questions in this section, please pay particular attention to the questions regarding, 1. Justification - the need for the program (for the field/discipline, nationally - and in Virginia), 2. Student Demand, i.e. evidence that there is a student population interested in attending the program, and 3. Employer Demand, i.e. what is the current market for graduates.  SCHEV will require data to support any speculations regarding these questions.  Need for the program can also come from current literature in the field, letters of support from leaders in the field, etc.

Using the following bullet format, include a narrative description of the program that addresses the following:

Justification 
· Provide background information for program development (what is occurring in the field that indicates the need for this program) and evidence that the Commonwealth needs this program or will need it in the future to address emerging disciplines, etc. How was future need determined? Provide complete citations for all referenced information. Include in-text citations for all quoted information.

(See samples of Justification statements in Appendix E.)

Note. For all spin-off programs – be sure to indicate the “parent” program.

a. Include new curriculum in appendix

b. Should closely resemble the parent program – about 75% similar

c. For doctoral spin-off – OK to do external review electronically

Employment demand
· Provide evidence of employer demand for graduates, including current and future need for such graduates.  Evidence of demand should:

Labor market information appropriate to the scope of the program (i.e., if the program is national in scope, provide national labor market data; if regional, then regional market data; if local, then local data). Employment advertisements must reflect information obtained within six months of submitting the proposal to SCHEV.

Statistics from the U.S. Department of Labor or Bureau of Labor Statistics, Virginia Employment Commission, and/or position announcements from professional journals or other sources of information about jobs. Provide full citations (use in-text citations for reference list) for sources of information. APA style is acceptable.
If applicable, letters of support from prospective employers that include a statement of need for these graduates and potential opportunity.

Note. SCHEV suggests you thoroughly “mine” the data in the websites below for current demand.  Be sure to include data re: future predictions of employer demand. 




U.S. Department of Labor, Bureau of Labor statistics:  







http://www.bls.gov




Virginia Employment Commission: http://velma.virtuallmi.com/ 

If you are using internet employment advertisements, include originals that show the date retrieved, location of the position, and education level needed.

(See Sample letters of support including employment statements in Appendix F.)

Student demand 

· Provide evidence of student demand to support projected enrollments.  Evidence of demand should include at least two of the following requirements:

A descriptive narrative/full report of student survey results. Provide a copy of any surveys administered.

Letters and/or e-mails of support from prospective students that include a statement of need for program and indicate possible enrollment in the program.

A summary, with citations, of any other sources that document student demand

Note. For student demand, be sure to include objective surveys of potential applicants, e.g. WebSurveyor, which specifically ask whether the student would come to JMU for the proposed program, e.g. “If JMU offered such a program, would you apply?” “When”, etc.  There are sample questions for your survey in Appendix G but these are suggestions only. Also, be certain your surveys for prospective applicants are current (within 6 months to 1 year)

· The estimated headcount and FTE (full-time equivalent) students, including sources for the projection.  With the assistance of the institution’s planning or Institutional Research office, complete and attach the “Summary of Projected Enrollments in Proposed Program.”


Note. It is very important to provide compelling, data-based rationale, e.g. survey data, statistical projections, job announcements, industry letters noting hiring of graduates, etc., in answering the employment and student demand questions. The following websites describe how many students are enrolled and graduate from VA degree programs:

http://research.schev.edu/degreeinventory/?from=adminfaculty
http://research.schev.edu/enrollment/programticenrollment.asp
Data from these sources should be used in your proposal whenever possible. If you don’t the SCHEV staff will almost always request that you do.  This delays the proposal process.

Duplication

· Include evidence that the proposed program is not unnecessarily duplicative of programs at other institutions in Virginia.  Describe how the proposed program is similar to and different from other programs in this discipline in the region or state.

· Discuss the number of such programs in the state, the average number of students enrolled (headcount), and the average number of graduates over the past five years. 

(See Samples of duplication statements in Appendix H.)

v) Summary of Projected Enrollments in Proposed Program

Complete and submit the form below.

__________________________________________________________________

State Council of Higher Education for Virginia

Summary of Projected Enrollments in Proposed Program

Instructions:

· Enter the appropriate dates at the top of each column.

· Provide fall headcount enrollment (HDCT) and annual full-time equivalent student (FTE) enrollment.  Round the FTE to the nearest whole number.

Note:  Target Year refers to the year the institution anticipates the program will have achieved

full enrollment.  The Council will review for possible closure any program that has not met SCHEV’s productivity standards within five years of the date of first program graduates.  Programs that do not anticipate meeting SCHEV productivity standards should not be proposed (see Productivity Standards).

Projected enrollment:

	Year 1
	Year 2
	Year 3
	Year 4
	Target Year

	20___ - 20___


	20___ - 20___
	20___ - 20___
	20___ - 20___
	20___ - 20___

	HDCT

_____
	FTES

_____
	HDCT

_____
	FTES

_____
	HDCT

_____
	FTES

_____
	HDCT

_____
	FTES

_____
	HDCT

_____
	FTES

_____
	GRAD

_____


Definitions:

HDCT—fall headcount enrollment

FTES—annual full-time equated student enrollment




GRADS—annual number of graduates of the proposed program
(Note.  Be sure to account for natural circumstances in enrollment, e.g. fail rate, drop outs. 
etc.)

vi) Projected Resource Needs 

(Note. The forma and tables in this section can change. You need to be sure to use the current format established by SCHEV for this section.  See the websites listed below under “Parts B and C” for the most current forms and tables.)

            Instructions:

In a narrative, describe the available and additional program resources anticipated in the following categories, explaining the need to operate the program:


full-time faculty

part-time faculty/adjunct faculty


graduate assistants

classified positions


targeted financial aid

equipment (including computers)


library



telecommunications


space



other resources (specify)

Describe all sources of funds and the anticipated effect of any reallocation of funds and faculty within the instructional unit.  

With the assistance of the institution’s finance officer or chief financial officer, complete and attach the form “Projected resource Needs for Proposed Program.” 

     On that form:

· answer the questions listed in Part A.

· use the number of full-time equivalent (FTE) positions when completing the table in Part B.

· in Part C, use 0% salary increases and no inflation factor for any other cost item.  At the bottom of the table, specify the amounts and sources of funds for the proposed program.

________________________________________________________________________

Projected Resource Needs for Proposed Program

Part A:  Answer the following questions about general budget information.
· Has or will the institution submit an addendum budget request

to cover one-time costs?  





Yes_____ No_____

· Has or will the institution submit an addendum budget request


to cover operating costs? 





Yes_____ No_____

· Will there be any operating budget requests for this program 


that would exceed normal operating budget guidelines (for 


example, unusual faculty mix, faculty salaries, or resources)?
Yes_____ No_____

· Will each type of space for the proposed program be within 

       projected guidelines?





Yes_____ No_____

· Will a capital outlay request in support of this program be 

      forthcoming?






Yes_____ No_____


(Note. If you are requesting funds from the state, there is a Split Fund rule that states that only 47% of the total being requested can come from the state.  The rest must come from JMU.  All requests for state funds must be pre-approved by the Provost.)

Parts B and C:  Fill in the number of FTE positions needed for the program.

Use the following SCHEV website to generate the tables in Parts B and C:

http://www.schev.edu/AdminFaculty/forms/pg18.xls or the alternate form designed to show recurring costs after the first year: http://www.schev.edu/AdminFaculty/forms/AlternativePage18.xls
(Insert tables, Parts B and C, from the SCHEV website above here.)

Part D:  Certification Statement(s)

The institution will require additional state funding to initiate and sustain this program.


_____ Yes      _______________________________________________




                 Signature of Chief Academic Officer


_____ No
_______________________________________________





     Signature of Chief Academic Officer

If “no,” please complete Items 1, 2, and 3 below.
1.  Estimated $$ and funding source to initiate and operate the program.  

(Note. This section is generally filled out with the help of the college dean and the provost. This is where the funding plans for the proposed program are described, including a description of what the institution will stop doing or do differently in order to initiate it, including tracks, options, concentrations, majors, minors, or degrees proposed for closure or consolidation.)

	Funding Source
	Program initiation year

20_____ - 20_____
	Target enrollment year

20_____ - 20_____

	Reallocation within the department or school (Note below the impact this will have within the school or department.)
	
	

	Reallocation within the institution (Note below the impact this will have within the school or department.)
	
	

	Other funding sources

(Please specify and note if these are currently available or anticipated.)
	
	


2.  Statement of Impact/Other Funding Sources.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3.  Secondary Certification.

If resources are reallocated from another unit to support this proposal, the institution will not subsequently request additional state funding to restore those resources for their original purpose.


_____ Agree      _______________________________________________




                 Signature of Chief Academic Officer


_____ Disagree _______________________________________________





     Signature of Chief Academic Officer

3.2.2 Additional Inclusions
Be sure to include the following in all final SCHEV proposals
1.   A summary of program faculty and credentials, including: 
· the names of each program faculty member, 
· their terminal degree, 
· the institution from which they received their terminal degree, 
· their academic rank, and 
· their specialty area(s) 

Do not include the full vitae of program faculty  
2. A letter of support from the President or Provost that addresses the following questions from the SCHEV guidelines:
· “ Describe the institution’s commitment to the proposed program 



(in terms of faculty, financial, and physical resources);

· Explain how the proposed program will fit with the institution’s 



mission and strategic plan; 

· Describe funding plans for the proposed program, including a description of what the institution will stop doing or do differently in order to initiate it, including tracks, options, concentrations, majors, minors, or degrees proposed for closure or consolidation.

3.   For all new courses included in the proposals, include: 

· catalog descriptions 

· syllabi

3.2.3 Additional Background Material:

The following are selected excerpts from the SCHEV Council state-level requirements for approval of academic programs at public institutions depending on the nature of the program you are proposing. These excerpts may be helpful in providing background and in clarifying issues related to your proposal. 

“New” and “Spin-Off” Academic Programs 
1. Background 

By Council action in March 2002, distinctions were established between “new 


programs” and “spin-off programs” within SCHEV’s approval process.

The purpose of this action was to clarify and streamline program-approval procedures. As a result of this action, while the Council will continue to formally approve all new programs, SCHEV staff have been delegated the responsibility for approval of spin-off programs that meet the criteria specified in these policies and procedures. New and spin-off programs must be proposed to SCHEV using the guidelines, instructions, and forms contained herein.

2. New Academic Programs 
A public institution’s Board of Visitors or the State Board for Community Colleges must approve each proposal for a new academic program prior to its submission to the Council. Board approval is the culminating step in a series of reviews by curriculum committees at the department, college, and university levels, as well as by each chief academic officer. For this reason, Council defers to the respective boards’ authority for determining the appropriateness of proposed curricula, course descriptions, faculty Approval of Program Actions at Public Institutions Page 6 of 27 May 1, 2002 credentials, and library resources, as well as student admission, continuation, and exit requirements. Meanwhile, the Council’s consideration of proposals will center on system-wide aspects of each new program. The Council is particularly interested in questions related to issues of “need” for new academic programs. These questions center around the state’s need for the proposed program as well as the institution’s need for it.

• Why does Virginia need this program at this time? 

Student Needs. Will the program fill demonstrable student needs in the state? If so, what Virginia and/or non-Virginia market data indicate current unmet student demand for such curricula? If not, why does the institution anticipate student demand for the program? 

Employer Needs. Will the program fill demonstrable employer needs in the state? If so, what Virginia and/or non-Virginia market data indicate current unmet employer demand for graduates of such programs? If not, will the program fill demonstrable non-employment needs in the state? 

State Needs. Will the program duplicate similar offerings in Virginia? If so, what are the needs (justifications) for the state to duplicate these efforts? (How many similar programs are offered in the state; where? What is the enrollment strength of these similar programs? Will the proposed program be an optimal use of state resources in light of state budget considerations and the contributions of any existing programs?) If not, what are the needs (justifications) for the state to initiate a truly new curriculum at this time? 

• Why does the institution need this program at this time? 

Institutional Needs. Will the program fill demonstrable institutional needs? (Does the institution need the program to fulfill its approved mission?) If so, how and how well will the program fit with the institution’s SCHEV-approved mission statement? If not, what are the institutional needs (justifications) for the proposal at this time? 

Resource Needs. Will the program impact the institution’s budget? If so, how and how significantly? (Will changes be required in faculty, staff, facilities, etc.? Will the program be the optimal use of institutional resources in light of state budget considerations, as well as the contributions of any existing programs and the benefits of collaborative efforts?) If not, how will resources be internally reallocated to fund the program? 

3. Spin-Off Programs 

Many proposals submitted to the Council seek approval for programs that are extensions or outgrowths of existing curricula (minors, majors, tracks, options, or concentrations). Such “spin-off” programs use predominantly existing courses, existing faculty, and reallocated institutional resources. The Council has delegated Approval of Program Actions at Public Institutions Page 7 of 27 May 1, 2002 the authority for approval of such proposals to SCHEV staff. This spin-off designation and its associated procedures are expected to expedite approvals of such programs while also supporting institutional flexibility, responsiveness to the needs of business and industry, and entrepreneurial initiatives. Both new and spin-off programs must be proposed to SCHEV using the guidelines, instructions, and forms contained herein. 

Note. The definition of a spin-off program can be confusing.  The OPDA will consult with you and informally with SCHEV staff re: whether or not the program being proposed fits the spin-off category. See definitions below as noted on the SCHEV website for new and spin-off programs:

New program: curriculum leading to the award of a new degree that includes content in a discipline or field not currently offered by the institution; shares fewer than one-fourth of its courses (excluding general education core) with an existing program; and, requires a separate CIP code. Additional faculty, facilities, or funding may be required to initiate and operate the new program. Council approval is required to confer the new degree. 

Spin-off program: curriculum that expands an existing degree program into a stand-alone degree at the same degree level and does not change its essential character, integrity, or objectives and shares at least the first two digits of the existing program’s CIP Code; shares at least three-quarters of courses with the existing degree program; requires minimal or no additional faculty; and, is funded through internal reallocations or private funds and does not require additional state funding. SCHEV reserves the right to determine whether a proposal is considered a new program or a spin-off program, and SCHEV staff approval is required to confer a spin-off degree. 

4. Changes to Existing Programs 

In addition to proposals for new and spin-off programs, institutions may propose modifications to existing programs. Such modifications may include program mergers, program discontinuances, and changes in degree designations, program names, and CIP codes. Council has delegated approval authority for such changes to SCHEV staff. Requests for such changes necessitate the submission of information and forms different and separate from those required for new and spin-off programs; these requests must be submitted as specified in these policies and procedures. Proposed changes to existing programs should not be submitted as organizational changes. Upon review of requests, staff action on such changes will be sent directly to the corresponding institutional chief academic officers. Final authority for all program actions remains with the Council. 

5. Additional Policies Related to Academic Programs at Public Institutions 
1. Policy on the Review of New, Spin-Off, and Merged Programs 

Institutions must conduct in-depth reviews of new, spin-off, and merged programs in the year following the first graduates to determine whether these programs should continue. A program that does not meet its enrollment goal by the target enrollment year may be closed immediately or given a specified period, not to exceed two years, to meet its enrollment goal or be closed. 

2. Policy on Doctoral and First-Professional Programs 

Doctoral degrees normally will be offered by the major research universities. Exceptions will be considered (1) if another institution has a special capacity to offer a doctoral degree, usually a professional sort as distinguished from a research degree; (2) if there is strong demand from place-bound professionals for the proposed program; or (3) if there are special circumstances that support the proposed program. 

For the purposes of this policy, the following institutions are considered to be the major research institutions: the College of William and Mary, George Mason University, Old Dominion University, the University of Virginia, Virginia Commonwealth University, and Virginia Tech. Each institution awards doctoral degrees in many fields and all have at least one first-professional program. 

James Madison University and Norfolk State University each have limited authority to offer doctoral degrees. Radford University and Virginia State University currently have authorization to offer one program between the master’s and doctoral levels. 

3. Policy on Programs at a New Degree Level

An institution wishing to offer one or more programs at a new degree level must simultaneously submit the program proposal(s) and follow the procedures outlined in the Council’s “Guidelines for Change in Degree-level Authority for State Institutions.” Negative action on the request to confer degrees at a new level results in the denial of the request for any programs at that level. However, approval of the new level does not automatically result in approval of the requested degree program(s). Each proposed program will be considered individually.
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Samples of Executive Summary/Program Overview 

Sample 1.

Description of Proposed Program

The Doctor of Musical Arts degree program will be the most advanced course of study offered in the School of Music at James Madison University.  This degree is in keeping with James Madison University’s Centennial Strategic Plan in which six strategic emphases were identified.  As one of these strategic emphases, the strategic plan calls for “Graduate Programs of Distinction”. (For more information on this strategic plan, pleases see http://centennial.jmu.edu/portfolio/pdfs/strategicplan_0405.pdf ) For many years, JMU has been nationally recognized as one of the most highly sought after undergraduate institutions. While undergraduate education will always be the primary focus of JMU, for the past several years, JMU has added targeted, high quality doctoral programs to its offerings. In many cases, these doctoral programs have risen out of our quality undergraduate and/or master’s level programs.

In 1994, JMU added its first doctoral program to its array of educational opportunities. We now offer four doctoral programs and over thirty master’s level programs, many of which have attained national distinction.  These programs are designed to meet needs generated by professionals and academicians in primarily applied fields. The proposed D.M.A. program is an excellent example of this type of program. It should also be noted that JMU’s doctoral and master’s programs are evaluated both internally and externally on at least a five-year cycle. The Graduate Council has, in addition, instituted a set of criteria with which to judge each graduate program’s excellence.  

The D.M.A. is considered the terminal degree in the areas of Performance and Conducting.  Therefore, the JMU program is designed for musicians who have the potential to pursue the highest level of achievement in performance and teaching.  Students will develop advanced performance or conducting skills.  At the same time, they will greatly expand their knowledge of music literature and will be immersed in pedagogical methods specific to higher education.  Students will be admitted to the program upon successful completion of a baccalaureate degree in music, or with a master’s degree.  The D.M.A. degree program meets accreditation guidelines established by the National Association of Schools of Music (NASM), the accrediting body for college and university music units in the United States. The JMU School of Music has been fully accredited by NASM since 1968. Accreditation by NASM is of the entire School of Music, rather than individual programs. All graduates of the new D.M.A. would thus be representatives of a NASM accredited institution.  Once the new program is approved, the School of Music files with NASM for “Plan Approval” for the new D.M.A.  The D.M.A. would then be fully reviewed at the next NASM accreditation visit in 2011. 

The D.M.A. program will prepare graduates not only for the highest levels of performance or conducting, but also for a broad variety of teaching assignments in higher education and administration.  Music executives across the country have expressed concern about the quality of college and university faculty applicants.  In national discussions, particularly at National Association of Schools of Music (NASM) and National Association of Music Executives of State Universities (NAMESU) meetings, it has been noted that, while graduates of doctoral programs have been well trained in performance, curricula have not prepared them pedagogically in either primary or other teaching areas.  The JMU School of Music’s D.M.A. has been designed to address this educational deficiency, and thus, to produce highly marketable graduates suitable for a wide variety of academic positions.   In fact, of the 949 graduates of doctoral programs in music in 2004 in the US and Canada, 72.3% of them received the D.M.A., and only 27.7% received the Ph.D.  (NASM Heads Data, Chart 27: Demographic Survey of Doctoral Degree Students Who Graduated in 2003-04; Appendix E).  The D.M.A. and the Ph.D. are the only doctoral degrees offered in music. 

An M.M. degree will be awarded to students in the program not already holding one upon successful completion of at least 32 credits plus the Qualifying Examinations.  For students entering the program with a baccalaureate, the continuous nature of the degree program, encompassing both the Masters degree and the Doctor of Musical Arts degree may be unique in music in the United States. For a complete summary of the doctoral curriculum, please see Appendix A.  

-------------------------------------------------------------------------------------------------------------

Sample 2.

Description of Proposed Program

Master of Arts Degree in Political Science with a concentration in European Union Policy Studies

The proposal for a Master of Arts program in political science with a concentration in European Union Policy Studies is the first element in a larger plan to develop a focused political science master’s degree program at JMU. Current curricular development in the department of Political Science involves plans to introduce concentrations in other applied areas, such as national security policy, civic education, and international nongovernmental organization management. This proposal is focused on the first concentration in this degree program. 

European Union Policy Studies Concentration

The construction and deepening integration of the European Union (EU) is one of the most significant political and economic developments on the European continent since World War II. In recent years, the European Union has created a single European market, adopted a common currency, and played an increasingly prominent role in the global economy and international affairs. These developments have significant implications for the United States’ government, U.S. citizens and the rest of the world. 

The Master Arts in  Political Science with a concentration in European Union Policy Studies program is designed: 

· to improve understanding of the European Union as a system of governance and as a multinational actor; 

· to promote awareness and understanding of the growing importance and expanding scope of the transatlantic partnership between the European Union and the United States; 

· and to train students to be effective future participants in this partnership. 

Students will graduate with comprehensive knowledge and thorough understanding of the European Union from the perspective of  the discipline of Political Science and with a particularly solid grounding in key European Union policy areas. Graduates will be well-prepared to work in professional positions that require broad and practical knowledge of Political Science and the European Union and in  positions requiring an understanding of European Union policy issues.  They will also be well-prepared to pursue advanced academic degrees in these and closely related areas. 

This is a rigorous program with a theoretical and practical orientation. The program provides students with a comprehensive understanding of the Political Science literature on the European Union in general (its historical development, current institutions and practices and future prospects). The European Union concentration also  places particular emphasis on public policy in three domains: economic policy (including monetary, trade, competition and industrial policy); justice and social policy (including health, aging, immigration, drug and education policy); and science and technology policy (including information security, biotechnology, telecommunications and environmental policy). A  focus on public policy will  enable students to become effective participants in the policy process via a general  understanding of  political institutions (with a specific focus on  European Union policy-making process), the methods of policy analysis, and a variety of specific policy topics.

The Master of Arts in Political Science with a concentration in European Union Policy Studies program is a one-year 33 credit residential program. Students will pursue a comprehensive and integrated course of study that includes academic coursework; academic study tours in Florence, Brussels, Strasbourg and other European cities; optional intensive language training; and internship/practicum experience and/or an intensive research project. The program prepares students for positions in domestic business, international business, government and politics, international organizations and non-governmental organizations. It also prepares them for further graduate study, for related law degrees and for teaching and research about Political Science and the European Union. 

---------------------------------------------------------------------------------------------------------------------

Sample 3.

1. Description of the Program

The Information Analyst (IA) Program will award a Bachelor of Science - Information

Analyst from James Madison University’s College of Integrated Science and Technology. This

program encompasses 120 credits with two choices for concentrations: National Security and

Competitive Analysis. It will prepare students to apply the principles of information analysis,

synthesis, and data mining to problems in national, international or business intelligence settings.

IA students are educated to be critical problem-solvers, using the latest technology coupled with

sound problem-solving strategies. IA program faculties are committed to providing real-world

applications in the classroom and students will participate in internship with industry partners.

This program is not an expansion of any other program and will be fully implemented by James

Madison University. It is not a collaborative or joint program with another institution.

Based on a strong liberal arts foundation, the students will use critical thinking skills and

data manipulation tools to evaluate large and complex data sets to develop actionable

information for decision and policy makers. These students will be firmly grounded in ethics

and will be trained to work effectively in collaborative teams. Graduates from this program will

have the ability to effectively communicate results through a variety of media. Graduates will

find employment as information analyst in the Intelligence Community, Law Enforcement in

private corporations as business/competitive analysts, and at non-profit organizations doing

research.

The IA Undergraduate Major incorporates a three-pronged curricular approach, utilizing the best

academic and technical fields offered at JMU:

• Social/Political/Cultural Understanding: The IA Major curriculum will provide an

understanding of information gathering and analysis from a historical context that will

give the students points of reference for future analysis. An analyst must have an

understanding of historical principles to frame existing issues in context to previous

success or failures. Whether the problem is in the political arena or the business

environment, understanding multi-cultural interactions and ideas are fundamental to

creating effective policies and plans. These ideas, scenarios, and knowledge of past

events and the current geopolitical climate are integral for anyone in information

analysis.

• Advanced Critical Thinking: Information analysts must respond to information that is

full of uncertainties, irrelevant facts, and complex dependencies and interactions. This

requires not simply the ability to think critically, but the ability to employ the most

advanced and problem-specific critical thinking skills available. The IA major curriculum

includes a series of newly-designed courses by the Philosophy Department that address

these challenges. Courses in the curriculum will specifically cover topics that are

essential to information analysis, but are rarely (if ever) discussed in standard critical

thinking or logic courses. Upon completion of these new courses, students will have

strong capabilities in hypothesis testing, causal analysis, counterfactual reasoning, and

strategy assessment. With these capacities, they will be able to compose products that are

both relevant and reliable. (see Appendix A - Philosophy Syllabi)

• Tools and Technology: Scientific and technical skills comprise the third facet of an

accomplished information analyst. The amount of data traveling from country to country,

CPU to CPU, and human to human, and all the combinations and networking in between,

coupled with the speed in which these communications travel, will require cutting edge

data mining tools and skills to process information efficiently and properly. JMU faculty

will instruct students in data visualization and decision support systems currently in use.

These tools make it possible to navigate the evolving challenges posed by the information

age in order to extract meaningful intelligence.

The IA program was designed by an interdisciplinary team of JMU faculty members with the

input of employer groups including IBM, the Department of Justice, the Central Intelligence

Agency, and the National Security Agency. The JMU College of Business was an active

participant in the creation of the Competitive Analysis concentration. It should be noted that the

federal government is currently developing a new skill matrix for their analysts. The NSA

shared a portion of this plan and it showed their objectives mapping very closely to the

objectives below.

The Information Analyst program will require 120 hours for graduation. Graduates are

expected to display the following knowledge and skills:

• Identify, formulate, analyze, and solve complex, real-world problems and understand


their societal implications using a variety of critical thinking tools and methodologies

• Retrieve and analyze data critically

• Use computer-based and mathematical tools to effectively analyze and display


information

• Analyze problems within broader global, political, economic, technological and social


contexts.

• Work effectively in a variety of roles on multidisciplinary teams

• Communicate problem analysis effectively, including social, economic, political,


scientific, and technical matters

• Understand and apply the principles of professional ethics

---------------------------------------------------------------------------------------------------------------

Appendix B

Sample Curricula

Sample 1.
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Sample 2.

CURRICULUM SUMMARY

Requirements 







Credit Hours

POSC 601 Theories of European Integration 




3

POSC 602 The Politics of European Culture and Identity 



3

POSC 603 Political Institutions and Policy-Making in the European Union 

3

POSC 620: The EU: Contemporary Issues and Controversies 



3

POSC 640: Seminar In EU Policy Analysis 





6

POSC 641 Topics in Economic Policy 





3

POSC 642 Topics in Justice and Social Policy 




3

POSC 643 Topics in Science and Technology Policy 




3

POSC 690 Tutorial In EU Policy Studies 





6

POSC 692 EU Seminar 







3

Total Credits 








33

FALL SEMESTER

Fall semester coursework provides students with a foundation in the historical, political, economic and cultural aspects of the European Union (EU). These core courses acquaint students with key features of EU politics, policy and society. All students will complete the following four courses: 

POSC 601 Theories of European Integration

Historical and theoretical evolution of the European Union. 

POSC 602 The Politics of European Culture and Identity

Examination of key elements of European cultural traditions and contemporary identity issues. 

POSC 603 Political Institutions and Policy-Making in the European Union

Survey of key political institutions (formal and informal) and the nature of the policy-making process. 

POSC 620 The EU: Contemporary Issues and Controversies

Seminar focusing on current policy issues in the European Union. 

SPRING SEMESTER

In the spring semester students undertake intensive, specialized public policy studies, exploring in greater detail issues and policies raised in the core curriculum in the fall. Policy-making and application will be integrated into all spring semester courses. All students will complete the following course: 

POSC 640 Seminar in EU Policy Analysis
A case-based seminar course involving readings, discussion, simulations and other active learning experiences focused on policy-making and policy evaluation.
Students also must focus their studies in one substantive public policy area. They will enroll in two courses which focus on that policy area. Students will choose ONE of the following policy areas and take two different sections of that course:  

POSC 641 Topics in Economic Policy (Students will enroll in two sections of this course, with each section focusing on a different economic policy topic—for example: monetary, trade, competition or industrial policy).
POSC 642 Topics in Justice and Social Policy (Students will enroll in two sections of this course, with each section focusing on a different justice or social policy topic—for example, health, aging, immigration, drug or education policy).

POSC 643 Topics in Science and Technology Policy (Students will enroll in two sections of this course, with each section focusing on a different science or technology policy topic—for example, information security, biotechnology, telecommunications or environmental policy).
SUMMER SEMESTER

In their final semester, all students will complete the following course:

POSC 690 Tutorial in European Union Policy Studies 

In this course, students will engage in individualized projects in their area of policy specialization to further develop expertise in this area. To successfully complete this course, students must engage in one of the following: 

1. A service learning project/practicum related to public policy specialization area (with a written project); OR, internship/practicum/service in a government, NGO or business setting in which students are exposed to and maneuver within EU policies and procedures. Students may work in a number of settings but must design the internship in such a way that EU policies, procedures, laws, etc. are explicitly addressed through the applied experience (with a written report)

OR

2. An individual intensive research project resulting in a written thesis in their policy specialization area (this will involve one-on-one faculty supervision of in-depth original research paper, fieldwork studies or a comparable in-depth specialized project) 

Final materials submitted for either of these options must demonstrate a breadth of knowledge in the discipline and depth in specific content areas to be determined by the graduate program faculty. These materials must reflect the content of the student’s academic program and their completion will require the integration and synthesis of what has been learned by the student. These materials will serve as the equivalent of the comprehensive examination experience for the student and will be the final assessment of mastery for the program. 

In the summer semester all students also will complete :

POSC 692 EU Seminar. 

This is a seminar covering students’ professional development, integration of students’ experiences and further consideration of topical issues in the European Union. Course material will include speakers, roundtable discussions, research colloquia, study tours etc.

A portfolio submitted by students to fulfill the requirements of POSC 692 will be used to assess student learning in the program overall. This portfolio will include self-assessments by students pertaining to their classroom academic experiences, internship and/or research activities, evidence of foreign language proficiency, resume and other relevant materials pertaining to their experiences in the program overall. The portfolio will be reviewed and rated by the instructor for completeness, breadth of knowledge and overall quality. 

Full descriptions of all program courses are included in Appendix B.

-------------------------------------------------------------------------------------------------------------

Sample 3.

Appendix B - Curriculum Schedule for IA Majors

Recommended Schedule for IA Majors

Freshman Fall Credit Hours

Cluster 1 – GWRIT 103 3

Cluster 1 – GPHIL 120 3

Cluster 3 – GISAT 112 or Course1 4

Cluster 5 - GPSYC 101 3

Cluster 2 – GART 200 or GMUSC 200 3

Total 16

Freshman Spring

Cluster 3 – GISAT 113 or Course 2 3

Cluster 1 – GCOM 121 3

Cluster 5 - GKIN 100 or GHTH 100 3

Cluster 2 – GHIST 102 3

Total 12

Sophomore Fall

Cluster 4 – GGEOG 200 3

IA 200 - Intro to IA – part 1 3

PHIL 250 - Intro to Symbolic Logic 3

Cluster 2 – GHUM 200 3

ISAT 252/CS 139 – Programming and Problem Solving 3

Total 15

Sophomore Spring

Cluster 3 - ISAT 251 3

Cluster 4 – GPOS 225 4

IA 210 - Intro to IA – part 2 3

IA 220 – Reporting for Information Analysis 3

PHIL 312 - Causal Thinking 3

Total 16

Junior Fall

ISAT 340/CS 474 - Software Development 3

IA 320 – Human and Artificial Intelligence 3

IA 330 - Techniques in IA – Part I 3

Track course 1 – POSC 341 or Management Course 3

Minor or Elective 3

Total 15

Junior Spring

PHIL 313 – Counterfactual Reasoning 3

IA 340 - Techniques in IA – Part 2 3

Track course II – POSC 430 or ACCT 241 3

Minor or Elective 3

Minor or Elective 3

Total 15

Junior Summer

IA 490 – Summer Internship 3

Total 3

Senior Fall

IA 430 - Case Studies in IA 3

PHIL 314 – Rational Decision Theory 3

Minor or Elective 3

Minor or Elective 3

Minor or Elective 3

Total 15

Senior Spring

Track Class III – POSC 458 or MKT 318 3

Track Class IV – GEOG 475 or FIN 345 3

Minor or Elective 3

Minor or Elective 3

IA 450 – IA Capstone 1

Total 13
--------------------------------------------------------------------------------------

Appendix C

Samples of Learning Outcomes responses

Sample 1.

· What learning outcomes (knowledge and skills) are graduates expected to demonstrate?

Every graduate of the D.M.A. degree program will be expected to demonstrate the following competencies:

1) Successful completion of coursework devoted to the scientific and sociological bases of the various learning styles and teaching methods for group instruction in the classroom and for one-on-one instruction in the studio.  Measured through course grades.  A grade of B or higher and at least a 3.0 GPA is required.

2) A demonstrated ability to teach first year undergraduate music theory, musicianship and ear training, including appropriate knowledge of the relevant, essential materials, texts, and pedagogy.  Measured through undergraduate music major student and faculty evaluations of their teaching;

3) A demonstrated ability to teach an undergraduate introductory music history course, including appropriate knowledge of the relevant essential materials, texts, and pedagogy.  Measured through undergraduate music major student and faculty evaluations of their teaching;

4) A thorough acquaintance with the pedagogy of their major instrument.  Measured by their major professor’s observations of their teaching of applied lessons to undergraduate music majors;

5) A demonstrated ability to teach an introductory music appreciation course for the general university student in the general education core curriculum, including pedagogy, texts, and recordings.  Measured through undergraduate music major student and faculty evaluations of their teaching;

6) An ability to conduct significant independent research, including the appropriate use of databases, online reference resources, the standard written reference works, and familiarity with the standard writing/publication formats such as APA.  Measured through a course grade and faculty evaluation of research;

7) Technical and musical mastery of his/her major instrument and its major solo, chamber, and large ensemble literature.  In the case of conductors, mastery of the appropriate large ensemble literature.  Measured through lesson, jury, and recital grades;

8) Knowledge of contemporary issues in higher education in music and its pedagogy, and issues affecting the place of higher education and music in society.  Assessed by faculty at oral examinations.  

In addition, students will have competencies related to their major area:

1) Strings: A familiarity with and the ability to teach a general survey course in string chamber music or orchestral literature.

2) Winds: A familiarity with and the ability to teach a general survey course in wind chamber music.

3) Voice: A familiarity with and the ability to teach a general survey course in vocal literature and opera.

4) Piano:  A familiarity with the pedagogy of class piano instruction and technology, and the ability to teach in this medium.

5) Conducting:  A familiarity with and the ability to teach the appropriate ensemble literature, and the ability to teach undergraduate conducting.

In response to the increasing frequency with which university faculty members are asked to teach in secondary and tertiary areas, doctoral candidates in the School of Music at JMU will, in addition to performance, also pursue a broad-based and uncommon mastery of music literature and pedagogical methodologies.  Such a knowledge base is critical for those who may be required to teach courses in music appreciation, music history, world music, or music theory.  In addition, each doctoral candidate will study the methodologies associated with teaching college-level students both within and outside their particular D.M.A. concentration.  

· When and how does the institution plan to assess student learning?  

The D.M.A. Planning Committee of the School of Music has developed a system of assessment that will effectively evaluate student mastery and retention of materials covered over the course of the degree.  Students will be assessed at six (6) different stages within the degree program, and must complete all requirements within a ten-year period as follows:

Stage I.  Pre-Entrance Requirements
A pre-entrance evaluation/audition will be required to assess the qualifications for admission to the Graduate College and School of Music.

The Graduate Admissions Office requires the following:

1. Official transcripts of all undergraduate and graduate course work

2. GRE test scores.

3.   A TOEFL score of at least 550

The School of Music will use the following criteria in making an initial admission decision.

1. A written statement of future goals (professional and educational).

2. GRE writing examination scores.
3. A curriculum vita.

4. Three current letters of recommendation from professors, employers, and other professionals qualified to judge the applicant’s ability to complete doctoral studies.

5. An audio/video recording(s) or a live audition.  If auditioning by videotape/DVD:

a.
Instrumental/Vocal Performance: A high-quality videotape/DVD of the applicant performing music from a variety of stylistic periods, demonstrating his/her skill level, will be required for all applicants.  A repertoire list must be included that lists works studied and performed since high school.  The list should be divided into two sections: 1) works publicly performed (date and venue), and 2) works studied.

b.
Conducting: A high-quality videotape/DVD of the applicant in rehearsal and performance, demonstrating conducting ability, rehearsal methodology, and communication skills, will be required for both choral and instrumental Conducting applicants.

Stage II. Post-Admission Assessment
After being admitted to the doctoral program, each student must take the departmental graduate diagnostic examinations in selected areas of music.  Students are expected to take these diagnostic examinations at the beginning of their first semester. Graduate diagnostic examinations in the areas of Music Theory, Music History, and Music Literature will be administered in order to assess the level of knowledge and proficiency of the matriculating student in these areas.  Secondarily, these examinations will provide the baseline for the required exit examinations, to determine the student’s degree of learning and proficiency over the course of the D.M.A. program.

1.
The examination in theory will comprise three sections: aural (the ability to hear and identify/reproduce harmonies and melodies), harmony (the analysis of chords and chord progressions), and formal analysis (the ability to recognize and explain the architecture of a composition).

2. The examinations in Music History and Music Literature will comprise three sections: Medieval/Renaissance (1000-1600), Baroque/Classical (1600-1820), and Romantic/Contemporary (1820-date)

Upon completion of the diagnostic examinations, the student and his/her advisory committee will design a Plan of Study.  The Plan of Study outlines all of the courses planned for inclusion in the degree program and in which semester each course should be taken.

Stage III. Competency-Based Credit Examinations
Completion of this degree program is envisioned as a demonstration of competencies, rather than as a mere accumulation of credits and courses. Throughout the degree program, exceptionally qualified students will be afforded the opportunity to demonstrate competence and earn credit for selected courses.  

Stage IV. 

When the student has completed or tested out of 6 credit hours of analytical techniques course work, 6 credit hours of pedagogy course work, 3 credit hours of research methods course work, 8 credit hours of applied study, one recital (3 credits) and at least 6 elective course credit hours, he/she will take the Qualifying Examinations.  These examinations will assess the student’s acquired learning and knowledge base.    The results of this examination will be used to determine whether or not a student will be allowed to continue coursework towards the D.M.A. and be awarded a Masters of Music (M.M) degree.

Stage V.  Doctoral Candidacy
 After the completion of course work and three recitals, all D.M.A. students must pass written and oral comprehensive examinations, which will be administered to assess cumulative knowledge and proficiency as a result of D.M.A. curricular study.  The members of the student’s advisory committee will be responsible for the formulation and content of these examinations.  The questions will focus on musicological and theoretical concerns, specific literature and repertoire, pedagogical techniques, and integrative concepts relating to the student’s plan of study.

After the successful completion of the written comprehensive examinations, the student will take an oral examination based on his/her responses to the written questions and on other related material deemed appropriate by the student’s Advisory Committee.  Upon successful completion of the written and oral comprehensive examinations, the student will be admitted to candidacy status.
Stage VI.  Completion of the Plan of Study
Recitals, a final document demonstrating the integration of competencies (the topic of which is approved by the student’s advisory committee), and oral defense examinations will be required to assess the student’s scholarly knowledge and performance aptitude.
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Sample 2.

·   When and how does the institution plan to assess student learning? 

I. Pre-Entrance Requirements

Pre-entrance requirements include: 

The JMU College of Graduate and Outreach Programs (CGOP) Graduate Admission Office requires the following:

1) Official transcripts of all undergraduate and graduate coursework. 

2) GRE test scores.

3) For international applicants, a TOEFL score of at least 550. 

The Department of Political Science will use the following criteria in making an initial admission decision.

1) A written statement of future goals (educational and professional). 

2) GRE writing examination scores. 

3) A curriculum vita or resume. 

4) Two current letters of recommendation from professors, employers, and other professionals qualified to judge the applicant’s ability to complete graduate studies. 

II. Post-Admission Assessment of Student Learning 

Once admitted to the program, to remain in good academic standing students must comply with the requirements of the JMU College of Graduate and Outreach Programs and those imposed by the program itself. 

1. CGOP requirements: Conditions of successful progress in a graduate program, as stated in the JMU 2006-2007 Graduate Catalog, are

Unsatisfactory Progress

A student will be dismissed from the degree program or provisional status will be revoked if the student receives an “F” or “U” in any graduate course or a total of three “C” grades in his or her graduate program. Unless there are extraordinary circumstances, a student dismissed from the degree program may not enroll in any graduate-level courses for a period of one year. Students who want to return to the university must re-apply and be re-accepted in the usual manner. 

A graduate student will receive a notice of academic warning upon receiving a grade of “C” in any two graduate courses or if the student’s grade point average falls below 3.0. This academic warning will be noted on the student’s transcript. All credits attempted and all grades earned, whether passing or failing, will be used to calculate a student’s grade point average. 

Attendance and Continuance 

All students enrolled in graduate degree programs must enroll each regular semester for a minimum of one graduate credit hour. This registration must continue with no breaks from enrollment in the first graduate program course to graduation. This policy does not include summer sessions.
2. Program requirements: Continuation in the Political Science  degree program will require that courses be successfully completed (with a grade of B or higher) in the prescribed sequence. Students must be full-time students (9 credit hours per semester or more).  

Graduation Requirements

To successfully complete the program students must complete all required courses (9 courses, 33 credit hours) in the curriculum. Students must complete the program in a consecutive 11-month period. Students withdrawing from the  program may be permitted to re-enter the program at the same point in subsequent years. Students must meet the JMU CGOP requirement of an average of 3.0 GPA or higher to qualify for graduation.

For each class of admitted students, student learning will be assessed both at the level of individual students and at the aggregate level.  

A. Individual-Level Student Assessment: 

Throughout the program, each student will be individually assessed through such things as practical exercises, oral presentations, written exams, group projects, and writing assignments as deemed appropriate by the instructor to determine the acquisition of knowledge and skills in the specific competency area. These will be used to determine a final course grade for the student. In all courses, students must earn a course grade of B or higher. 

In the final semester of coursework, all students will enroll in POSC 690, Tutorial in European Union Studies. This is a capstone course requiring students to pursue one of the following: a service learning project, a practicum or internship, or in-depth original research. Students integrate prior coursework and knowledge as they serve in government, NGO, or business settings or develop a thesis in their policy specialization area. They are further exposed to and directly maneuver within specific EU policies and procedures. Students in this course: 

· who pursue an academic internship, service learning or practicum experience to meet the requirements of this course also will engage in directed readings and research  related to this experience. This work will be evaluated by the supervising instructor. These, when combined with the observations of internship supervisors, will provide an assessment of student learning from the point of view of practical application. 

· who pursue a directed research project will have their projects assessed by the course instructor to gauge their command of the program curriculum. 

Students’ final materials submitted for POSC 690 for either of these options must demonstrate a breadth of knowledge in the specific subject area and depth in specific content areas to be determined by the graduate program faculty. These materials must reflect the content of the student’s academic program and their completion will require the integration and synthesis of what has been learned by the student. These materials will serve as the equivalent of the comprehensive examination experience for the student and will be the final assessment of mastery for the program. 

Also in the summer semester, a portfolio submitted by students to fulfill the requirements of POSC 692, EU Seminar, will be used to assess student learning in the program overall. This portfolio will include self-assessments by students pertaining to their classroom academic experiences, internship and/or research activities, evidence of foreign language proficiency, resume and other relevant materials pertaining to their experiences in the program overall. The portfolio will be reviewed and rated by the instructor for completeness, breadth of knowledge and overall quality.

B. Aggregate-Level Student Assessment: 

Annual program evaluation: the program will collect the following data annually: 

1) From applicants: 

· Application forms provide information on the demographics of the applicant pool (data to be followed: undergraduate preparation field, foreign language background, country of origin, gender) and a comparison of successful and unsuccessful applications (data to be followed and analyzed: number of applicants, percent selected, percent selected who accept, percent who decline, reasons for decline). 

· Periodic surveys will be used to consider why individuals who requested application information did not apply and why accepted students did not enroll. 

· These data will be used to evaluate and modify applicant recruitment strategies. In particular, this aspect of the assessment will be used to ensure that program recruitment efforts are reaching all potential target audiences for the program.

2) From matriculated students: 

· Written, end-of-course evaluations at the end of each semester to assess individual courses and instructors. 

· Written evaluations at the end of each semester to assess guest speakers, academic study tours and programmed cultural activities. 

· Written, exit surveys/interviews to include information on application, admission, communications, program costs, facilities, accessibility of program director, academic coordinator and faculty, integration and interrelationships between courses, student services, etc. 

· Individual exit interviews with students to discuss one-on-one with program director all of the above, as well as career plans. 

· These data will be used to evaluate and modify course content, instructor pedagogy and experiential learning opportunities, as well program administration and governance. 

3) From faculty: 

· Annual review of program and courses between individual faculty, program director and academic coordinator. Specifically, faculty, the program director and academic coordinator will meet at the end of each academic year to review course syllabi relative to learning objectives to be sure that courses continue to strive to meet these objectives; review course assignments/activities to ensure that they are consistent with both program and course objectives; and review student performance in courses, with the expectation that 90 percent of students will earn a grade of B or better in all courses. 

· These findings will be used to evaluate and modify each course offered in the program with respect to content and pedagogy. 

4) From graduates: 

· Written survey to evaluate the curriculum and program effectiveness from the perspective of employment or further studies and to gather employment demographics (type, location, salary etc.)

· These data will be used to evaluate and modify program career development, outreach and employment services. 

5) Audits:

· Pass/fail rates (here the minimum expectation would be a pass rate of 90 percent)

· Student attrition (here the expectation would be that a minimum of 95 percent of students in each cohort year (17 students) would complete the program in 11 months). Students who leave or fail out of the program will be interviewed/surveyed to determine their reasons for leaving. 

· Applicant pool size (we hope to maintain an applicant pool of at least 30 students annually)

· In combination with the assessment sources discussed above, this information will be used to identify any weak points in the program, with the intention of addressing these weaknesses. 

Changes and improvements will be made to the program based on these annual evaluations.
· How does the assessment plan fit into the institution’s overall program review?

All academic programs at JMU undergo regular academic program review (APR) per university standards on a five-year cycle. The APR consists of two stages. The first stage involves an internal program self-study conducted by the program director, academic coordinator, Office of International Programs and faculty within the program. The data, analysis and record of modifications to the program resulting from the annual evaluation methods employed above will be utilized in the self-study process. The resulting Internal Self-Study Report is submitted to the Department Head, Graduate Dean (for graduate programs) and Vice President of Academic Affairs. After this report has been approved, an External Review team is identified; the self-study report structures the external review process, which is conducted on-site by the team. The APR process is directed by the Division of Academic Affairs. The External Team Report will serve as the basis for further improvements and modifications to the program. The university’s APR site can be viewed at: http://www.jmu.edu/acadaffairs/wm_library/Revised%20Guidelines%20of%2005-04-06.pdf
-------------------------------------------------------------------------------------------------------------

Sample 3.

1.2. What learning outcomes (knowledge and skills) are graduates expected to

demonstrate?

Upon completion of the IA major, students will be able to

1. Identify, formulate, analyze, and solve complex, real-world problems and understand


their societal implications using a variety of critical thinking tools and methodologies

o Clearly define and articulate a research problem or question.

o Identify a problem's essential elements, interactions and transformations, and


distill the key goals to be achieved.

o Identify relevant technical, social and economic factors affecting the solution of a


problem or question.

o Draw from a diverse array of critical thinking skill sets including deductive,


inductive, probabilistic, mathematical, causal/explanatory, and counterfactual


reasoning methods and assess which approaches are most relevant to the problem

o Employ the appropriate evaluative strategies to generate a range of useful


potential problem solutions

o Evaluate the feasibility of alternative problem solutions with respect to the


technical, social, and economic factors impacting them.

o Critically evaluate all information sources for reliability, validity, accuracy,


authenticity, logical consistency, timeliness, and bias.

o Infer the most plausible conclusion from a set of facts by competently employing


the most applicable analysis strategy.

o Determine the amount of confidence that the reasoning justifies, and evaluate the


conclusion's resulting potential limitations (if any).

o State and monitor the possible factors that might require modifying one’s degree


of confidence in the conclusion

2. Access and critically analyze data from multiple sources

o Be familiar with appropriate research tools and information sources in a variety of


academic disciplines

o Effectively gather information relevant to a problem or its possible solution from


a variety of archival and electronic sources and clearly state what is known and


what is yet to be determined.

o Select appropriate information retrieval tools.

o Critically evaluate all information sources for reliability, validity, accuracy,


logical consistency, authenticity, timeliness, and bias.

o Identify factors that add bias to popular accounts of political, economic, scientific


or technological issues.

o Use computers to enter and retrieve data,

3. Use computer-based and mathematical tools to effectively analyze and display


information

o Select and understand appropriate tools for solving problems, and demonstrate

competence in their use.

o Report and analyze data in a neutral, comprehensive, and impartial manner.

o Apply appropriate statistical inference tools in data analysis.

o Choose an appropriate sampling method to get a representative sample and


calculate error bounds.

o Use logic, expert systems, quantitative reasoning, and verbal reasoning to support


a solution or hypothesis through a chain of reasoning from premises to


conclusions.

o Model and simulate processes and systems on computers as a means of generating


data and understanding phenomena.

o Use standard software tools to test and evaluate hypotheses.

o Use computers for exploratory data analysis; plotting data, producing descriptive


statistics, and exploring relationships among variables.

o Select and utilize appropriate data visualization tools to analyze data and


communicate analyses effectively.

4. Analyze problems within broader global, political, economic, technological and social


contexts.

o For a specific project, be able to conduct basic economic feasibility analysis.

o Identify the effects of psychological, sociological, and cultural factors in problem


analysis.

o Identify existing economic, social, political and global institutions through which


governmental and private-sector decisions are made and supported and problem


solutions implemented.

o Describe how social interests are expressed through democratic processes, policy


making, regulation, taxation, and budgeting.

o Analyze the interests of private and public stakeholders and institutions at the


level of the firm, community, region, nation and globe, using applicable


economic, social and ethical reasoning.

o Suggest institutional designs at the appropriate levels of organization to achieve


important public goals and express collective ethical values.

o Project the costs and benefits of economic growth relating to sustainability and


equity in given scenarios.

5. Work effectively in a variety of roles on multidisciplinary teams

o Organize tasks, plan work schedules, promote responsibility, define product and


interim deliverables, and establish effective expectations and sanctions to


facilitate the work of different kinds of teams.

o Display effective interpersonal communication skills in teams or group processes


by eliciting/recognizing member contributions, synthesizing opinions, mediating


conflicts, and reaching group consensus.

o Effectively use computer-based collaboration tools

o Employ tools for assessment of the roles of individuals within a team and for the


team as a whole.

o Describe when a team is appropriate and when it is not.

o Demonstrate the ability to work with people of different disciplines, from diverse


cultures, and with varying personal styles.

6. Communicate problem analysis effectively, including social, economic, political,


scientific, and technical matters

o Report and analyze data in a neutral, comprehensive, and impartial manner.

o Identify the needs and demands of the intended audience and be able to compose


a variety of professional documents including memos, meeting minutes, letters,


simple proposals, decision papers, press releases, and executive summaries.

o Conceptualize, write, and revise technical reports and research papers suitable for


the intended audience.

o Tailor written and oral communications appropriately by recognizing and


accommodating audience diversity in areas such as education, socioeconomic


level and culture.

o Clearly and effectively communicate a problem and its proposed solution in the


form of oral presentations and written professional reports that document the


problem, the solution process, the proposed solution, and the expected outcome.

o Write a clear, concise, and complete problem statement identifying needs,


stakeholders, interest groups, objectives and target specifications, preferably in


measurable terms.

o Select and utilize appropriate data visualization tools to analyze data and


communicate analyses effectively.

7. Understand and apply the principles of professional ethics to information analysis

o Identify research scenarios that involve research misconduct such as fraudulent


data collection and falsification of data.

o Explain the professional options available to someone facing or contemplating


unethical behavior

o Conduct moral reasoning for a complex ethical problem and arrive at a personal


decision

o Identify research scenarios that involve a conflict of interest and explain why.

o Correctly interpret organizational and/or professional codes of ethics.

o Explain the key ethical concepts common to most professions and work settings,


including: confidentiality, conflict of interest, corporate social responsibility,


fairness/justice, impartiality/objectivity, openness/full disclosure, and trusted


agent.

o Explain the professional requirements for protecting or reporting "personally


identifiable information;" that is, data and records that may be linked to a real


person. Describe what is allowed in different workplaces and at different levels


of clearance.

o Determine when it is appropriate to project of limit the dissemination of critical


information.

1.3. When and how does the institution plan to assess student learning?

Assessment of Students

James Madison University has been recognized as a leader in student assessment. In this

program, as with all programs, each graduating senior will be assessed using both written

(knowledge) evaluations and case study (application) approach covering. Critical thinking skills

are a major element of the field and the art of information analysis. Graduates of the JMU

Information Analyst program will be required to be proficient in the area of critical thinking. In

order to assess the progression of critical thinking skills, students will be assessed using the

critical thinking test developed by the Department of Philosophy and Religion at JMU (See

Appendix C - Comprehensive Test of Critical Thinking). This test will be administered at the

sophomore and senior level to measure growth in critical thinking skill during the program.

A capstone course is required of all seniors in the Information Analyst program and will

be conducted through a case study approach which will emphasize integration and application of

program knowledge. Faculty members teaching in the Information Analyst program will review

and evaluate the final projects generated through the capstone course based on a rubric designed

to assess students on the learning objectives.

Objectives Assessment Method

1. Identify, formulate, analyze, and solve complex, real-world problems and understand their 
societal implications using a variety of critical thinking tools and methodologies


Case Study


Written Evaluations


Critical Thinking Test

2. Access and critically analyze data from multiple sources


Case Study


Written Evaluations

3. Use computer-based and mathematical tools to effectively analyze and display information


Case Study


Written Evaluations

4. Analyze problems within broader global, political, economic, technological and social 
contexts.


Case Study

5. Work effectively in a variety of roles on multidisciplinary teams


Case Study


Written Evaluations

6. Communicate problem analysis effectively, including social, economic, political, scientific, 
and technical matters


Case Study


Written Evaluations

7. Understand and apply the principles of professional ethics to information analysis


Case Study


Written Evaluations

1.4. How does the assessment plan fit the institution’s overall program review?

The following is the current university wide assessment plan as shown on

http://www.jmu.edu/assessment/JMUAssess/Overview.htm .

Current Practice at the Center for Assessment and Research Studies

James Madison University demonstrates commitment to assessment through

scheduled assessments at four stages of the academic career. The Center for Assessment

and Research Studies supports assessment related to each of these stages: 1) matriculating

student assessment during summer orientation for all entering freshmen; 2) mid

undergraduate point assessment in February; 3) graduating senior assessment in the

academic major (s); and 4) regular surveys of alumni.

Assessment Days

Assessment Days enables the University to answer important questions being

asked increasingly by students, parents, employers and legislators about what a college

degree is worth and how it can be improved.

General Education

An important role of CARS is to work with the Dean of General Education and

faculty to design ways to assess general education at JMU. The General Education

Program "The Human Community" is the core academic program of James Madison

University, required of all students regardless of their major or professional program.

General education complements the major or professional program to provide each

student with a full educational experience.

Assessment in the Majors

Every undergraduate and graduate program at JMU has a designated Assessment

Coordinator, and a staff liaison from Center for Assessment and Research Studies. These

two people work with the department to design and develop assessments in every

academic major which are used for program improvement and accountability reasons.

Alumni Assessment

JMU alumni are surveyed to explore trends in student perceptions that may help

to improve the undergraduate student experience. The survey includes general questions

common to all programs as well as a set of questions specifically designed by major

departments.

Student Affairs Assessment

Each department in the Division of Student Affairs is charged with developing

assessment plans and reporting on results regularly in the program review process. Most

departments have evidenced tremendous improvements in program assessment over time

by sharpening and clarifying student learning program objectives, implementing

investigative designs and choosing or developing credible measures well suited to their

program objectives.

In addition to the student and university assessment plans, the IA program is taking a

proactive approach through working with leaders from both the public and private sectors to

determine the skill set needs for information analysts. These leaders are already playing an

active role in advising in the development of the Information Analyst program. Utilizing the

expertise found on the College of Integrated Science and Technology Executive Advisory

Council and the Institute for Infrastructure and Information Assurance Executive Advisory

Council, the Information Analyst program will create an advisory board. The Infrastructure and

Information Assurance Executive Advisory Council has demonstrated it’s proactive position

through vigorous discussion at the Spring Meeting (May 15, 2006) of this new curriculum. The

board has seen the program review previously and it was evident by the questions and suggestion

that came from this meeting that the participants had review material and came prepared. Many

of the same board members will be invited to join the Information Analysis Advisory Board.

Additional members from both Department of Energy and the National Counterterrorism Center

(NCTC) are already providing input to course content. (See Appendix D - Institute of

Infrastructure and Information Assurance Advisory Board)

--------------------------------------------------------------------------------------------

Appendix D

Sample Benchmark Statements

Sample Benchmark Statements

What follows is how a few different programs handled these questions depending on the field. The more objective the better!

Sample 1.

Criteria for success include, but will not be limited to, the following, which will be assessed annually:

· Student enrollment rates meet projected goals

· Student attrition/withdrawal rates are <10%

· (If applicable) 90% or more of (program) graduates pass national certification/licensure examinations

· (If a professional program) 100% of (program) graduates are licensed/certified (whichever is appropriate) and engaged in professional practice.

· Mean employer ratings of graduates are good to excellent (Surveyed 1 year following graduation)

· Educational Benchmarking survey which shows (program) students rate satisfaction with program components equal to or higher than comparison program means (at graduation)

· (Program) achieves accreditation by the (list appropriate professional accreditation body) by 20XX.

· (Program) achieves and maintains satisfactory JMU Academic Program Review. 

If benchmarks are not met, the Department, and Provost will re-evaluate the viability and ability of the program to continue.

-------------------------------------------------------------------------------------------------------------

Sample 2.

Benchmark

Criteria for Success

When Applied?
 Action if not 











met
1. Enrollment

15-25 students/class

First year

Examine 











applicant 










            pool, 












prerequisites, 











etc. 




20-25 students/class

Second year

Examine 











applicant 











pool, 












prerequisites











etc.




25 students/class

Third year forward 
Examine 











applicant











pool, 












prerequisites,











etc.

2. Attrition rate
One student or less per
Annually at 

Examine 




class



graduation

reasons for 











attrition- make 











adjustments

3. NBCOT exam
90% or better per cohort
Annually following 
Examine 




pass rate


graduation

reasons for









failure, modify        










curriculum

4. Employment rate
100%



Annually- 6 months
Examine job 








after graduation
market, 











adjust size of 











class or 











curriculum to 











meet 











needs of 











Virginia and











region.

5. Graduate 

> 80% of respondents

Annually- 6 mo. 
Adjust     satisfaction



satisfied with job and

after graduation
curriculum 




clinical placement




and

     




 




educational 











preparation.











sites.

6. Employer 

>85% of respondents

Annually- 9 mo.
Adjust 

     satisfaction

satisfied with job

after graduation
recruitment




performance and academic



strategies, 




prep of graduate




curriculum 











and sites for 











fieldwork.

---------------------------------------------------------------------------

Sample 3.

1. 
Success in enrollment of high caliber students:  The ability to attract and retain high quality students with the appropriate abilities and motivation is essential.  To this end, JMU’s high academic reputation will be most useful.  

2. 
High program completion rate: A (program) completion rate of 65% will be considered successful at the end of the 5th year. This completion rate is consistent with major institutions offering high quality, rigorous programming in the field of XXXX.  Faculty advisors will monitor student completion rates and provide regular guidance to students approaching the statute of limitation.  This advisement will include preparation for the Comprehensive Examinations, sources to enhance the research and writing of the document, and repertoire choices for the performance requirements, as well as career development.

3. 
Success in placing students in professional positions:  It is realistic to expect that the placement rate for JMU (program) graduates who seek academic positions will be around 80% and that about 20% of program graduates will take positions in performance or secondary education.  The School of XXXX will track job placement success for candidates completing the (program) and will offer additional career guidance and recommendations throughout graduates’ careers.  It is assumed that the market for JMU  graduates will further increase as universities seeking quality faculty in XXXX begin to realize the unique nature of these students’ training.  

4. 
High satisfaction rate in graduates:  Alumni surveys will be distributed and evaluated, one given at exit and a long-term assessment given five years after graduation.  The School of XXXX will collate the results of the alumni surveys.  These surveys will be reviewed and, if necessary, changes will be made in the (program) curriculum, in advising, and in assessment measures to increase satisfaction and marketability.  It is hoped that the satisfaction rate among graduates of the program will be commensurate with JMU’s undergraduate satisfaction rate.

Sample 4.

	Benchmark
	Criteria for Success
	When Applied
	Action if not met

	Enrollment
	9 students
	First year
	Examine applicant pool, prerequisites, recruitment, etc. 

	
	12 students
	Second year
	Examine applicant pool, prerequisites, recruitment, etc.

	
	15 students
	Third year
	Examine applicant pool, prerequisites, recruitment, etc.

	
	18 students
	Fourth year and thereafter
	Examine applicant pool, prerequisites, recruitment, etc.

	Low attrition rate
	1 student or less per year
	Annually at graduation
	Examine reasons for attrition—academic, personal, financial, etc. Make necessary adjustments

	Employment or graduate school enrollment rate
	90 percent
	Annually, 6 months after graduation
	Examine job market and doctoral studies admissions; adjust size of class or curriculum to meet needs of the Commonwealth

	Graduate satisfaction
	Greater than 80 percent of respondents satisfied with type of position acquired and graduate preparation
	Annually, 6 months after graduation
	Adjust recruitment strategies, curriculum and job and graduate school placement assistance

	Employer satisfaction
	Greater than 80 percent of respondents satisfied with educational preparation of graduate
	Annually, 6 months after graduation
	Adjust curriculum


Appendix E

Sample Justification Statements

Sample 1.

Recently, considerable national attention has been given to doctoral studies in music and their application to opportunities in the contemporary job market.  These have included panel discussions and special presentations at annual meetings of the National Association of Music Executives at State Universities (NAMESU) and the National Association of Schools of Music (NASM). NASM has stated that music schools should begin to train their graduate students in the pedagogy of higher education. In a letter written in support of JMU’s DMA proposal, the Dean of the School of Music at the University of Southern California wrote: 

The professional landscape has changed in recent years to make this degree the terminal degree in both academic (classroom) and many professional areas. I don’t think that universities have been responsive enough to this need….The need for this degree will increase dramatically in the coming years as most of the academic conductors are approaching retirement age.  (Appendix C, Robert Cutietta, letter #1)
The U.S. Department of Labor, Bureau of Labor Statistics maintains employment statistics for the combined areas of Postsecondary Art, Drama and Music Teachers (http://www.bls.gov/oes), February 23, 2006).  The statistics are not reported specific to music, but in these fields together there are 78,000 post-secondary positions in art, music and drama in the U.S.  The report states: 

The need to replace the large numbers of postsecondary teachers who are likely to retire over the next decade will also create a significant number of openings…(doctoral) recipients seeking jobs as postsecondary teachers will experience favorable job prospects over the next decade. (www.bls.gov)

The Director of Graduate Studies in the School of Music at the University of Utah, responding to JMU’s proposal, wrote: “The greatest number of jobs requiring a doctorate in music specifies a preference for the DMA degree.” (Robert Baldwin letter, Appendix C, #2) 

JMU’s D.M.A. program is unique in Virginia and the nation, with its strong emphasis on preparing performance and conducting students in the pedagogy of higher education while having the possibility of admitting students directly into the doctoral program after a bachelor’s degree.  As hiring practices at universities continue to favor faculty members who can teach beyond their immediate specialties, such a program will be regarded as increasingly crucial. The Dean of the Eastman School of Music, among the top music programs in the country, stated in his review of JMU’s proposal: “The degree program you propose is particularly apt for the profession today, in that it emphasizes classroom and studio pedagogy… ” (James Undercoffler letter, Appendix C, #3).  

The Dean of the School of Music at USC also praised this proposal:

“I am also impressed with the degree format.  Believe it or not, the faculty here has been working this year to present a pedagogical degree that looks surprisingly similar to what you have proposed.  We thought we were being very ‘cutting edge’ and forward looking.  It is a bit humbling, but also extremely encouraging, to see that you are so far ahead in this regard.  We will look to you as an example and for guidance.” (Robert Cutietta letter, Appendix C, #1)
-----------------------------------------------------------------------------

Sample 2.
Justification

The Political Science MA program with a concentration in European Union Policy Studies responds to both current needs and anticipated future demand in both the Commonwealth of Virginia and the United States more broadly. Numerous national surveys indicate that higher education institutions in the United States increasingly recognize that there is strong and growing public demand for more international education opportunities, foreign language study, opportunities to learn about cultures and global issues, study and internships abroad, scholarly exchanges, and opportunities to interact with international students. As documented in several prominent studies on the state of higher education and international studies in the United States (which are reviewed in detail below), such growing concerns have resulted in a call for the creation of graduate and undergraduate programs that produce core knowledge and experts for national security, economic competitiveness, and U.S. foreign policy leadership, as well as creating future educators who are well-equipped to internationalize the curriculum at all levels 

As is more fully documented in the employer and student demand sections below, in the United States, current demand for internationally-based programs such as the Political Science MA program with a concentration in European Union Policy Studies is already substantial and this interest will be sustained in the future. This perception is based on public attitudes about the need for a globally aware citizenry, ongoing and emerging employer concerns, evidence of increasing student participation in study abroad, and anticipated labor market trends. The JMU Political Sciences MA is uniquely designed because of its focused concentration in European Union policy studies to respond to such demands and to address the need for such programs in Virginia, especially at the graduate level.

·   Provide background information for program development (what is occurring in the field that warrants the program) and evidence that the Commonwealth needs this program or will need it in the future (visionary) to address emerging disciplines, etc. How was future need determined?

In creating this program, JMU has the potential to significantly raise both the university and the Commonwealth’s profile in international education. This Political Science program provides the opportunity for students in the Commonwealth to meaningfully participate in international affairs and to better position themselves for future employment in the state in both the public and private sectors. The program also responds to a groundswell of state and national interest in creating more enlightened global citizens, especially via study and work in a foreign setting. As such, this program will draw attention to JMU both nationally and internationally; enhance the prestige of the university in both settings, and create new opportunities for Virginia citizens to live, study and work abroad. The connections that students will develop in this program will enable them to return to the state better able to compete in the global marketplace, to more fully participate as competent citizens in the global political environment and to further strengthen the Commonwealth’s growing international network.  

The construction and deepening integration of the European Union is one of the most significant political and economic developments on the European continent since World War II. In recent years, the European Union has created a single European market, adopted a common currency, and played an increasingly prominent role in the global economy and international affairs. These developments have significant implications for the United States’ government, U.S. citizens and the rest of the world. The proposed graduate program is designed to: 

· improve understanding of the European Union as a system of governance and as a multinational actor; 

· promote awareness and understanding of the growing importance and expanding scope of the transatlantic partnership between the European Union and the United States; 

· train students to be effective future participants in this partnership. Students will graduate from the program with comprehensive knowledge and thorough understanding of the European Union in general and with a solid grounding in key EU policy areas in particular. Graduates will be well-prepared for professional positions that require broad and practical knowledge of the EU and in other positions with a European dimension. They will also be well-prepared to pursue advanced academic degrees in this area. 

The Master of Arts program in Political Science/European Union Policy Studies 

concentration —a collaborative effort between the JMU Office of International Programs and the Department of Political Science—is an innovative graduate program in both content and delivery. In contrast to other European Union Studies graduate degree programs offered by U.S. institutions, this program is offered exclusively abroad; it is an intensive one-year, full-time, residential program based in Florence, Italy. Currently, there are no programs similar to it offered in the Commonwealth, and in fact, in the United States. While there are no programs identical to this one offered by European universities, many offer other types of European Union Studies programs. Thus, U.S. students presently interested in EU studies of any sort are faced with the arduous process of pursuing admission to foreign institutions to pursue their academic goals. 

In creating this program, JMU also is uniquely positioned to take advantage of an important strategic opportunity that has presented itself to the university. This new program builds upon a foundation established by the university’s successful and well-regarded undergraduate Semester in Florence program (now in its twentieth year). As detailed below, in creating this program, JMU has the potential to significantly raise its profile in international education (as well the profile of the Commonwealth), to create new opportunities at both the undergraduate and graduate level, and to respond to groundswell of national interest in creating more enlightened global citizens. 

In Florence, The program would draw upon JMU’s existing contacts at the University of Florence, the University of Bologna and the European University Institute (EUI). 

· The University of Florence (UF) is one of the leading institutions of higher education in Italy and the EU, with strengths in arts and letters, architecture, law, political science, and the sciences. JMU has strong contacts at the University of Florence, given that a number of JMU Semester in Florence faculty also teach at UF. The same holds true for the University of Bologna. Both universities are potential sources of faculty for the EU program, as well as for library and research support for students. 

· JMU also has had contact with the European University Institute, the only educational institution funded entirely by the EU. EUI is one of Europe’s premiere research/doctoral institutions. It serves as the official repository for the EU, housing all Parliament, Commission, and Council documents. The European University Institute has extensive library holdings in English that will be a valuable resource to students in the program and our connections with its graduate program will facilitate directed research projects by students in the program. 

In addition to links to these academic institutions, JMU’s has many existing EU contacts in Brussels and Strasbourg within EU institutions. These contacts include: 

· Senior foreign affairs officers, diplomats, prime ministers, EU delegates to Washington and former members of the European Parliament. 

Such contacts have already been of assistance in facilitating JMU undergraduate students’ attendance at key EU Parliament meetings, meeting with key EU officials and visiting important EU institutions. These relationships would be further developed in service to the graduate program. 

The EU graduate program will be housed in a 17th century Palazzo in the heart of the City of Florence. This building will serve as the academic base for JMU undergraduate and graduate programs, as well as a center for scholarship for the university and a residence for all graduate students in the program. The intellectual center to be created at the Palazzo in conjunction with the graduate program presents a number of benefits and opportunities to JMU, including: 

· The establishment of a meaningful and visible JMU presence within the City of Florence and the European Union; thereby creating a prominent institutional home for current and future JMU programs.
· The creation of a strategic alliance with the City of Florence, as its only American academic partner, establishing a visible presence for the university in a major European study center.
· The formation of deeper ties to the European Union through our contacts within the City of Florence, as well as in Brussels, Rome and Strasbourg.
· The creation of opportunities for JMU faculty and students to work directly within the EU with senior officials.

· The formation of deeper ties between JMU and the University of Florence and the European University Institute, both eminent higher education institutions within Europe.

· The future development of cross-disciplinary programs and opportunities for students, faculty and staff across many JMU departments, colleges, and divisions including those focused on music, theater, opera, literature, the Renaissance and Humanism, art and architectural history, the history of the European Union and World War II, the history of urban development and modern governmental structures/democracy, and the history of the sciences. 

· The development of an Office of International Programs Renaissance Fellowship for JMU faculty and professional staff focused on research and professional development. 

Taken together, these benefits would provide significant reward not only to JMU, but to the State of Virginia, with a graduate program of distinction not found elsewhere in the state or nation that responds to strong national demand for increased opportunities for international study; and that, further, will serve as a stepping stone to important new opportunities for students, faculty and the university as a whole. 

Letters in support of program are included in Appendix C. 

--------------------------------------------------------------------------------

Sample 3.

2.1. Justification

The need for graduates with the ability to effectively work as Information Analyst program is

based on two components – projected government need for intelligence analysts and better

analysis of intelligences based on failures with respect to 9/11 and the war in Iraq.

Nearly 2 million people are working in the federal government as a whole and 44 percent

will be eligible to retire by 2010 with 60 percent eligible senior managers.1 The U.S. has highly

skilled analysts in the Intelligence Community workforce, but 40 percent of those will retire

between 2006 and 2015.2 The expected attrition alone will fuel the need for new intelligence

analysts over the next two decades. In addition, the FBI has recently launched an advertising

campaign to recruit hundreds of intelligence analysts, while the National Geospatial-Intelligence

Agency (NGA) seeks to add approximately 900 analysts. 3 As the government continues to rely

upon private sector contractors, businesses will in turn hire more analysts to meet this demand.

The need for trained information analysts has been most recently demonstrated in the

aftermath of the 9/11 attacks in the U.S. and the war in Iraq. “A key House committee issued a

stinging critique of U.S. intelligence on Iran yesterday, charging that the CIA and other agencies

lack "the ability to acquire essential information necessary to make judgments" on Tehran's

nuclear program, its intentions or even its ties to terrorism.”4 This is an indication that the

available pool of prospective intelligence analyst is not well trained for the 21st century

intelligence community. The traditional majors of intelligence analyst, history and political

science, are only part of the skill set now needed. This program not only supplies new recruits

but better prepared recruits. As the country continues the global war on terror, and as it strives to

remain competitive in the global marketplace, a renewable supply of trained analysts is

imperative. In November of 2004, President Bush, prompted by the recommendations of the

9/11 Commission, ordered the Director of the CIA to increase the number of fully qualified, all source analysts by 50 percent as soon as possible. Furthermore, the President emphasized the

need for “rebuilding the CIA’s analytic capabilities …developing a stronger language program

…renew emphasis on recruiting diversity among operations officers …”5

Appendix F

Sample Employment Support Letters
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Appendix G

Sample Student Demand Survey Questions
Sample Questions: From Various Proposals 


· How interested would you be in this program if it were offered by JMU? 


___ Very interested




___ Somewhat interested



___ Very little interest




___ No interest at all



· If you are interested in further study about (program), what specific content areas are of interest to you? (Please list).

· How might the proposed program be modified to respond better to your interests?

· Would you like to receive information about this program in the future? 



Yes___  No___

· If you do NOT already hold a bachelor’s /master’s /MFA /EdS /doctoral degree, what would motivate you to pursue (program)?  (Please check all that apply.) 


___  to become more marketable


___ to go on to further study


___ desire to teach in college/university


___ desire to increase skills/opportunities


___ intrinsic value of further study


___ desire to earn more money 


___ others (please specify)

· What are the 3 most important distinguishing characteristics of an undergraduate or graduate program that would prompt you to apply? (please check your top 3 choices)


___ faculty credentials


___ reputation of the department


___ opportunity for professional development


___ teaching opportunities


___ facilities


___ location


___ cost


___ others (please specify)

· What is your current position? (Consider listing some relevant alternatives here.)

· If you are in a position currently, does your position eventually require/prefer an undergraduate or graduate degree for advancement?




___ yes




___ no

 
Comments:________________________________________________

· Do your career plans include employment in a position that is likely to require an undergraduate or graduate degree?



___ yes 




___ no

· If yes, within how many years do you believe you will need to earn the degree in     
order to achieve your career goal?



___ 0 to 1



___ 2 to 4



___ 5 to 7



___ 8 to 10



___ 11 or more

· (For undergrad programs) If JMU Had a program as described, would you be

       
interested in majoring in it?



___ yes



___ no

· If you knew that JMU had such a program while you were selecting the college you were to attend, would this knowledge cause you to be more likely to select JMU?


___ yes


___ no

============================================================

Sample Demographic Information Questions:

· Your current educational level

___ High School degree

___ bachelor's degree

___ some study towards a master's degree

___ master's degree

___ some study towards a doctorate

___ doctorate

· Year last degree was awarded ?



______

· If appropriate, what is your current level of teaching experience/involvement: (Check all that apply.)

___ private instruction

___ K-12

___ community college

___ baccalaureate-granting institution

___ master's level institution

___ doctoral level institution

___ not applicable

· Total years of teaching experience

___ 0

___ 1-5

___ 6-10

___ more than 10

Appendix H

Sample Duplication Statements

Sample 1.

· Include evidence that the proposed program is not unnecessarily duplicative of programs at other institutions in Virginia.  Describe how the proposed program is similar to and different from other programs in this discipline in the region or state.

The School of Music at James Madison University will be the only state institution in Virginia to offer the D.M.A. degree, or any remotely similar degree.  There are simply not any comparable programs in the region, and possibly even in the nation.  Moreover, the mission and design of the program will not duplicate any music doctoral programs in the region.

The only doctoral program in music currently available at a state-supported educational institution in Virginia is the University of Virginia’s Ph.D. in composition and critical and comparative studies, which is a research degree rather than an applied degree.  UVA’s program is not accredited by the NASM, the national accrediting agency for university music programs.  One private institution, Shenandoah University, offers a D.M.A. in music education and a D.M.A. in musical performance.  No university offers a D.M.A. in conducting.  The above degrees have far fewer requirements in pedagogy and music literature than JMU’s proposed degree.  The Dean of the College of Music at Florida State University, among the largest music programs in the country wrote: “Based upon my two visits to your School and my general knowledge of music offerings in higher education, I believe the addition of a D.M.A. degree at James Madison University would serve the profession well.” (Donald Gibson letter, Appendix C, #4).  In the region, students have options at the University of Maryland-College Park, The Catholic University of America, and the University of North Carolina at Greensboro.  None of these institutions offers a doctorate in music that combines performance with similarly extensive pedagogy and literature requirements.

· Discuss the number of such programs in the state, the average number of students enrolled (headcount), and the average number of graduates over the past five years. 
One private institution in the state, Shenandoah University in Winchester, offers a relatively small D.M.A. program in performance, but not conducting (enrollment statistics are not available from this private school).  

-------------------------------------------------------------------------------

Sample 2.

· Include evidence that the proposed program is not unnecessarily duplicative of programs at other institutions in Virginia. Describe how the proposed program is similar to and different from other programs in this discipline in the region or state.

No other institution in Virginia offers a Political Science master’s degree that exclusively focuses on comparative and international politics. Presently, three of the major state institutions in the Commonwealth offer Master’s degrees in Political Science: the University of Virginia, George Mason University, and Virginia Tech. Descriptions of each of their programs are included below. As these descriptions indicate, each of these programs is a traditional political science graduate program, offering students a broad base of theoretical and methodological training in the discipline—with neither an international nor applied focus. Students in these master’s programs may choose to take graduate-level courses in comparative and international politics as part of their program of study, but these choices are not packaged in a focused, intellectually coherent fashion—students’ studies in this area will reflect their personal preferences rather than their following a cohesive curriculum designed to not only make intellectual sense, but to provide them with key skills via study in a foreign setting and practical experience. Further, no political science master’s degree program in the state has a required study abroad dimension (none of these programs integrate foreign study into their curricula) nor do they emphasize practical experience as a core element—both of which are integral to JMU’s proposed program. 

Descriptions of the other political science master’s programs: 

UNIVERSITY OF VIRGINIA

Graduate Program

With its broad approach and curriculum, the Department honors the University's founder, Thomas Jefferson, and an illustrious alumnus of Virginia, Woodrow Wilson. The aim of graduate training in the Department is to equip graduates with a critical understanding of the practical and theoretical dimensions of national and international governmental processes and institutions, and to provide a diverse package of analytical and methodological skills.

Here, the curriculum is primarily designed as the gateway preparation for the political science Ph.D. program. 

Comparative politics: Graduate curriculum builds on a broad overview of the field in the Comparative Politics Core (PLCP 700), a seminar that focuses on classic as well as contemporary works. We encourage students to complement their study of broad theoretical perspectives in this Core seminar and in our other Perspectives classes with concurrent coursework in Methods, Topics, and Areas (see diagram below). By the time a Ph.D. student concentrating in comparative politics has completed her coursework, she should have taken the CP core, quantitative or qualitative methods, at least two Perspectives courses, at least one Topics class and at least one Area class. We expect all students writing dissertations on specific regions of the world to acquire the linguistic skills needed to conduct research in one or more languages of the region. Those studying comparative politics as a minor field should be prepared for the required comprehensive exam if they take CP 700, two Perspectives classes, and either Qualitative Methods, an Area class, or a Topics class (four classes in total). Of course, CP majors and minors are also expected to familiarize themselves with the works listed in our CP Reading List, not all of which are covered in any combination of 4-7 classes. 

International Politics: The International Relations field of UVA’s Politics department is concerned with crucial issues in international relations. We care about big ideas that address big questions - and the fine-grained evidence to back them up. Our scholars seek to answer such puzzles as why war occurs - and why it does not, what causes national economic development and underdevelopment, why democracies are more peaceful, why states sometimes radically change their foreign policies, what role human rights has in international affairs, why international cooperation occurs, what drives the behavior of international institutions, what drives the development of international finance, and why states attempt to spread their ideologies abroad. One of our strengths is deep expertise at the intersection of national and international politics. We have a cohort of scholars with developed knowledge of the culture, language, and politics of a number of regions around the world including Europe, the Middle East, Russia, China, Japan, Latin America, and South Asia. They work on the foreign policies of the relevant countries as well as study how those policies shape world politics and reflect broader political phenomena.

VIRGINIA TECH

Master’s Degree in Political Science: “Designed to provide students with a broadly based firm grounding in the full scope of the discipline and a strong foundation in research methods. It covers all of the subfields of the discipline, and prepares students for careers in academic life and government service. It is especially well-suited for students who want to acquire sophisticated theoretical and analytical skills before either pursuing a doctoral degree in political science or entering a career in a public or private research organization. 

Coursework: 

Contemporary Political Theory

Research Methods I

Research Methods II

4 electives (which may include comparative or international courses)

Research and Thesis courses

GEORGE MASON UNIVERSITY

Students may specialize in American government and politics, or international relations and comparative politics. In addition, the degree’s interdisciplinary opportunities allow students to take up to 9 hours in related fields such as history and public policy. The MA degree in political science is the first step in an engaging and stimulating career. Students develop a deeper understanding of political ideas and institutions, more sophisticated research skills, a better grasp of the intricacies of governments abroad, and a deeper knowledge of the complexities of international politics. This degree can lead to a career teaching about government, working with legislative bodies, government agencies, and international organizations; or doing research and writing about politics and government.

Degree Requirements

Students complete 36 credits distributed as follows.

12 credits of core courses: GOVT 510, 540, 500, 520 

9–15 credits in a specialization in American government, or international politics and comparative government: 6 credits of seminars, and 3–9 credits of electives 

3 credits of course work beyond GOVT 500 in quantitative or qualitative research methods chosen from GOVT 715, PUAD 612, or other courses approved by the program coordinator in this or other departments (for example, SOCI 630, 634; STAT 510, 535) 

3 credits of GOVT 798 Research Project, or 3–6 credits of GOVT 799 Thesis; 3 credits of GOVT 798 may be linked to an advanced specialty course to produce a final research project. A director and a committee of two additional faculty read and approve the thesis if this option is selected. Arrangements for any of these options should be made with the advisor. 

Remaining credits from additional courses with an internship or in the specialization, including course work from other departments (see below). 

The proposed MA program in Political Science closely aligns with JMU’s emphasis on the creation of innovative and distinctive graduate programs, an emphasis on international education and the practical application of knowledge. More importantly, this program addresses the absence of similar offerings in the Commonwealth. 

·  Discuss the number of such programs in the state, the average number of students enrolled (headcount), and the average number of graduates over the past five years. 
As noted, no other Political Science master’s degree programs with a specific concentration on comparative and international politics exist in the State of Virginia, therefore, no comparative statistics regarding average number of students enrolled or average number of graduates would be directly comparable. 

It should be noted, that there are only three institutions offering graduate degrees in Political Science in VA.

· UVA ……
……..
MA, PhD

· GMU …………..
MA, PhD

· VA Tech ………. 
MA

This information is relevant because there were over 1400 undergraduate degrees in Political Science granted in 2004-05. Data shows that of those VA institutions (public and private) offering Political Science undergraduate degrees in the previous three consecutive years, the numbers of graduates were:

· 2004-05  = 1,409

· 2003-04  = 1,334

· 2002-03  = 1,144 

Two implications can be drawn from these data. First, the number of graduates in Political Science is growing steadily, suggesting at least continuing if not growing interest in the degree area.  The second implication is that if only a small portion of these students want to pursue a Political Science graduate degree, we do not have sufficient Political Science graduate programs to accommodate them.  Thus, VA is potentially losing hundreds of VA undergraduate students to other states. These circumstances strongly suggest the need for added graduate programs in Political Science.

-----------------------------------------------------------------------------------

Sample 3.

2.4. Duplication

The Information Analyst program within James Madison University’s College of Integrated

Science and Technology is vastly different than any other program in the Commonwealth of

Virginia in the following ways:

• It is not a modified Government, Politics, International Affairs, Criminal Justice, or

Emergency Preparedness undergraduate degree program.

• It is a critical thinking, technology tool-based course of study specifically designed

for students seeking to learn information/intelligence analyst skills that span the

gamut of the Intelligence Cycle.

• The coursework will include training in technical reading and writing, in addition to

technology skills helping graduates to seek any number of positions within the

Intelligence Community and similar agencies (both public and private), and the

business sector.

Two undergraduate programs in the Commonwealth of Virginia share a common theme,

though are still different from the foundation on up:

• Patrick Henry College offers a Bachelor of Arts in the Government Major. Within

this Government Major is a Strategic Intelligence track. The program focuses on

Politics, data gathering and analysis, and Foreign Policy. First and foremost, the

track is within a Bachelor of Arts degree. James Madison University is offering a

Bachelor of Science Degree with Information Analyst as the major. Secondly, the

James Madison University degree contains nine Information Analyst specific

courses, with two of the nine classes functioning as independent study. Patrick

Henry College offers four Strategic Intelligence specific courses with twenty-four

independent study academic credits. The Patrick Henry program is more

independent-based, while the James Madison program focuses on in-class designed

courses.

• Virginia Commonwealth University has a Homeland Security and Emergency

Preparedness program in their L. Douglas Wilder School of Government and Public

Affairs. Similar to the Patrick Henry offering, the degree is a Bachelor of Arts in

Homeland Security and Emergency Preparedness. The program places a primary

emphasis on the work of the Department of Homeland Security and Emergency

Preparedness. James Madison University’s IA program focuses on all sixteen of the

agencies within the Intelligence Community. Virginia Commonwealth University’s

course list includes only one class which specifically mentions Intelligence. Nine

of the sixteen core courses of James Madison’s Information Analyst major are

Information Analysis specific courses. In addition, James Madison addresses

private sector needs by implementing Business courses into the IA curriculum.

While the Patrick Henry and Virginia Commonwealth programs will offer training to

students to help better secure the United States, they do not share the same specific information

analysis goals as James Madison University’s Information Analyst program, which are:

1. The IA major begins with an investigation into the history of intelligence studies in the

United States and specific case studies to assess lessons learned.

2. Students will learn how to use the data mining and organization software currently in use

by the U.S. Intelligence Community. Other Virginia educational institutions do not

provide a course on science and technology tools.

3. The IA program includes two tracks of study – a) National Security b) Competitive

Intelligence. The student can choose the learning objectives necessary for a career in

private enterprise, as well as U.S. National Security.

4. Approximately a quarter of the IA program is based on new critical thinking techniques

(developed in the James Madison University community) that have been presented to

Intelligence Community officials and academic peers resulting in much positive feedback

and praise. Virginia Commonwealth does not include Philosophy or critical thinking

courses. Patrick Henry has two Philosophy courses, neither of which is critical thinking

specific or within the core courses listed in the Strategic Intelligence track.

5. The IA major will include reading, writing, and GIS courses based on information

analysis applications, allowing students to gain technical skills used by ALL U.S.

Intelligence agencies, and meet the needs of U.S. business and private enterprise entities.
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