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PREFACE is a program designed to introduce incoming first-year students to the JMU academic culture, classrooms and expectations, using a common reading.  PREFACE attempts to create a thematic discussion that can occur in settings within or in addition to the traditional classroom learning environment.
Program Goals
Introduce our newest students to the academic culture and community at JMU. 
Help new students understand how class preparation in college differs from high school.  
Explore with new students how a general disposition of open-mindedness will contribute to their learning.

PREFACE begins in Orientation.  Students get the assigned reading during their Summer Springboard session.  During 1787 Orientation (O-Week), faculty and students meet in a 90-minute session (Thursday, August 25 9:45-11:15AM) in which students are expected to come to the classroom having prepared by reading the selected text.  Students are also assigned a short written assignment that they bring with them to their faculty-facilitated session.  
Readings  (available on the library website at www.lib.jmu.edu/preface)
· The Anosognosic’s Dilemma:  Something’s Wrong But You Will Never Know What It Is, Errol Morris
· Five Minds for the Future, Dr. Howard Gardner
· Most Likely to Succeed:  How Do We Hire When We Don’t Know Who is Right for the Job?  Malcolm Gladwell
· Thinking Twice:  Education, Dr. Debra Satz and Dr. Eamonn Callan

Writing Prompt (delivered to students during Summer Springboard)
After reading these articles, we want to know what YOU think about learning and knowing.  Write a short essay, about 200 words, which explores any of the ideas introduced by the readings.  You might want to start with some of the following questions, or invent some of your own:  What does it mean to ‘know’ something?  How much risk is there in knowing?  How much learning does it take to know anything?  What frame of mind does it require to learn and know?  How might college require a different kind of learning and knowing than you’ve experienced in the past?  
2011-13 Preface Steering Committee:  Dave Barnes (University Unions), Gretchen Hazard (General Education/Communication Studies), Tisha McCoy-Ntiamoah (Orientation), Jared Featherstone (University Writing Center/WRTC), Kathy Clarke (Libraries).  
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Session Sample Lesson Plan  A
Write Preface Program Goals on the Board (pre-session) and your name.  
Introduction and welcome to JMU and overview of what is going to happen today.  (5 minutes)

Mix it up.  Count out two groups (or if you feel more comfortable with smaller groups, you might consider four).  Assign each group one of the following tasks and have them write them down responses: 
Group  1:   What did learning in high school require?

Group 2:  Hand them the JMU Mission Statement:  “We are a community committed to preparing students to be educated and enlightened citizens who lead productive and meaningful lives.” What will you need to learn in order to achieve that goal? (group 2)?  
You will have two FROGS (first year orientation guides) in the room with you.  Consider having these students facilitate those discussions.  Bring the groups back together to share their answers.  Write them on the board if possible.  
Outcome:  Mixing up the room and breaking up cliques.  Challenges students to work with others in a group.  Asks them to engage in reflection with each other about learning.  
Mix it up again.  Pair students from different groups.  Ask them to share writing samples with each other.  What did you see in your writing (and your partner’s) that was about learning in high school and learning in college  (5 minutes).  Blend groups into 5 groups of six each.  The product that will emerge from this activity is a new list of student observations about learning previously not discussed.  (10 minutes).  Now bring the entire group back as a whole and ask for one contribution from each group.  You can continue to circulate through the groups until all ideas are listed.  Talk through misunderstandings and misconceptions.  This group will now have a conversation about what else was revealed about learning.  Update the list (15 minutes).  
Ask each student to choose three things from the list that are critical about learning.  This creates a class list of the most important things that are required to learn.  Talk about those things:  what makes learning hard, what makes learning easy, what are the ramifications of not learning?  Consider a talk about preparation or lack?  Who didn’t write?  What does not being prepared do in a class?  
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Sample Lesson Plan B
Mix it up:  Ask the students to line up by how much time they took to prepare for this session today.   Fold the line in half and then fold it again.  Try to break up cliques of students or to get students to speak to those they don’t yet know well.  
In this Preface classroom there will be several signs posted around it reading:  Stupidity Kills, Define “Expert,” Talent=Success, and Two Heads are Better.  I’ll ask the paired up students to pick a “topic” that most attracts them.  Limit 5 pairs per topic.  (5 minutes)
Outcome:  The prepared students should be able to choose a topic that has the most appeal to them more quickly than students who are less prepared.  

Each self-sorted group will then work on a question that is attached to the sign. They will work up a group answer AND come up with question they would like the group to discuss.  They may use their writing as a getting started point or they can share their papers to their peers.  Need a reporter from each group.  (10 minute to talk, 35 minutes to report out)  
Outcome:  Demonstrates that students both learn in and shape the college classroom with developing their own questions or responses to content.  Encourages questioning. 
NO CIGAR trump cards.  Dr. Gardner uses the phrase “close, but no cigar” in his reading to dispel what he doesn’t mean.  Consider using the  peer advisors review each group to see if they passed the No Cigar test.  Students as a class with rank which of the questions coming from the small groups they would like to work on together.  We’ll have time to work on the best question coming out of the small groups together as a class (15 minutes)
Outcome:  Open-minded disposition to the opinions of others, including their class peers and instructors.  Respect and ethical behavior are part of the JMU classroom environment.  Opportunity to let students know that they will be in classes with upperclassmen and non-traditional students all with varying opinions and perspectives.  
Materials for Lesson Plan B:
Stupidity Kills
Have you ever been a victim of your own ignorance?  How can *not* knowing something hurt you?

Define “Expert”

How does one become expert at something?  Who do you think you will encounter at JMU that is an expert?  How will you know?  How will you engage these experts?  

Talent = success

Success in high school is a good indicator of college success, yes or no?  Is success in college is a good indicator of success in life?  
Character OR Intellect?
What role does ethics or respect play at JMU, on campus, in the classroom, in our community?  
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Assessment for each or any type of Preface Session:

Consider a one minute assessment activity.  Take with you a set of index cards – at the end of your session ask students use one side of the index card to indicate what they learned in this session.    On the reverse side, ask what question you still about the JMU classroom?  Ask them to include their Eid if they would like a response.   You may keep these for yourself, summarize for the Preface Committee, or forward them to Gretchen Hazard (MSC2106)  or Kathy Clarke (MSC1704).  
What Should You Do with the Writing Prompts?
Collect them.  Send them to either Gretchen Hazard (MSC2106) or Kathy Clarke (MSC1704).  
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Your suggestions to improve this program are most welcome.
