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Dear Student Teacher, Cooperating Teacher, and University Supervisor:

This document serves as a reference guide for student teachers, cooperating teachers, and university supervisors involved in observing and assessing the performance of JMU student teachers.  It should be used when completing the Observation of Classroom Teaching form and the Assessment of Student Teaching Performance form (both mid-term and final).  It has been carefully coordinated and cross-referenced with the eleven core competencies delineated in James Madison University’s conceptual framework, Teaching and Learning in a Professional Community.  A summary of the conceptual framework is contained in the Student Teaching Performance Guide, and a copy of the cross-reference matrix is available upon request.  Consistent with the research-based guidelines of numerous state and national professional organizations, this guide encourages a performance-based process for supporting the professional growth of pre-service teachers over time.
When using this reference guide for observing student teachers, the guidelines should typically be interpreted in terms of discrete instructional activities (the single lesson, project, or other activity being observed).  Depending upon the activity being observed, it may not be appropriate to address all competencies on the observation form each time.  Feedback should focus on narrative comments and suggestions to encourage reflection and assist the student teacher in his/her journey toward professional competence as a beginning teacher.  The scoring anchors for each competency should be used only to help focus the nature of this feedback; scoring anchors should not be used to ”rate” student teaching performance during an observation. 

When this reference guide is used for midblock and final performance assessment, the guidelines should be interpreted more broadly in terms of instructional activities over time.  Although narrative comments should still focus on providing feedback for continuing professional growth as a pre-service teacher, scoring anchors should also be used at this time to assign a rating for all competencies.  If a student teacher’s performance falls between the descriptions for two scoring anchor levels, a rating of 1.5 or 2.5 may be assigned.  A narrative comment should always accompany any “.5” rating to explain the rationale for the rating.

We hope that this process for assessing the performance of student teachers will be helpful to all participants – student teachers, cooperating teachers, and university supervisors alike.  As always, we welcome your comments and suggestions for further improving the preparation of James Madison University’s teachers. 







Sincerely,
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Joy Moody, Director

A. KNOWLEDGE OF CONTENT The student teacher…

	A1. DEMONSTRATES AN UNDERSTANDING OF APPROPRIATE CONTENT STANDARDS (SOL/PROFESSIONAL STANDARDS)

	3.0  explicitly references AND clearly aligns appropriate content standards with planned activities and assessments.

	2.0  explicitly references appropriate content standards in daily plans.

	1.0  inaccurately and vaguely references OR does not reference appropriate content standards.


Questions for Reflection:

1. Does the student teacher document the specific NCTE-ELA and VA SOL standards on the lesson plan?

2. Does the student teacher analyze local, state, and national curriculum standards based on his or her knowledge of content and early adolescent development?

	A2. IDENTIFIES BASIC PRINCIPLES AND CONCEPTS OF SUBJECT MATTER

	3.0  clearly identifies key principles and concepts in daily plans AND effectively uses them to organize instruction, develop learning activities, or assess student work. 

	2.0 clearly identifies key principles and concepts in his/her daily plans.

	1.0  inaccurately and unclearly identifies OR does not identify key principles and concepts in daily plans.


Questions for Reflection:

1. Does the student teacher identify lesson content required by appropriate SOL?

2. Does the student teacher map specific lesson content?
3. Does the student teacher’s specific concept mapping demonstrate knowledge of use of the English language?

4. Does the student teacher’s specific concept mapping demonstrate knowledge of oral, written, and visual literacy?
5. Does the student teacher’s specific concept mapping demonstrate knowledge of reading processes?

6. Does the student teacher’s specific concept mapping demonstrate knowledge of various writing processes? 
7. Does the student teacher’s specific concept mapping demonstrate knowledge of an extensive range of literature?
8. Does the student teacher’s specific concept mapping demonstrate knowledge of a range of print and non-print media?

9. Does the student teacher align questions, activities, and assessments to lesson content?

10. Does the student teacher demonstrate the ability to make interdisciplinary connections?

	A3.  USES EXAMPLES TO SUPPORT BASIC PRINCIPLES OF CONTENT

	3.0  uses appropriate AND varied examples to illustrate basic content principles.

	2.0  uses some appropriate examples to illustrate basic content principles.

	1.0  uses inappropriate examples OR no examples to illustrate basic content principles.


Questions for Reflection:

1. Does the student teacher develop content examples that support ELA lesson content?
2. Does the student teacher develop content examples that sequence and scaffold learning appropriately?
3. Does the student teacher develop content examples that address individual differences (such as age, culture, abilities, learning styles) appropriately?

	A4. LINKS CONTENT TO STUDENTS’ PRIOR EXPERIENCES AND TO RELATED SUBJECT AREAS

	3.0  references content  to both the students’  prior experiences AND related subject areas.

	2.0  references content to EITHER the students’ prior experiences OR related subject areas.

	1.0  references content to NEITHER the students’ prior experiences NOR related subject areas.


Questions for Reflection:

1. Has the student teacher made an attempt to link content to other subject areas, including real life examples?

2. Can the student teacher integrate assessment of prior content knowledge consistently to design and develop connections across learning?

3. Can the student teacher link English/Language arts content with culture and society including arts and humanities?

4. Does the student teacher engage adolescents in activities related to their interpersonal, community, and societal responsibilities?

5. Does the student teacher consistently design curriculum and select materials that are integrative, challenging, and grounded in the ideas, interests, and experiences of all adolescents?

6. Does the student teacher understand and advocate for the total school curriculum and consistently articulate this curriculum and assessment to various stakeholders? 

B. PREPARATION FOR INSTRUCTION The student teacher…

	B1. IS FAMILIAR WITH RELEVANT ASPECTS OF STUDENTS’ BACKGROUND, KNOWLEDGE, EXPERIENCE AND SKILLS

	3.0  demonstrates detailed understanding of the background, experiences, and skill level of all students in the class.

	2.0  demonstrates basic understanding of the background, experiences, and skill level of most students in the class.

	1.0  demonstrates limited understanding of the background, experiences, and skill level of most students in the class.


Questions for Reflection:

1. Does the student teacher use pre-assessment tools to create and sustain an inclusive and supportive learning environment?

2. Does the student teacher use personal interaction with students to advance instruction?

3. Does the student teacher demonstrate a comprehensive knowledge of the concepts, principles, theories, and research about adolescent development? 

	B2. PLANS FOR THE UNIQUE CHARACTERISTICS OF INDIVIDUAL STUDENTS (I.E. TAG/GT, ESL, SPECIAL NEEDS, AMONG OTHERS)

	3.0  effectively plans differentiated instruction based on the varying needs of the majority of individuals in the class.

	2.0  plans to differentiate instruction based on the varying needs of some individuals in the class.

	1.0  does not attempt to differentiate instruction based on the varying needs of individuals in the class.


Questions for Reflection:

1. Does the student teacher identify appropriate expectations for student work based on an understanding of individual student differences?

2. Does the student teacher differentiate instruction to accommodate individual differences? 

3. Does the student teacher accommodate learning requirements of ESL, 504, Gifted and Talented, and IEP Plans?
	B3. FORMULATES CLEAR AND APPROPRIATE LEARNING OUTCOMES 

	3.0  develops differentiated learning outcomes AND states these clearly on the lesson plan.

	2.0  develops appropriate learning outcomes for the class AND states these clearly on the lesson plan.

	1.0  develops inappropriate learning outcomes OR fails to state appropriate outcomes clearly on the lesson plan.


Questions for Reflection:

1. Does the student teacher develop a clear lesson purpose and rationale? 

2. Does the student teacher develop clear objectives?

3. Does the student teacher align objectives, strategies, and assessments?

4. Does the student teacher use his or her knowledge of the concepts, principles, theories, and research about adolescent development to provide all adolescents with learning opportunities that are developmentally responsive, socially equitable, and academically rigorous?
	B4. PLANS APPROPRIATE METHODS TO MEET THE LEARNING OUTCOMES (I.E. TECHNOLOGY, COOPERATIVE LEARNING, ETC.)

	3.0  plans appropriate AND varied methods, activities, and technology to support student learning.

	2.0  plans appropriate methods, activities, and technology to support student learning.

	1.0  plans inappropriate methods, activities, or technology to support student learning.


Questions for Reflection:

1. Does the student teacher select appropriate resources?

2. Does the student teacher align curriculum goals and strategies with the classroom environment and experiences?

3. Does the student teacher integrate interdisciplinary teaching strategies and materials?

4. Does the student teacher create environments that respect individual differences?

5. Does the student teacher plan for meaningful and interpretative discussions?  

6. Does the student teacher plan for critical media and technology analysis?

7. Does the student teacher plan opportunities for language use that serve a variety of purposes?

8. Does the student teacher plan for student opportunities to respond to text? 

9. Does the student teacher plan for reading comprehension strategies that allow for meaning development?

10. Does the student teacher frequently demonstrate the ability to use specific content teaching and assessment strategies and integrate state-of-the-art technologies and literacy skills in their teaching fields?

11. Does the student teacher actively engage students in independent and collaborative inquiry?  Does he or she consistently select instructional strategies that are challenging, culturally sensitive, and developmentally responsive? 

	B5. PLANS ASSESSMENTS OF LEARNING OUTCOMES

	3.0  plans appropriate assessments AND can articulate ways assessments should impact future learning activities.

	2.0  plans appropriate assessments that are linked to learning outcomes.

	1.0  does not include assessments in the lesson plan OR includes assessments that are inappropriate. 


Questions for Reflection:

1. Is the plan for assessment aligned with the learning outcomes of the lesson?

2. Does the student teacher develop strategies for assessment that allow all students to understand what they know and can do?

3. Does the student teacher assess student achievement using multiple strategies that focus on the key concepts found within the critical knowledge base, and can s/he articulate the criteria for strategy selection?

4. Does the student teacher link an array of formal and informal assessments to instruction and consistently use this information to adjust future lessons?

5. Can the student teacher describe how he or she will use the results of the assessment in planning future instruction?

C. INSTRUCTIONAL PERFORMANCE The student teacher…

	C1. ESTABLISHES A SAFE PHYSICAL AND PSYCHOLOGICAL ENVIRONMENT 

	3.0  creates a physically and psychologically safe environment AND can explain the purpose for these choices.

	2.0  plans for the physical and psychological safety of students.

	1.0  does not consider the physical and psychological safety of students.


Questions for Reflection:

1. Does the student teacher create a supportive and inclusive learning environment that promotes the healthy development of all adolescents?
2. Does the student teacher avoid the use of criticism and sarcasm to create a safe psychological environment? 

3. Does the student teacher arrange space so all students, including those with special needs, engage in the learning?

4. Does the student teacher respond positively to the diversity found in adolescents and use that diversity in planning and implementing instruction?
	C2. CREATES A CLIMATE OF FAIRNESS AND RESPECT

	3.0  actively encourages fairness and respect among students AND creates a climate that provides access to appropriate learning opportunities for all students.

	2.0  treats students fairly and respectfully. 

	1.0  does not treat students fairly and respectfully OR allows the climate to interfere with access to appropriate learning opportunities for all students.


Questions for Reflection:

1. Does the student teacher help students become more familiar with their own and others’ cultures?

2. Does the student teacher create and maintain an environment that respects individual differences and that allows students to feel equally valued?

3. Does the student teacher create equitable, caring, and productive learning environments without patterns of exclusion/attention?
4. Does the student teacher create equitable, caring, and productive learning environments without inappropriately negative remarks to students?
5. Does the student teacher create equitable, caring, and productive learning environments without stereotyping, demeaning, or unfair comments by students?

	C3. MAINTAINS CONSISTENT STANDARDS FOR POSITIVE CLASSROOM BEHAVIOR

	3.0  demonstrates the ability to change and adapt classroom management plans based on students’ changing needs and behavior.

	2.0  effectively and consistently responds to students’ needs and behavior.

	1.0  is unable to effectively and consistently respond to students’ needs and behavior.


Questions for Reflection:

1. Can the student teacher identify when they have changed classroom management techniques due to changes in students’ behavior?

2. Does the student teacher demonstrate the ability to problem-solve and implement a behavior management program while continuing with classroom instruction?

3. Does the student teacher intervene appropriately to maintain on-task student behavior?

4. Does the student teacher have policies and procedures in place for use when student behavior interrupts instruction?

5. Does the student teacher effectively enforce class policies and procedures as needed?

	C4. MAKES PROCEDURES AND OUTCOMES CLEAR TO STUDENTS

	3.0  ensures that all students understand the learning objectives and can carry out the procedures for instructional activities.

	2.0  provides students with clear, accurate information about the learning objectives and procedures for instructional activities.

	1.0  presents unclear OR inaccurate information about the learning objectives or the procedures for instructional activities.


Questions for Reflection:

1. Does the student teacher inform students of instructional goals before or during the learning experience?

2. Does the student teacher explicitly detail activity directions orally and visually?

3. Does the student teacher check for student understanding of goals, directions, and procedures?

	C5. PRESENTS CONTENT ACCURATELY AND EFFECTIVELY

	3.0  uses effective content delivery strategies, makes content relevant to students’ prior experiences, and uses technology appropriately for presentation of content.  

	2.0  uses effective strategies to present content to students. 

	1.0  does not use strategies effectively to present content to students.


Questions for Reflection:

1. Does the student teacher integrate English/language arts content in a lesson with coherent structure?

2. Does the student teacher successfully implement the writing process?
3. Does the student teacher successfully implement reading comprehension strategies that allow for meaning development?
4. Does the student teacher successfully implement critical media and technology analysis?
5. Does the student teacher successfully implement opportunities for language use that serve a variety of purposes?
6. Does the student teacher successfully implement opportunities to respond to a variety of texts both print and non-print?
7. Does the student teacher successfully implement meaningful and interpretive discussion?
8. Does the student teacher successfully implement English/Language arts and interdisciplinary teaching strategies and materials?

9. Does the student teacher use the humanities and creative arts to teach English/ Language arts content?

10. Does the student teacher frequently teach in engaging ways that maximize student learning?

11. Does the student teacher actively engage students in independent and collaborative inquiry?

12. Does the student teacher consistently implement instructional strategies that are challenging, culturally sensitive, and developmentally responsive?

	C6. MODELS APPROPRIATE LANGUAGE USAGE

	3.0  uses standard English in speech and writing while respecting students’ cultural and dialectical differences.

	2.0  uses standard English in speech and writing.

	1.0  does not use standard English in speech or writing.


Questions for Reflection:

1. Is the student teacher aware of cultural and language differences within the class?

2. Does the student teacher respond appropriately to those differences?

3. Is the student teacher comfortable with students who speak and write differently?

4. Does the student teacher demonstrate knowledge of how language varies across culture and time?

5. Does the student teacher incorporate knowledge of language variation into classroom instruction and assessment?

6. Does the student teacher monitor his/her own language in order to create opportunities for students to analyze how social context affects language use?

	C7. PROVIDES APPROPRIATE ACCOMMODATIONS FOR DIVERSE LEARNERS

	3.0  effectively differentiates instruction based on the varying needs of the majority of individuals in the class.

	2.0  differentiates instruction based on the varying needs of some individuals in the class.

	1.0  does not differentiate instruction based on the varying needs of individuals in the class.


Questions for Reflection:

1. Does the student teacher demonstrate respect for individual differences of ethnicity, race, language, culture, gender, and ability?

2. Does the student teacher use varied strategies, materials, and assessments to accommodate diverse learners?

3. Does the student teacher value and appreciate all adolescents regardless of family circumstances, community environment, health, and/or economic conditions?

4. Does the student teacher serve as advocate for adolescents in the school and in the community?

	C8. PROVIDES OPPORTUNITIES FOR CONTENT APPLICATION

	3.0  uses activities or strategies that are specifically designed to actively encourage students to think independently, creatively, or critically about content.

	2.0  guides students to think independently, creatively, or critically about content.

	1.0  does not provide opportunities for students to think independently, creatively, or critically about content.


Questions for Reflection:

1. Does the student teacher provide opportunities for students to demonstrate ability to construct meaning?
2. Does the student teacher provide opportunities for students to demonstrate use of oral, visual, and written literacy?
3. Does the student teacher provide opportunities for students to demonstrate higher order thinking skills?
4. Does the student teacher provide opportunities for students to demonstrate ability to analyze how culture affects texts?
	C9. CHECKS FOR UNDERSTANDING USING A VARIETY OF FORMAL OR INFORMAL ASSESSMENT TECHNIQUES

	3.0  uses a variety of assessment techniques to monitor and analyze individual and group comprehension of the content, makes appropriate instructional adjustments as necessary AND gives all students meaningful, substantive, and specific feedback.

	2.0  monitors student comprehension of content AND provide students with limited feedback.

	1.0  makes few attempts to determine student comprehension AND gives students little feedback.


Questions for Reflection:

1. Does the student teacher check for understanding throughout the lesson?

2. Does the student teacher use a variety of means (verbal, nonverbal, written, etc.) and sources other than the teacher (individual or group peer review, books, self-checking materials, etc.) to assess students’ learning?

3. Does the student teacher recognize culturally specific ways of expressing understanding or confusion?

4. Does the student teacher give frequent meaningful, substantive, and specific feedback for all students?

5. Does the student teacher adjust instruction while in progress, with attention to the teachable moment?

6. Does the student teacher link an array of formal and informal assessments to instruction and consistently use this information to adjust future lessons?

	C10. USES INSTRUCTIONAL TIME EFFECTIVELY

	3.0  provides students with activities of instructional value for the entire time, paces them appropriately, AND performs  non-instructional procedures efficiently.

	2.0  paces instruction appropriately for most of the students AND does not spend an excessive amount of time on non-instructional procedural matters.

	1.0  paces instruction inappropriately to the content and/or the students AND spends substantial amounts of instructional time on activities of little instructional value.


Questions for Reflection:

1. Does the student teacher pace instruction to keep students on task?

2. Does the student teacher establish routines and procedures that maximize time available for instruction?

3. Does the student teacher resume instruction efficiently after interruptions?

4. Does the student teacher provide all students with meaningful activities for the entire instructional period?

D. REFLECTION AND EVALUATION – IMPACT ON STUDENT LEARNING The student teacher…
	D1. PROVIDES SPECIFIC EVIDENCE TO DOCUMENT STUDENT LEARNING

	3.0  provides appropriate AND detailed evidence to document student learning.

	2.0  provides some appropriate evidence to document student learning.

	1.0  provides no evidence to document student learning.


Questions for Reflection:

1. Does the student teacher collect data in various forms that show levels of learning?

2. Does the student teacher use collected data to plan future lessons?

	D2. ACCURATELY DESCRIBES STRENGTHS AND WEAKNESSES OF HIS/HER TEACHER SKILLS IN RELATION TO STUDENT LEARNING

	3.0  uses evidence of student learning to self-assess teaching strengths and weaknesses.

	2.0  uses some evidence of student learning to self-assess teaching strengths and weaknesses.

	1.0  does not use evidence of student learning to self-assess teaching strengths and weaknesses.


Questions for Reflection:

1. Does the student teacher demonstrate reflective practice and use the results to improve instruction?

2. Does the student teacher identify his or her instructional strengths?

3. Does the student teacher identify his or her instructional weaknesses?

4. Does the student teacher adjust or modify teaching techniques after reflecting on strengths and weaknesses?

5. Does the student teacher accept constructive criticism?

	D3. SEEKS AND USES INFORMATION FROM PROFESSIONAL SOURCES (I.E. COOPERATING TEACHER, COLLEAGUES, AND/OR RESEARCH) TO IMPROVE INSTRUCTION

	3.0  seeks information from varied professional resources AND uses it effectively to improve instruction.

	2.0  seeks information from the cooperating teacher AND attempts to use it to improve instruction. 

	1.0  neither seeks NOR uses information from professional sources to improve instruction. 


Questions for Reflection:

1. Does the student teacher show initiative in seeking professional resources?

2. Does the student teacher show initiative in talking with teacher specialists to learn how to work with specific students?

3. Does the student teacher take leadership roles in promoting and participating in activities designed to extend knowledge in his or her teaching fields, integrating content, using content specific teaching and assessment strategies, and integrating state-of-the-art technologies and literacy skills?

4. Does the student teacher initiate and value collaboration with others to improve instruction and assessment?

5. Does the student teacher comprehend the challenges that families may encounter in contemporary society and subsequently use available support services and other resources?
	D4. INDICATES STRATEGIES TO IMPROVE INSTRUCTION

	3.0  develops specific and varied strategies to improve instruction.

	2.0  develops general proposals to improve instruction.

	1.0  develops no proposals to improve instruction.


Questions for Reflection:

1. Does the student teacher have more than one strategy for improvement?

2. Does the student teacher change instructional performance based on identified improvement strategies?

E. PROFESSIONALISM

The student teacher demonstrates personal and professional behaviors that support student learning and/or the performance of other professional responsibilities.   (Rate using the following scale:   3 – Exemplary;  2 – Acceptable; 1 – Not Acceptable.)
___ Is responsible and dependable



___ Demonstrates enthusiasm for teaching

___ Shows initiative




___ Has compassion for students

___ Is punctual and regular in attendance


___ Dresses appropriately

___ Exhibits the ability to make decisions


___ Demonstrates professional behavior with

___ Sets appropriate priorities and meet deadlines                            students, families, and school personnel

___ Displays mature judgment and self control

___ Maintains confidentiality

Questions for Reflection:

1. Does the student teacher understand the relationships between schools and community organizations and communicate effectively with all stakeholders?

2. Does the student teacher demonstrate a comprehensive understanding of teaming/collaborative theories and processes and the interrelationships and interdependencies among various professionals that serve adolescents (e.g. school counselors, social service workers, home-school coordinators), and work as a successful member of interdisciplinary teams?

3. Does the student teacher exhibit professional behaviors that interfere with student learning?

4. Does the student teacher take responsibility for recognizing and addressing any professional behaviors that interfere with student learning?

5. Does the student teacher’s professional behavior actively enhance student learning and the performance of other professional responsibilities?

6. In general, has the student teacher demonstrated ethical and confidential handling of his or her professional responsibilities?

7. Can the student teacher identify specific situations that have called for special attention to confidentiality?  How has s/he handled these situations?

8. Can the student teacher identify appropriate resources that would provide support for situations requiring special attention?

9. Has the student teacher developed a tentative long-term plan for professional growth?

10. Has the student teacher identified or participated in professional growth activities that extend beyond the school or school division, or that extend beyond the student teaching experience?

11. Does the student teacher’s dress distract students from learning?

12. Is the student teacher’s dress consistent with school division standards for teachers?

13. Does the student teacher’s dress allow for appropriate interaction with students?
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